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PREFACE 


Culture  can  be  defined  in  many  ways  by  different  people.  We,  the  Cree  people,  have  defini- 
tions of  what  our  culture  entails  and  how  it  reflects  our  uniqueness.  The  Indian  perspective  has 
always  been  wholistic;  we  do  not  view  things  in  a  fragmented  way.  Such  is  the  way  we  look  at 
culture.  Our  culture  involves  all  aspects  of  our  lives:  the  way  we  do  things,  the  way  we  think, 
the  way  we  behave,  the  way  we  respond  and  relate  to  certain  situations  and  people,  the  way 
we  relate  to  our  Creator,  and  the  way  we  speak.  Language  and  culture  are  intertwined  and 
cannot  be  separated. 


So  our  children,  they  should  be  given  a  whole  hour  every  day  to 
learn  their  language,  their  culture  and  their  traditions  ....  I  don't 
speak  adequate  English  to  explain  traditional  Indian  ways.  I  don't 
have  that  kind  of  language  in  English.  They  have  to  talk  Cree  first 
before  I  can  make  them  understand  what  I'm  saying  ....  You  have 
the  Elders '  support. 

-  John  Samson,  Hobbema 


From  the  beginning  of  time,  the  Elders  have  been  the  educators  on  moral,  cultural  and  survival 
issues.  But  with  the  arrival  of  the  Europeans,  this  vital  role  diminished.  With  the  continuous 
loss  of  the  language,  we  are  losing  our  culture  that  makes  us  unique.  In  urban  and  rural  areas, 
we  have  Cree  children  who  do  not  know  who  they  are.  They  do  not  know  their  language  nor 
their  culture.  This  loss  is  a  concern  of  our  traditional  educators,  the  Elders. 


All  these  young  people,  they  spend  most  of  their  time  in  school  ... 
and  end  up  losing  their  language  and  their  identity.  As  soon  as 
they  go  to  school,  this  is  where  they  get  lost. 

-  Louise  Laboucan,  Driftpile 


Digitized  by  the  Internet  Archive 

in  2015 


https://archive.org/details/creelanguagecultOOalbe_0 
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INTRODUCTION 


In  Alberta  today,  approximately  65%  of  Treaty  Indians 
and  95%  of  Metis  and  Non-Status  Indians  are 
registered  in  provincial  schools.  Native  children  have 
been  receiving  Native  language  education  for  some 
time,  due  to  the  efforts  of  local  educators  and 
community  members.  For  the  first  time,  however, 
Alberta  Education  has  undertaken  to  provide  a 
provincial  program  for  Cree  language  education  from 
ECS  to  Grade  9.  The  Program  is  available  to  both 
Native  and  non-Native  students.  The  Program  was 
produced  for  two  reasons:  to  give  recognition  and 
stature  to  the  Cree  language  and  to  provide  greater 
opportunities  for  all  Alberta  students  to  obtain  Cree 
language  and  cultural  instruction. 

The  ultimate  aim  of  education  is  to  develop  children's 
abilities  so  that  they  may  fulfill  their  own  aspirations  and 
thereby  make  a  positive  contribution  to  society.  Native 
people  have  been  seeking  an  education  program  which 
will  support  their  children's  identity  and  culture.  It  is, 
therefore,  appropriate  that  Native  people  have  input  into 
the  development  of  programs.  They  are  best  able  to 
tell  us  whether  the  programs  are  suitable  and 


appropriate  for  developing  the  full  potential  of  Native 
students.  Developers  of  the  Cree  Language  and 
Culture  Program  have  drawn  upon  the  resources 
available  in  the  community:  Elders,  parents  and  local 
people. 

The  Program  is  intended  primarily  for  Native  students; 
however,  it  may  be  taken  by  any  student  in  Alberta  who 
wishes  to  study  Cree  as  a  second  language.  The 
purpose  of  the  Curricular  Program  and  Guide  is  to 
provide  direction  for  the  instruction.  The  Program  is 
designed  to  develop  and  enhance  a  student's 
awareness  of  Cree  culture,  past  and  present,  and  to 
develop  communication  skills  in  the  Cree  language. 
With  the  acquisition  of  functional  communication  skills, 
Cree  students  will  be  able  to  communicate  with 
members  of  their  family,  the  community  and  other  Cree 
language  speakers.  Local  communities  should  plan, 
adapt  and  develop  specific  content  areas  prescribed 
by  the  program  framework  and  implement  these 
according  to  the  curricular  guidelines  and  suggestions. 


PHILOSOPHY  AND  RATIONALE 


In  traditional  Cree  culture,  the  Elders  were  the  source 
of  all  knowledge  and  the  keepers  of  the  value  and 
belief  systems.  The  Elders  used  oral  language  as  a 
means  of  passing  on  their  knowledge  and  culture. 
Education  for  the  Cree  people  meant  that  Elders, 
language  and  culture  were  inextricably  interwoven.  The 
Cree  Language  and  Culture  Program  presented  here 
brings  the  Elders  and  the  culture  into  the  school 
program  for  Cree  language  instruction. 

In  this  context,  the  classroom  teacher  takes  a  new  role. 
He  or  she  becomes  a  facilitator  for  the  Cree  Elders 
and  other  Native  resource  people.  The  knowledge  and 
wisdom  contained  in  the  language  must  be  brought  by 
the  teacher  from  the  community  to  the  classroom. 

The  question  has  been  asked:  Why  teach  Native 
language?  Native  language  instruction,  like  any 
second  language  instruction,  provides  many 
advantages  which  are  consistent  with  the  goals  of 
basic  education.  Learning  a  second  language  gives 
students  speaking  and  listening  competencies  and  in 
the  later  grades  develops  skills  for  understanding  and 
analysing  languages.  Native  language  instruction 
allows  for  further  education  in  the  Native  culture  and  for 
developing  the  student's  identity  within  that  culture. 


The  Cree  Language  and  Culture  Program  addresses 
the  needs  of  Cree  students  in  Alberta.  It  will  act  as  a 
vehicle  for  the  retention,  maintenance  and  development 
of  the  Woodland  and  Plains  Cree  language. 

The  Program  revitalizes  the  educational  role  of  Cree 
Elders,  restoring  them  to  their  proper  place  in  Cree 
society.  This  role  is  essential  to  the  viability  of  Cree 
culture  and  language. 

The  Program  promotes  the  maintenance  of  Cree 
culture  and  identity.  Students  will  have  the  opportunity 
to  study  Cree  culture  and  language  which,  in  turn,  will 
help  them  to  develop  a  positive  self-image,  renew  their 
sense  of  pride  and,  for  the  non-Native  child,  develop 
appreciation  and  tolerance  for  cultures  and  language 
other  than  their  own. 

The  Program  will  give  prominence  and  status  to  the 
Cree  language.  The  Cree  community  is  an  active 
source  and  vehicle  for  the  development  and 
implementation  of  the  Program.  Students  who 
successfully  complete  the  Program  will  be  motivated  to 
pursue  the  study  of  the  Cree  language  and  culture,  and 
will  serve  to  enrich  the  Cree  language  and  culture  of 
Alberta  in  the  future. 
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GENERAL  GOALS  AND  OBJECTIVES 


Goals  designate  the  broad,  long-range  and  significant 
outcomes  desired  from  a  program.  It  is  expected  that 
the  Cree  Language  and  Culture  Program  will  help 
students  to  become  functional  and  contributing 
members  of  their  Native  community  and  of  the  greater 
society. 

By  the  end  of  grade  nine,  students  will: 

1.  Acquire  basic  communication  skills  in  the  Cree 
language  by 

1.1  developing  listening  and  speaking  skills  while 
understanding  and  using  appropriate 
intonation,  gestures,  and  visual  clues  which 
help  to  convey  the  message; 

1.2  developing  reading  and  writing  skills  to  a 
degree  set  by  the  local  community. 

2.  Develop  cultural  sensitivity  and  enhance  personal 
development  by 

2.1  becoming  more  aware  of  their  cultural 
heritage  through  learning  the  Cree  language; 

2.2  becoming  aware  of  and  appreciating,  through 
instruction  and  direct  experiences,  the 
valuable  contributions  of  Cree  people  and 
Elders  to  society; 

2.3  developing  a  positive  attitude  towards  people 
who  speak  another  language,  through 
exposure  to  the  Cree  language  and  culture; 

2.4  broadening  perspectives  to  include  the 
national  and  international  scene  (becoming 
aware  of  Native  peoples  around  the  world); 


2.5  developing  a  greater  awareness  and 
appreciation  of  various  cultural  values  and 
lifestyles. 

3.  Develop  originality  and  creativity  in  the  Cree 
language  by 

3.1  applying  their  skills  to  new  and  relevant 
situations; 

3.2  expressing  their  own  ideas  and  feelings; 

3.3  discovering  new  dimensions  of  their 
personalities. 

4.  Acquire  additional  concepts  and  generalizations 
about  language  and  language  learning  by 

4.1  acquiring  some  knowledge  of  the  structure 
and  function  of  languages; 

4.2  recognizing  the  basic  structural  similarities 
and  differences  between  the  Cree  language 
and  English; 

4.3  developing  an  awareness  of  regional,  social 
and  functional  variations  of  spoken  language; 

4.4  developing  a  conscious  knowledge  of  the 
skills  and  strategies  used  in  learning  a 
second  language. 

5.  Develop  a  desire  to  extend  or  improve  their 
proficiency  in  the  Cree  language  through  further 
language  study,  whether  for  personal  interest,  for 
post-secondary  studies,  or  for  vocational 
purposes. 


SPECIFIC  GOALS  AND  OBJECTIVES 


The  following  goals  of  the  Cree  language  program  are  not  in  the  order  of  importance.  It  is  expected  that  the  program  will  enable  students  to: 


DIVISION  ONE 


1  Acquire  basic  communication  skills  In  the  Cree  language  by; 

11  developing  listening  and  speaking  skills  while  understanding  and 
using  appropriate  intonation,  gestures  and  visual  clues  which  help 
to  convey  the  message; 

12  developing  reading  and  writing  skills  to  an  extent  determined  by  the 
local  community. 

2  Develop  cultural  sensitivity  and  enhance  personal  development  by: 

2  1  becoming  more  aware  of  their  cultural  heritage  through  learning  the 
Cree  language. 

2  2  becoming  aware  ot  and  appreciating,  through  instruction  and  direct 
experiences,  the  valuable  contributions  of  Cree  people  and  Elders 
to  society, 

2  3  developing  a  positive  attitude  towards  people  who  speak  another 
language,  through  expo-sure  to  the  Cree  language  and  culture. 


3  Develop  origin;ilily  and  creativity  in  the  Cree  language  by; 

3  1    applying  their  skills  to  new  and  relevant  situations. 
3  2  expressing  their  own  ideas  and  feelings; 

3  3   discovering  new  dimensions  of  their  personalities, 

4  Acquire  additional  concepts  and  generalizations  about  language  and 
language  learning  by 

4  1   acquiring  some  knowledge  of  the  structure  and  function  of 

languages 


DIVISION  TWO 


1    Acquire  basic  communication  skills  in  the  Cree  language  by: 

1.1  developing  listening  and  speaking  skills  while  understanding  and 
using  appropriate  intonation,  gestures,  and  visual  clues  which  help 
to  convey  the  message; 

1.2  developing  reading  and  writing  skills  to  an  extent  determined  by  the 
local  community 

2.   Develop  cultural  sensitivity  and  enhance  personal  development  by 

2  1  becoming  more  aware  of  their  cultural  heritage  through  learning  the 
Cree  language; 

2.2  becoming  aware  of  and  appreciating,  through  instruction  and  direct 
experiences,  the  valuable  contributions  of  Cree  people  and  Elders 
to  society; 

2  3  developing  a  positive  attitude  towards  people  who  speak  another 
language,  through  exposure  to  the  Cree  language  and  culture, 

2.4  broadening  perspectives  to  include  the  national  and  international 
scene  (becoming  aware  of  native  people  around  the  world): 

2  5  developing  a  greater  awareness  and  appreciation  ot  various  cultural 

values  and  lifestyles  . 

3    Develop  originality  and  creativity  in  the  Cree  language  by 

3  1    applying  their  skills  to  new  and  relevant  situations. 

3  2  expressing  their  own  ideas  and  feelings. 

3.3  discovering  new  dimensions  of  their  personalities 

4.  Acquire  additional  concepts  and  generali<!alions  about  language  and 
language  learning  by: 

4.1  acquiring  some  knowledge  of  the  structure  and  function  of 
languages; 

4  2  recognizing  the  basic  structural  similarities  and  differences  between 

the  Cree  language  and  English; 
4.3  developing  an  awareness  of  regional,  social  and  functional 

variations  ot  spoken  language; 
4  4  developing  a  conscious  knowledge  of  the  skills  and  strategies  used 

in  learning  a  second  language. 


DIVISION  THREE 


1.  Acquire  basic  communication  skills  in  the  Cree  language  by; 

1.1  developing  listening  and  speaking  skills  while  understanding  ar 
using  appropriate  intonation,  ges-tures.  and  visual  clues  which  he 
to  convey  the  message; 

1.2  developing  reading  and  writing  skills  to  an  extent  determined  by  tt 
local  community 

2.  Develop  cultural  sensitivity  and  enhance  personal  development  by. 

2.1  becoming  more  aware  of  their  cultural  heritage  through  learning  tf 
Cree  language; 

2.2  becoming  aware  of  and  appreciating,  through  instruction  and  dire 
experiences,  the  valuable  contributions  of  Cree  people  and  Eide 
to  society. 

2  3  developing  a  positive  attitude  towards  people  who  speak  anoth 

language,  through  a  expo-sure  to  the  Cree  language  and  culture; 

2.4  broadening  perspectives  to  include  the  national  and  internatior 
scene  (becoming  aware  of  native  people  around  the  world). 

2.5  developing  a  greater  awareness  and  appreciation  of  various  cultui 
values  and  lifestyles. 

3    Develop  originality  and  creativity  in  the  Cree  language  by 

3  1   applying  their  skills  to  new  and  relevant  situations. 

3.2  expressing  their  own  ideas  and  feelings. 

3.3  discovering  new  dimensions  of  their  personalities 

4.   Acquire  additional  concepts  and  generalizations  about  language  ai 
language  learning  by: 

4  1   acquiring  some  knowledge  of  the  structure  and  function 

languages; 

4  2   recognizing  the  basic  structural  similarities  and  differences  belwei 

the  Cree  language  and  English, 
4  3  developing  an  awareness  ot  regional,  social  and  lunctior 

variations  of  spoken  language; 
4  4  developing  a  conscious  knowledge  of  the  skills  and  strategies  usi 

in  learning  a  second  language 


5.  Develop  a  desire  to  extend  or  improve  their  proficiency  in  the  Cr 
language  through  further  language  study,  whether  for  personal  intere; 
for  post-secondary  studies,  or  for  vocational  purposes. 
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STATEMENT  OF  CONTENT 


Cultural  Component 


The  cultural  content  presents  Cree  culture  as  it  is  found  in  four 
contexts: 

•  the  traditional  culture,  before  the  arrival  of  the  Europeans 

•  legends 

•  the  student's  daily  routines  including  life  at  home,  in  the 
comnnunity  and  at  school 

•  contemporary  Native  cultural  events  and  lifestyles 


1.    Traditional  Culture 

Traditional  Cree  culture  prior  to  European 
contact  is  taught  to  provide  not  only  a  better 
understanding  and  appreciation  of  a  whole  way 
of  life  but  to  enable  students  to  better 
understand  changes  that  have  occurred  as  a 
result  of  European  contact.  It  is  expected  that 
teachers  will  go  to  the  Elders  for  information  to 
fill  in  the  details  appropriate  for  their  groups  or 
region.  Elders  should  also  be  called  upon  to 
interact  directly  with  students.  The  young  need 
to  respect  and  recognize  the  important  role  the 
Elders  play  in  his/her  traditional  education. 

The  depth  to  which  spiritual  aspects  of 
traditional  culture  such  as  ceremonies  and 


rituals  are  to  be  presented  in  the  school  is  to  be 
left  to  the  discretion  of  the  community,  in 
particular,  the  Elders. 

Traditional  native  cultures  have  "sacred"  and 
"public"  knowledge.  Sacred  knowledge  among 
the  Cree  includes  spiritual  aspects  and  the 
private  ownership  of  certain  knowledge,  such  as 
songs  or  a  bundle.  To  possess  and  to  acquire 
sacred  knowledge  is  a  privilege  and  an  honor. 
The  right  to  certain  sacred  knowledge  must  be 
earned  through  proper  channels.  Knowledge 
may  also  be  passed  down  from  generation  to 
generation  to  certain  special  individuals.  Public 
knowledge  is  that  information  and  knowledge  to 
which  the  general  public  has  access. 
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Whether  "public"  or  "sacred",  in  some 
circircumstances  only  a  certain  person  or  group 
of  persons  possesses  the  right  or  authority  to 
speak  of  or  share  their  knowledge  or  area  of 
expertise  with  others.  It  is  left  to  the  individual 
whether  or  not  to  share  this  knowledge.  For 
example,  the  mechanics  of  constructing  a  tipi  is 
public  knowledge  but  the  designs  on  a  tipi  may 
be  owned  by  a  certain  individual.  Therefore  only 
that  person  has  the  "right"  to  use  it  and  to  speak 
about  it.  Sacred  knowledge  and  these  "rights" 
must  be  respected  by  all  Natives  and  non- 
Natives. 

2.  Legends 

Legends  are  used  in  the  classroom  for  the 
purpose  of  teaching  traditional  Cree  values, 
attitudes  and  morals.  They  are  also  used  to 
teach  about  the  traditional  Cree  lifestyle. 


3.  Daily  Routine 

The  daily  routine  of  the  student's  home  and 
school  activities  is  outlined  broadly  to  allow  a 
maximum  amount  of  freedom  and  flexibility  for 
teachers,  parents  and  students  to  decide  what  is 
important  in  their  daily  lives  and  what  to  include 
in  the  curriculum.  The  daily  routines  listed  are 
suggestions  only  and  are  intended  to  assist 
rather  than  restrict  the  selection  of  content  at  the 
local  level. 

4.  Contemporary  Native  Cultural  Events 
and  Lifestyles 

Contemporary  Native  cultural  events  and 
lifestyles  provide  the  student  with  an  opportunity 
to  experience  a  variety  of  cultural  events  and 
lifestyles.  The  teacher,  school  and  community 
should  expose  the  students  to  various  activities 
by  bringing  the  events  into  the  school  or  by 
organizing  field  trips  to  the  events.  The  teacher 
and  community  may  add  to  the  list  of  cultural 
events  and  lifestyles. 
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Division  I  -  Focus  on  People  and  their  Activities 


CULTURAL  COMPONENT  -  SCOPE  AND  SEQUENCE 

Division  II  -  Focus  on  Seasons  and  Activities         Division  III  -  Focus  on  Concepts  and  Activities 


1.  Traditional  Culture 


Grandfather/grandmother  (Elder) 

-  giving  advice,  giving  instructions;  story  telling/teaching:  name- 
giving:  other  spiritual  activities 

Father/Uncle  (men) 

■  hunting  and  fishing;  raiding  and  warfare  with  other  tribes;  tools 
and  weapons;  name  giving;  geography;  earning  right  to  be- 
come a  warrior 

Mother/Auni  (women) 

-  food  preparation;  meat,  berries,  herbs,  roots  and  wild 
vegetables;  hides:  tanning,  uses  of  hides;  domestic  objects; 
medicine;  fires,  shelter 

Older  Brolhers/Sisters  (young  adults) 

-  helpinq;  learning;  behaviours  and  attitudes  towards  Elders; 
babysitting;  rites  of  passage  into  adulthood;  apprenticing  with 
experienced  warriors 

Younger  Brothers  and  Sisters/Cousins  (children  and 
babies) 

-  listening  and  learning;  playing  by  imitating  adult  roles  and  from 
stories,  toys;  games  and  songs;  helping  parents  and  grand- 
parents; care  of  infants 

Together  (all  camp  members) 

-  travelling:  seasons,  methods  of  travel 

-  camp:  snelter.  dug-out,  setting  up,  taking  down,  parts  of  camp 
Gatherings  (m.any  different  camps) 

-  seasons  for  gathering;  spiritual  activities;  distant  relatives; 
contests;  games  lor  fun 


Spring 


Summer 


Fall 


Winter 


Primary  Seasonal  Activities 

-  hunting 

-  fishing 

-  survival  skills 

-  food  and  medicine  gathering 

-  food  preparation 

•  sinews  and  hides 

-  making  domestic  objects 

-  making  tools  and  weapons 

-  caring  for  domestic  animals 

-  travelling 

-  shelters 

Social  and  Spiritual  Life 

-  gatherings 

•  ceremonies  and  rituals 

-  death/wakes 

-  singing  and  dancing 

-  games  and  play 

-  legends  and  storytelling 

Travel  -  Territory  -  Land 

-  location  of  Plains/Woodland  tribes  within 
common  territory 

-  location  of  enemy  tribes 


Conserving  nature  -  beliefs;  economy;  survival;  little  waste 

Ceremonies,  rituals  and  (easls  -  seasons;  meaning  ol  n-luals 
and  feasts;  symbolism  ol  rituals 

Cree  philosophy  and  spirituality  -  cycle  of  life,  negative  and 
positive  emotions;  traditional  morals;  mind;  body  and  spirit; 
symbols 

Land  and  territory  -  nature  of  traditional  land  use:  hunting: 
travel  routes:  terriiorial  boundaries,  intertribal  trade 

Life  cycle  -  changes  in  liletime;  phases,  rites  of  passage 

Technology/material  culture  -  hides;  shelter,  domestic 
objects;  weapons;  musical  instruments:  travel,  medicine: 
(ood  preservation  and  preparation 

Comparison  of  different  Native  cultures  -  beliels:  legends: 
territory;  language;  food:  recreation:  dance,  song 

Camp  roles  and  interactions  -  interactions  and  relation  ships: 
roles;  specialists;  educating;  decision-making 

Seasonal  calender  -  role  ol  the  seasons 

Gatherings  -  who.  when,  where,  why.  what;  relatives:  cere- 
monies; drumming,  singing,  dancing;  handgames: 
storytelling 

Change  -  alter  arrival  ol  Europeans:  settlers:  government 
treaties 


2.  Legends 


Attitudes,  morals  .  values,  beliels 
Introduction  to  local  legends 


3.  Daily  Routines 


In-depth  study  of  local  legends 


Home 


School 


the  house:  eating,  cleaning,  sleeping,  cloth- 
ing, sick  at  home 

playing  indoors:  music,  television,  games, 
visiting,  playing  outdoors:  skating,  hunting 
gophers,  games 

before  school:  riding  the  bus,  preparing  lunch 

about  school:    new  school  year,  schoolwork,- 
recess,  lunch  hour,  school  activities,  field  trips, 
sports  days,  outdoor  education 

after  school:  chores,  games   


Regional  variations  in  legends,  study  legends  in  more  depili 

Legends  of  other  cultures 

Comparision  of  legends  of  other  cultures 


about  the  house,  interaction  with  si-, 
blings,  gatherings,  television,  visiting, 
interaction  with  adults,  prayers 


tournaments,  intramurals, 
awards  day,  open  house 


dances. 


4.  Contemporary  Native  Cultural  Events  and  Lifestyles 
Ceremonies  and  rituals   


Dancing  and  drumming 

Native  crafts   

Survival  skills   


Dancing,  singing  and  drumming- 


Wakes   

Health  care  services  (hospital,  dentist - 


Contemporary  hunting,  fishing,  trapping 
Summer  activities  (swimming,  campouts) 
Feasts 


Occupations  of  Native  people 


Intertribal  gatherings  (cultural  events,  sports  event) 


Linguistic  Component 


The  language  content  is  defined  in  terms  of  functions  and 
notions.  Functions  are  abilities  such  as  being  able  to  ask 
questions,  report  happenings  and  make  corrections.  Notions  are 
semantic  concepts  such  as  time,  location,  direction,  color, 
frequency,  and  so  on.  The  community  and  the  instructor  are  to 
select  appropriate  concepts  in  terms  of  the  dialect  being  studied. 
There  is  no  required  order  in  which  the  language  items  are  to  be 
taught.  Language  notions  and  functions  should  be  repeated  over 
and  over  within  different  themes  throughout  the  year  and  at  each 
successive  level. 

All  language  items  are  to  be  taught  in  the  context  of  a  cultural 
theme.  For  example,  in  teaching  the  topic  of  "Deer  Hunting  in  the 
Fall"  to  Grade  6  pupils,  a  teacher  might  present  the  following 
language  items: 


Functions:     -  Identifying  (kinds  of  deer,  location  of 
deer,  number  of  deer) 

-  Describing  (deer  hunt,  deer 
movement) 

-  Asking  (location  of  deer,  number  of 
deer) 

-  Asking  whether  possible  that  (deer 
can  be  found  in  a  certain  area,  one 
can  go  along  on  a  hunt,  arrow  heads 
are  large  enough) 

-  stating  excitement  (at  having  fallen  a 
deer,  being  allowed  to  go  along) 

-  stating  disappointment  (at  missing 
the  deer,  seeing  the  deer  run  off) 

-  suggesting  course  of  action 

-  warning 


-  There  are  (aren't)  deer  found  here. 

-  here  close  by,  there  far  away,  there 
where  we  cannot  see 

-  to  the  north,  west,  east,  south 

-  among  the,  in  the  center  of  the, 
opposite  the 

-  grazing,  loping,  listening  with  caution 

-  female,  male,  young,  old,  yearling 

-  they  tend  to  ...  they  usually  ...  they 
habitually  .... 

-  number,  singular,  dual,  plural  deer 

-  many,  few 

-  bigger  than,  smaller  than 

-  as  big  as,  small  like 
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FUNCTIONS 


A.  Giving  and  Getting  Facts 

1.  Identifying 

2.  Reporting,  describing,  narrating 

3.  Correcting 

4.  Asking 

B.  Stating  and  Finding  Out  Attitudes 

1.  Agreeing  and  disagreeing 

2.  Denying 

3.  Accepting,  declining,  offering  and  inviting 

4.  Offering  to  do  something 

5.  Stating/asking  whether  one  knows  or 
doesn't  know 

6.  Stating/asking  whether  one  remembers  or 
has  forgotten 

7.  Stating/asking  about  capability  or 
incapability 

8.  Stating/asking  about  obligation 

9.  Giving/getting/witholding  permission 

10.  Stating/asking  about  liking  and  disliking, 
pleasure  and  displeasure 

1 1 .  Stating  surprise 

12.  Stating/asking  about  satisfaction  or 
dissatisfaction 


13.  Stating  disappointment 

14.  Stating/asking  about  preference 

15.  Stating  gratitude 

16.  Stating/asking  about  want  and  desire 

17.  Apologizing  and  forgiving 

18.  Stating/asking  about  approval  and 
disapproval 

19.  Stating  indifference 

C.  Getting  Things  Done 

1.  Suggesting  action 

2.  Requesting/inviting  others  to  do  things 

3.  Advising  others  to  do  things 

4.  Warning  others  to  take  care 

5.  Instructing  or  directing  others  to  do  things 

6.  Offering  or  requesting  assistance 

D.  Socializing 

1 .  Greeting 

2.  Meeting,  introducing  and  identifying 

3.  Leaving  people 


NOTIONS 

A.  Existential 

1.  Presence 

2.  Absence 

3.  Availability,  unavailability 

4.  Possibility,  impossibility 

5.  Occurrence,  non-occurrence  (to  happen) 

6.  Demonstration  (to  show) 

B.  Spatial 

1 .  Location  and  relative  position 

2.  Distance 

3.  Motion 

4.  Direction 

5.  Origin 

6.  Arrangement 

7.  Dimension 

Size  and  space 
Pressure  and  weight 
Volume 
Temperature 

C.  Temporal 


1. 

Point  of  time,  period 

2. 

Earliness 

3. 

Lateness 

4. 

Length  of  time 

5. 

Speed 

6. 

Frequency 

7. 

Continuity 

8. 

Intermittance,  temporariness  and 

permanence 

9. 

Repetitiousness  and  uniqueness 

10.  Commencement 

1 1 .  Cessation 

12.  Stability 

13.  Change,  transition 

14.  Priority 

15.  Simultaneousness 

16.  Present,  past,  future  reference 

17.  Delay 

D.  Quantitative 

1.  Number 

2.  Quantity 

3.  Degree 

E.  Qualitative 

1.  Physical 

Shape 

Moisture,  humidity 

Visibility,  sight 

Audibility  and  hearing 

Taste  and  smell 

Texture 

Colour 

Age 

Physical  condition 
Accessibility 

Cleanliness  and  presentability 
Material  and  genuineness 
Fullness 

2.  Evaluative 

Value,  price 
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Rightness,  wrongness,  acceptability, 
inacceptability 
Desirability,  undesirability 
Correctness,  incorrectness 
Successfulness.  unsuccessfulness 
Utility,  inutility 
Capacity,  incapacity 
Facility,  difficulty 
Importance,  unimportance 
Normality,  abnormality 

Mental 

1 .  Reflection 

2.  Expression 

Relational 

1.    Action  and  event  relations 

Agency  (who) 
Objective  (what) 
Dative  (whom) 


Benefactive  (receiver) 
Manner,  means  (how) 
Causative 


2.  Contrastive  Relations 

Equality,  inequality,  correspondence 
and  contrast 

3.  Possessive  Relations 

Ownership,  possession 

4.  Logical  Relation 

Conjunction  and  disjunction 

Inclusion  and  exclusion 

Cause  and  reason 

Effect 

Purpose 

Condition 

Focussing 


Section 
Two 


Specification  of  Content 


^^^Cultural  Component 


DIVISION  I 


1 .    Traditional  Culture 


The  focus  of  the  cultural  component  for  ECS  through  grade  3  is  the 
tradition  of  the  family  -  the  activities  of  family  members  and  family 
relationships.  Long  ago,  the  family  unit  extended  beyond  the 
mother,  father  and  their  children  to  include  grandparents,  aunts, 
uncles  and  cousins.  The  Native  people  who  lived  together  in  the 
smaller  camps  were  often  all  related;  thus,  a  camp  living  and 
working  together  would  be  a  family  or  clan. 

In  kindergarten,  begin  with  broad  categories  such  as  the  names  of 
family  members,  and  major  activities,  and  add  more  detail  with 
each  successive  year. 


Camp  Member  Camp  Roles 


The  following  are  examples  only  and  should  be  replaced  by  other 
items  as  appropriate  to  particular  Native  communities. 


Grandfather/Grandmother  (Elders)  -  giving  advice  in  general,  giving  instructions  in  particular 

-  story  telling/teaching  about  Mother  Nature,  guardian  spirits, 
animal  characteristics  and  lessons  for  daily  living 

-  name  giving 

-  other  common  spiritual  activities  such  as  prayers  and  burning 
sweet  grass 
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Father/Uncle  (men) 


Mother/Aunt  (women) 


Older  Brothers  and  Sisters/Cousins 
(young  adults) 


Younger  Brothers  and 
Sisters/Cousins 
(children  and  babies) 


Together  (all  camp  members) 


hunting  and  fishing:  various  animal  names  and  habits,  hunting  and 

fishing  techniques 

raiding  and  warfare  with  other  tribes 

tools  and  weapons 

name  giving 

geography  and  place  names 
earning  right  to  become  a  warrior 

food:  kinds  of  meat;  kinds  of  roots,  berries,  seeds,  plants; 
preparation  of  food  and  tools  for  preparation;  salt,  sugar  and 
other  flavorings;  ways  of  cooking 

hides:  tanning;  uses  of  the  hides:  sinew,  babiche,  sewing 
domestic  objects:  bags,  baskets,  pots,  and  mats;  pounding  tools, 
cutting  tools;  drying  racks;  pitch  forks  and  rakes;  soap 
medicine:  ingredients  and  remedies 
fires:  tools  for  starting,  firewood 
shelter;  tending  the  tipi  fire  and  floor 

helping  and  learning  from  Elders,  aunts  and  uncles:  learning 
survival  skills,  hunting,  sewing,  building  shelters  and  preparing 
food 

behavior  and  attitudes  toward  Elders  and  adults 
babysitting 

rites  of  passage  into  adulthood 
apprenticing  with  experienced  warrior 

listening  and  learning  (including  basic  survival  skills) 
playing  by  imitating  adult  roles  and  from  stories 
toys:  rattles,  play  bows  and  arrows,  play  cradle  boards 
games  and  songs  of  children 

helping  parents  and  grandparents  (firewood  fetching,  cleaning) 
how  infants  and  babies  were  cared  for 

travelling:  seasons  and  methods  of  travel  :  canoes,  toboggans, 
snowshoes,  horses,  dogs 

camp:  shelter,  dugout,  setting  up,  taking  down,  parts  of  camp, 
overnight  camp,  who  does  what 
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Gatherings  (many  different  camps) 


seasons  for  gatherings 

spiritual  activities:  ceremonies,  dances  and  songs 
distant  relatives 

contests:  contests  of  skill  and  strength,  moose  calling  and  story 
telling 

games  for  fun:  ball  games,  handgames 


2.  Legends 


3.    Daily  Routine 


Division  1  students  can  learn  as  many  legends  per  year  as  time 
permits.  There  is  no  need  to  be  concerned  about  repeating  the 
same  legends  in  later  grades  because  they  are  meant  to  be  re- 
peated often.  Also,  the  complexity  and  level  of  interpretation  of  the 
legends  can  be  increased  as  the  students  get  older. 

Language  teachers,  in  consultation  with  Elders  and  community  re- 
source people  should  decide  which  legends  are  most  suitable  for 
this  age  group. 


Daily  routines  of  young  children  will  revolve  around  their  parents, 
sisters,  brothers  and  their  homes.  Through  careful  observation 
teachers  can  decide  what  activities  and  interests  are  most  com- 
mon for  their  students. 

Topics  should  be  appropriate  to  the  season.  For  example,  when 
school  starts,  the  theme  could  be  "My  School  and  My  Teacher." 
As  winter  sets  in  a  possible  theme  could  be  "Skating  and  Hockey." 

The  following  are  examples  only  and  can  be  replaced  by  topics 
that  teachers  and  developers  think  are  appropriate  for  the 
particular  locality. 
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Home:    -  my  house 

-  eating 

-  housecleaning 

-  sleeping 

-  clothing 

-  sick  at  home 

-  playing  indoors:  listening  to  music, 
watching  TV,  games,  visiting,  pretending 
(house,  He-Man) 

-  playing  outdoors:  skating,  hunting 
gophers,  games 

-  storytelling 


4.    Contemporary  Native  Cultural  Events  and  Lifestyles 

Schools  should  try  to  give  students  the  opportunities 
to  be  involved  in  cultural  and  social  events  with  their 
families,  either  bringing  activities  into  the  school  or 
by  taking  the  students  on  field  trips.  Teachers  can 
talk  about  some  of  the  activities  and  teach  the 
appropriate  new  words. 

For  each  year  in  Division  1,  the  students  should  (as  a 
minimum): 

-  become  familiar  with  a  ceremony  or  ritual  (such  as 
sweet  grass  burning) 

-  learn  the  steps  for  a  Native  dance  and  drumming 

-  be  involved  in  making  some  Native  craft 

-  learn  some  basic  survival  skills  (finding  direction, 
finding  dry  wood,  finding  water  and  fixing  wounds) 
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School:  -  about  my  school 

-  after  school 

-  before  school 

-  recess 

-  lunch  hour 

-  school  work 

-  riding  the  bus 

-  starting  a  new  school  year:  which  school, 
which  teacher,  which  classmates,  which 
grade 

-  field  trips 

-  sports  days 

-  outdoor  education 


While  in  Division  1,  the  students  should  have 
participated  at  least  once  in  each  of  the  following 
activities: 

-  contemporary  hunting,  fishing  and  trapping  with 
family  members  in  own  community  or  in  distant  but 
familiar  communities  or  reserves 

-  summer  activities  (swimming,  campouts,  cookouts, 
visiting  relatives  on  the  reserve  or  at  a  different 
community) 

-  a  feast 

-  some  intertribal  gatherings  (pow  wows,  cultural/ 
religious  camps,  rodeos,  winter  carnivals,  sporting 
events)  preparation,  travel,  meeting  people, 
activities,  arriving  and  leaving 


DIVISION  I 


Linguistic  Component 


Functions 


The  sentence  structure  introduced  below  are  suggested  examples 
of  functions  only.  The  instructor  is  expected  to  introduce  additional 
sentence  structures  as  appropriate.  The  examples  in  the  left-hand 
column  refer  to  language  used  by  Woodlands  and  Plains  Cree.  If  a 
variation  occurs,  the  Plains  Cree  dialect  is  included  in  the  right- 
hand  column.  The  full  form  of  terms  and  phrases  are  provided. 
Fluent  speakers  of  a  community  may  use  a  more  informal, 
shortened  speech  language  pattern. 


Dialect  Variant  (Plains  Cree) 


A.    Giving  and  Getting  Facts 


1.  Identifying 


niya  iskwTsis 

I  am  a  girl, 
awa  napTsis 

This  is  a  boy. 


niya  isl<wesis 


awa  napesis 


oma  nipiwin 
This  is  a  bed. 
olii  minlsa 
These  are  berries 


oma  nipewin 
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2.  Reporting,  Describing  and  Narrating 

nikawacihciwacin 

My  hands  are  cold. 
pTpTsis  notikatiw 

Tiie  baby  is  hungry. 

nimasinahikana  6hi 
These  are  my  books, 
moya  kwayask  kmipaw 
He/she  can't  sleep  properly. 

3.  Correcting 

ikima  (iwako)  atim 
(iwako) 

No,  it  is  not  a  dog. 
M  nitawiyihtin 

Yes,  I  want  it. 

moya  niya  ikimotiyan 

I  did  not  steal  it. 

4.  Asking 

tanspi  kikimowan 

When  did  it  rain? 
awina  Twako  napiw 
Who  is  that  man? 

tantiy  niskotakay 

Where  is  my  coat? 
tans!  kitotonaw 
What  should  we  do? 


Dialect  Variant  (Plains  Cree) 


nikawahcihcewacin 
pepisis  nohtekatew 

namoya  kwayask  kmipaw 

ekama  (ewako)  atim 
(ewako) 

eha  nitaweyihten 
namoya  niya  ekimohtiyan 

tanspT  kikimowan 
awlna  ewako  napew 

tante  niskotakay 
tans!  ketotenaw 


tanThki  ikosi  kTtdtaman 

Why  did  you  do  that? 

B.    Stating  and  Finding  Out  Attitudes 

1 .  Agreeing  and  Disagreeing 

Th?  nTtipiyimon 

Yes,  I  agree, 
tapwi  pikwani 

of  course,  certainly 

kihcina 

for  sure,  definitely 
moya  nitipiyimon 

I  don't  agree. 

moya  wTlnkac  nipapamohtan 

I  never  walk  anywhere  (go  anywhere), 
moya  kwayask  Twako 
No,  that's  wrong. 

2.  Denying 

moya  niya/Tkama  niya 

Not  me/It  wasn't  me. 
moya  nitanwilitm 
I  am  not  complaining. 

moya  wihkac  nipapamohtan 

I  never  walk  anywhere, 
moya  nolit?  -  itohtan 

I  don't  want  to  go. 


Dialect  Variant  (Plains  Cree) 
tanelikosi  ketotaman 


eha  nitepeyimon 
tapwe  pikwani 

kehcina 

namoya  nitepeyimon 

namoya  wihkac  nipapamohtan 
namoya  kwayask  ewako  (eyako) 

namoya  niya/ekama  niya 
namoya  nitanwehten 

namoya  wihkac  nipapamohtan 
namoya  ninohte  -  itohtan 
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3.  Accepting,  Declining,  Offering  and  Inviting 

ay-ay 

thank  you 
ihi  mahtTsa 

yes,  please 

mistahi  nika  miywiyihtin  ka  pTtohtiyan 
I  will  be  very  happy  to  come. 
tapwT  pikwani  ka  miywasin 

Sure,  that  will  be  nice. 

ikosi  ay-ay 
no,  thank  you 

moya  pakahkam  nikaki  pitohtan 

I'm  afraid  I  can't  come. 

nimihtatin 

I  am  sorry. 

moya  nikaki  kaskihtan 
I  can't. 

4.  Offering  To  Do  Something 

tansi  kaki-isi  wTcihitin 
How  can  I  help  you? 
mahtisa  kawicihitin 

Let  me  help  you. 

kapihtosamatin  askipwawa 
I'll  peel  the  potatoes  for  you. 
kanahastamatin  akohpa 

I'll  put  the  blankets  away  for  you. 


Dialect  Variant  (Plains  Cree) 


ay-ay 

eha  mahtesa 

mistahi  nika  miyweyihten  ka  peyitohteyan 
tapwe  pikwani  ka  miywasin 

ekosi  ay-ay 

namoya  pakahkam  nikak?  peyitohtan 

nimihtaten 

namoya  nikaki  kaskihtan 

tan'si  kaki-isi  wicihitin 
mahtesa  kawicihitin 


5.    Stating/Asking  Whether  One  Knows  or 


Doesn't  Know 


nikiskiyihtin  kisi  akihcikiyan  isko  mitataht 

I  know  how  to  count  to  ten. 

nikiskihtin  kisi  osihtayan  piponasakay 

I  know  how  to  make  a  parka. 

moya  nikiskihtin  kisi  kaskikwasoyan 

I  don't  know  how  to  sew. 

6.    Stating/Asking  Whether  One  Remembers 
or  Has  Forgotten 

nikiskisin 
I  remember, 
moya  nikiskisin 

I  don't  remember. 

niwanikiskisin  ni  masinahikan 

I  forgot  my  book. 

kikac  niwanikiskisin  nihiyawiwin 

I  almost  forgot  the  Cree  language. 

kiskisin  ci 

Do  you  remember? 

kiskisiw 

Did  he/she  remember? 

wanikiskisiw  cT 

Did  he/she  forget? 


Dialect  Variant  (Plains  Cree) 


nikiskeyihten  kesakihcil<eyan  isko  mitataht 

nikiskeyihten  kesi  osihtayan  piponasakay 
namoya  nikiskeyihten  kesi  kaskikwasoyan 

namoya  nikiskisin 

kekac  niwanikiskisin  nehiyawewin 


7.  Stating/Asking  About  Capability  or  Incapability 

\hi  nikaskihtan 

Yes,  I  can. 

kihcina 

It  is  possible. 

tapwi  cT 

Is  it  possible? 

kaki  kimowan  wapahki 

It  may  rain  tomorrow. 

nikaskihtan  kanihiyawiyan 

I  know  how  to  speak  Cree. 

moya  nikaskihtan  kisi  nihiyawasinahikiyan 

I  do  not  know  how  to  write  Cree. 

8.  Stating/Asking  About  Obligation 

poke  kaklwlyan 

I  have  to  go  home, 
poke  kitohtiyan 
I  have  to  go. 

poke  ci  ka  nipayan 

Do  I  have  to  sleep? 
poke  cT  kawTciwiyan 

Do  you  have  to  come  with  me? 

9.  Giving/Getting/Withholding  Permission 

kakitohtan 

You  can  go. 
nikakitohtan  cT 

Can  I  go? 


Dialect  Variant  (Plains  Cree) 


aha  nikaskihtan 
kehcina 

tapwe  CI 

nikaskihtan  kanehiyaweyan 

namoya  nikaskihtan  kesi  nehiyawasinahikeyan 

piko  kakiweyan 
piko  ketohteyan 


piko  cT  kanipayan 
piko  cT  kawicewiyan 


kaki  miyin  cT-atiht 
Can  I  have  some? 
moya  nipakitinikawin 

I  am  not  allowed  to  go. 

10.  Stating/Asking  About  Liking  and  Disliking. 
Pleasure  and  Displeasure 

nimlwThtTn 
I  like  it. 
miywasin 

It  is  nice. 

nimTwThtTn  ipapamicimiyan 

I  like  boating, 
moya  nimTwihtin 

I  don't  like  it. 

kinoht?  piwTci  mTcisdmin  cT 

Do  you  want  to  come  and  eat  with  me? 

11.  Stating  Surprise 

nikoskwitln 

I'm  surprised! 
ma 

Oh,  my  goodness! 

koskwihtakwac 

It's  surprising! 
mamaskac 

It's  a  miracle!  It's  wonderful,  strange. 


Dialect  Variant  (Plains  Cree) 
namoya  nipakitinikawin 

nimiyweyihten 

nimiyweyihten  epapamicimeyan 
namoya  nimiyweyihten 

kinohte  pe-wici  micisomin  cT 

nikoskweyihten 
wahwa 

koskweyihtakwac 


12.    Stating/Asking  About  Satisfaction 


or  Dissatisfaction 


miywasin 

This  is  good, 
moya  nan'taw 

It's  ok. 

nimiwihtin 

I  like  it. 

moya  nimTwThtm 

I  don't  like  it. 

moya  tapwi  kwayask 

It's  not  quite  right, 
moya  ikosi  kitwiyan 

That's  not  what  I  meant. 

13.  Stating  Disappointment 

wiyakac 
That's  too  bad. 
nipoman 

I  am  disappointed. 

wacistakac  nimisi  poman 

Oh  darn!  I  am  so  disappointed. 

14.  Stating/Asking  About  Preference 

anima  ninitawihtin 

I  want  that  one. 

nawac  anima  ninitawihttn 

I  would  rather  have  that  one. 
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Dialect  Variant  (Plains  Cree) 


namoya  nan'taw 

nimiyweyihten 
namoya  nimiyweyihten 

namoya  tapwe  kwayask 
namoyekosi  ketweyan 


anima  ninitaweyihten 
nawac  anima  ninitaweyihten 


tanima  nikatawan 

Which  one  should  I  buy? 

15.  Stating  Gratitude 

ay-ay  kitatamihin 

Thank  you,  I  am  grateful, 
mistahi  ninanaskomon 
I  am  very  grateful. 

16.  StatinQ/Askinq  About  Want  and  Desire 

ninitawihtin 
I  want  it. 

moya  ninitawihtTn 

I  don't  want  it. 

nitakawatin 

I  desire  it. 

ninohti  mTcin  kahkiwak 

I  want  to  eat  some  dry  meat. 

17.  Apologizing  and  Forgiving 

nimihtatin 

I  am  sorry. 

nimihtatistamawaw 

I  feel  sorry  for  him/her. 

wiyakac 

That's  too  bad. 

18.  Stating/Asking  About  Approval  and  Disapproval 


nimiywihtamawaw 

I  am  happy  for  him/her. 


Dialect  Variant  (Plains  Cree) 


ninitaweyihten 
namoya  ninitaweyihten 

nitakawaten 

ninohte  mTcin  kahkewak 

nimihtaten 
nimihtatestamawaw 


nimiyweyihtamawaw 


moya  nimiwihtamawaw 

I  am  not  pleased  with  him/her. 

kwayask  cT  oma 

Is  this  ok? 

ikwayikohk  kwayask  nitihtm 

I  think  it's  ok. 

moya  kwayask 

It  is  not  right, 
ninahitm 

!  am  satisfied. 

moya  ninahTtln 

I  am  not  satisfied. 

19.  Stating  Indifference 

moya  nan'taw  nitihtin 

I  don't  mind,  care, 
klyam 

It's  ok. /It  doesn't  matter. 
C.    Getting  Things  Done 
1.    Suggesting  Action 

mTtawTtan 

Let's  play. 

ka  sipwihtanaw  cT 

Shall  we  leave? 

mahtisa  nitaw  wapahtitan  cikastipayicikiwin 

Let's  go  see  the  movie. 


Dialect  Variant  (Plains  Cree) 
namoya  nimiyweyihtamawaw 

ekwayikohk  kwayask  niteyihten 

namoya  kwayask 
ninaheyihten 

namoya  ninaheyihten 
namoya  nan'taw  niteyihten 

metawetan 
kasipwehtanaw  cT 

mahtesa  nitaw  wapahtetan  cikastepayihcikewin 
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ka  mTcisonaw  nikan  ota 
We  could  eat  here  first. 

2.  Requesting/Inviting  Others  To  Do  Things 

kak?  pTtohtan  cT  nikinahk 

Could  you  come  to  our  place? 
kinohti  mTcison  cT-6ta 
Would  you  like  to  eat  here? 

mahtisa  acimostawinan 

Please  tell  us  a  story. 

pi-micisohkik  nikinahk 

All  of  you,  come  and  eat  at  our  place. 

3.  Advising  Others  To  Do  Things 

kak?  sipwihtayan  mihcit  ikisowaki  ayiwinisa 
You  should  take  lots  of  warm  clothes, 
kak?  mTcisoyan  nikan 
You  should  eat  first. 

kakt  postasakiyin 

You  should  put  your  coat  on. 

4.  Warning  Others  To  Take  Care 

nakatihtamok 

Be  careful!  Look  out! 

kaya  ciki  mTtawik  miskanahk 

Don't  play  near  the  road. 

nakatihta  is!  tahkoskiyin 

Watch  your  step. 


Dialect  Variant  (Plains  Cree) 

kahki  peyitohtan  cT  nikinahk 
kinohte  mTcison  cT-6ta 

mahtesa  acimostawinan 
pe-mTcisohkek  nikinahk 

kaki  sipwehtatayan  mihcet  kisowayiwinisa 

kaki  postasakeyan 

nakateyihtamok 

kaya  ciki  metawek  meskanahk 

nakateyihta  esi  tahkoskeyan 
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5.  Instructing  or  Directing  Others  To  Do  Things 

kisTpTkiniki 

Wash  the  clothes, 
nahasta  mttawakana 
Put  away  the  toys. 

mici  kimicimapom 
Eat  your  soup, 
pimi  sisonikwata 
Sew  along  the  edge. 

6.  Offering  or  Reguesting  Assistance 

mahtTsa  kawTcihitin 

Let  me  help  you. 
kak?  wicihin  ci 

Can  you  help  me? 

pi-wicihin 

Come  and  help  me! 
D.  Socializing 
1.  Greeting 

tan'sl 

Hello,  how  are  you? 
tan'si  nohko/nohkom 

hello,  grandmother 

tan'satawiya 

How  are  you  doing? 
tansi  kayas 
Hello,  long  time. 


Dialect  Variant  (Plains  Cree) 


kisipekinike 
nahasta  metawakana 

mTci  kimTcimapom 
pimi  sisonekwata 

mahtesa  kawTcihitin/kawisohkamatin 
pe-wTcihin/pe-wTsohkamawin 


2.  Meeting.  Introducing  and  Identifying 

Leo  nitisihkason 

My  name  is  Leo. 
awina  kipapa 
Who  is  your  father? 

kiwahkomaw  c?  Harry  Warrior 

Are  you  related  to  Harry  Warrior? 
Jake  Many  Feathers  isihkasow  nipapa 

My  father's  name  is  Jake  Many  Feathers. 

kInistawTmaw  ci  Grace 

Do  you  know  Grace? 
Th?  nimis  ana 

Yes,  she  is  my  older  sister. 

niwTciwakan  awa 

This  is  my  friend. 

3.  Leaving  People 
ikosi  maka 

goodbye  (well.  .  .  so  long  then) 
nimTwihtln  inakiskatan 
It  was  nice  to  meet  you. 

klhtwam  kawapamitin 

I'll  see  you  again. 

misawac  kihtwam  kawapamitin 

Anyway,  I'll  see  you  again. 

mina  wipac  kawapamitin 

I'll  see  you  again  soon. 


Dialect  Variant  (Plains  Cree) 


Leo  nitisiyihkason 
awina  kohtawiy 

Jake  Many  Feathers  isiyihkasow  nohtawiy 

kinistaweyimaw  ci  Grace, 
eha  nimis  ana 

niwicewakan  awa 
ekosi  maka 

nimiyweyihten  enakiskatan 
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Notions 


The  sentence  structures  introduced  below  are  suggested  examples 
of  notions  only.  The  instructor  should  introduce  additional  sen- 
tence structures  as  appropriate.  The  examples  in  the  left-hand 
column  refer  to  language  used  by  Woodlands  and  Plains  Cree.  If  a 
variation  occurs,  the  Plains  Cree  dialect  is  included  in  the  right- 
hand  column.  The  linguistic  element  in  parenthesis  indicates  that  it 
can  be  placed  in  more  than  one  position.  The  full  form  of  terms  or 
phrases  are  provided.  Fluent  speakers  of  a  community  may  use  a 
more  informal,  fluent  speech  language  pattern. 


Inanimate 

A.  Existential 

1 .  Presence 

(oma)  tihtapowin  (oma) 

this  chair/This  is  a  chair. 

(ohi)  tflitapowina  (ohi) 

these  chairs/These  are  chairs. 

(oma)  waplmon  (oma) 
this  mirror/This  is  a  mirror, 
(ohi)  wapimona  (ohi) 

these  mirrors/These  are 
mirrors. 

(oma)  masinahikan  (oma) 

this  bookyThis  is  a  book. 


Animate 


(awa)  napiw  (awa) 
this  man/This  is  a  man. 
(okl)  napTwak  (dkl) 
these  men 

(awa)  minds  (awa) 

this  cat/This  is  a  cat. 
(oki)  minosak  (oki) 

these  cats/These  are 
cats. 

(awa)  atim  (awa) 

this  dog/This  is  a  dog. 


Dialect  Variant 
(Plains  Cree) 

Inanimate 


(oma)  tehtapiwin  (oma) 
(ohi)  tehtaplwina  (ohi) 

(oma)  wapamon  (oma) 
(ohi)  wapamona  (ohi) 


Animate 


(awa)  napew  (awa) 
(oki)  napewak  (oki) 

(awa)  minds  (awa) 
(oki)  minosak  (oki) 


32 


Inanimate 


Animate 


(ohi)  masinahikana  (ohi) 

these  books/These  are  books. 


(oma)  minihkwacikan  (oma) 

this  cup/This  is  a  cup. 
(ohi)  minihkwacikana  (ohi) 

these  cups/These  are  cups. 


(mma)  tlhtapowin  (mma) 
that  chair 

(nihl)  tThtapowlna  (nihi) 

those  chairs 

(ntma)  wapimon  (nTma) 
that  mirror 

(nihi)  wapimona  (nihi) 

those  mirrors 

(mma)  masinahikan  (nima) 

that  book 

(nihi)  masinahikana  (nihi) 

those  books 

(nTma)  minihkwacikan  (mma) 
that  cup 

(nihi)  minihkwacikana  (nihi) 
those  cups 


(oki)  atimwak  (oki) 

these  dogs/These  are 
dogs. 

(awa)  mostos  (awa) 

this  cow/This  is  a  cow. 
(oki)  mostosak  (oki) 

these  cows/These  are 
cows. 

(naha)  napiw  (naha) 
that  man 

(nlki)  napiwak  (niki) 

those  men 

(naha)  minds  (naha) 
that  cat 

(niki)  minosak  (niki) 
those  cats 

(naha)  atim  (naha) 

that  dog 

(niki)  atimwak  (niki) 

those  dogs 

(naha)  mostos  (naha) 

that  cow 

(niki)  mostosak  (niki) 

those  cows 


Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 


(oki)  mostoswak  (oki) 


(nema)  tehtaplwin 
(nema) 

(nehi)  tehtapiwina  (nehi) 


(nema)  wapamon 
(nema) 

(nehi)  wapamona  (nehi) 


(nema)  masinahikan 
(nema) 

(nehi)  masinahikana 
(nehi) 

(nema)  minihkwacikan 
(nema) 

(nehi)  minihkwacikana 
(nehi) 


(naha)  napew  (naha) 
(neki)  napewak  (neki) 

(neki)  minosak  (neki) 

(neki)  atimwak  (neki) 

(neki)  mostoswak  (neki) 


Inanimate 

Animate 

mahkway  (ci)  minihkwacikan 

mahkway  (cl)  atim  (ci) 

(ci) 

Is  there  no  dog? 

Is  there  no  cup? 

(mahkway)  minihkwacikana 

(mahkway)  atimwak 

(mahkway) 

(mahkway) 

Thprp  3rp  nr»  piin<; 

Thprp  arp  nn  finn<? 

kikway  (ci)  masinahikanacikos 

kikway  (cl)  kinosiw  (cl) 

(ci) 

Is  there  fish? 

Is  there  a  pencil? 

(kikway)  masinahikanacikos 

(kikway)  kinosiw 

(kikway) 

(kikway) 

Is  there  a  pencil? 

Is  there  fish? 

r\ir\vvciy  Iv^i/ 

kTlrwsv/  (c'iS  kinnQiuvisk 

r\lf\VVCiy              iMl  BV^Oi  VV  Clr\ 

masinahikanacikosa  (cl) 

(Cl) 

Are  there  any  pencils? 

Are  there  any  fish? 

(kikway)  masinahikanacikosa 

(kikway)  kinosiwak 

(kikway) 

(kikway) 

Are  there  any  pencils? 

Are  there  any  fish? 

3.    Availability,  Unavailability 

ihtakon  minihkwacikan 

ihtako  ayisiniw 

There  is  a  cup. 

There  is  a  person. 

ihtakona  minihkwacikana 

ihtakowak  ayisiyiniwak 

There  are  some  cups. 

There  are  some  people 
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Dialect  Variant 
(Plains  Cree) 

Inanimate 


Animate 


namoya  kikway  (cl) 
minihkwacikan 


namoya  kikway  (cl)  atim 


namoya  kikway  (cl) 
minihkwacikana 


namoya  kikway  (cl) 
atimwak 


kikway  cl  kinosew 


(kikway)  kinosew 
(kikway) 


kikway  (cl)  masinahi- 
kanahcikosak 

(kikway) 

masinahikanahcikosak 


kikway  (cl)  kinosewak 
(cl) 

(kikway)  kinosewak 
(kikway) 


ihtakonwa 
minihkwacikanisa 


ihtakow  ayisiyiniw 
ihtakowak  ayisiyiniwak 


Inanimate 

nihpTmasta  masinahikan 

Put  the  book  nearby. 

nihpTmasta  masinahikana 

Put  the  books  nearby. 


4.    Possibility,  Impossibility 


5.    Occurrence,  Non- 
occurrence (To  Happen) 


Animate 

nihpimayaw  napTsis 

The  little  boy  stayed 
nearby. 

nihpTmayawak 
napisisak 

The  little  boys  stayed 
nearby. 


kakT  mTcison 
You  can  eat. 
kaki  micisonaw 
We  can  all  eat. 

moya  kak?  wicTtin 

I  cannot  go  with  you. 
moya  kaki  wTcTtinawaw 
I  cannot  go  with  all  of 
you. 


kikway  Ttotahk 

What  is  he/she  doing? 
tanis(i)  Ttotahk 

How  is  he/she  doing  it? 


Dialect  Variant 
(Plains  Cree) 

Inanimate 


Animate 

nehpemayaw  napesis 


nehpemayawak 
napesisak 


kakT  mTcison 
kaki  mTcisonaw 

namoya  kaki  wTcetin 

namoya  kakT 
wTcetinawaw 
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Inanimate 


Animate 


6.    Demonstration  (To  Show) 


kisinahamowin 
Show  me. 
kisinahawapamin 

Watch  how  I  do  it. 


B.  Spatial 

1.    Location  and  Relative 
Position 


tantiy  astik 

Where  abouts  is  it? 
tan(i)si  Ttastik 

How  is  it  placed 

Ota 

here 

nitT 

over  there 


tantiy  apit 

Where  is  he/she  sitting 
tan(i)s(i)  itapit 

How  is  he/she  sitting? 

naspac/inaspatohtit 

opposite/going  the 

opposite 

pasciwipiniw 

He/she  tossed  it  over. 


tan'tiy 

where 
tanima 

which  one 


tanihi 

which  ones 
pihcayik 

inside 


Dialect  Variant 
(Plains  Cree) 


Inanimate  Animate 

kiskinohamawin 
kiskinawapamin 


tan'te  -  ehastek  tan'te  -  ehapit 

tansehtastek  tanseyitapit 

naspac/enaspatohtet 

pasciwepinew 

tan'te 


pihcayihk 


Inanimate 


Animate 


wayawTtimihk 

outside 

wayawitimayihk 

toward  outside 

nantaw 

some  place 

pokwMy 

anywhere 

moyanantaw 

no  place 
mIsowTtiy 
all  over 

kiwftinohk 
north 

sakastTnohk 

east 

apihtakTsikanohk 

south 

pahkisimotahk 

west 

cTkl 

close,  nearby 
wahyawTs 
quite  a  ways 

mamaw  -  imawastikwaw 

They  are  together  in  one  place. 


Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 


pikweylte 

namoya  nan'taw 
misoweylte 

kiwetinohk 
sakastenohk 

apihtakTsikanohk 


wahyawis 

mamawo - 
emamawosteki 
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Inanimate 


Animate 


sowistTkwaw 

They  are  all  over  the  place. 

tasowik  -  tasowTkasta 
Spread  them  all  over, 
tahkohc 

on  top 

sip  a 

under 

apihtawayik 

half  way 

otahk 

behind,  past 
nikan 

first,  in  front 
wasakasta 

Place  them  in  a  circular 

fashion. 

wiciwin 

Come  with  me. 

witapimin 

Sit  with  me. 
pamayis 

before 

nihcayik 

below,  down 


Dialect  Variant 
(Plains  Cree) 


Inanimate  Animate 
emisiwesteki 

taswekasta 


apihtawayihk 
otahk/naway 

wasakasta 

wicewin 

witapimin 
pamayes 

nihcayihk 
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Inanimate 

capasis 

below,  under 

ako  -  akopita 

against 

asi  -  aswasta 

place  against 

itihcipayik 

It  went  on  top. 
mikwanohk 

right  in  there,  in  the  midst  of 

wanaskohc 

at  the  end 

iskwayac  -  iskwiyanihk 
the  last  time,  the  very  end 

tawayik  -  tastawayik 

in  the  middle 
sisoniy 
near  the  edge 

2.  Distance 

wahyaw  ci  oma 

Is  this  far? 
wahyaw  cT  ohi 
Are  these  far? 

picaw 

It  is  a  great  distance. 


Dialect  Variant 
(Plains  Cree) 

Animate  Inanimate  Animate 


etehcipayik 
mekwanohk 


wanaskohc 


tawayihk  -  tastawayihk 
sisone 


wahyaw  cT  ayaw 

Is  he  far? 

wahyaw  cT  ayawak 
Are  they  far? 

pihcaw 
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Inanimate 


Animate 


3.  Motion 

inakipayik  cT  oma 

Did  this  stop? 
inakipayikwaw  cT  ohi 

Did  these  stop? 

4.  Direction 

namahtinihk 
to  the  left 
kihciniskihk 

to  the  right 

miyaska 

pass  it 

aso  -  asowaha 

cross  over,  cross  it 

ispimihk 

up,  above 
sapo  -  sapohtiy 

through,  pass  through 

ohpimiy 

somewhere  else 
asko  -  askowin 
follow,  follow  me 


inakit  c?  awa 

Did  he  stop? 
inakTtwaw  cT  oki 

Did  they  stop? 


itisa  -  itisahamawiw 

send  him/her,  send  it  to 
him/her 


itohta 

take  him 
yahkotiy 

move  over,  step  up  a 
little 


pita 

bring  it 
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Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 

enakipayik  ci  oma  enakTt  cT  awa 

enakipayiki  cT  ohi  enakTcik  cT  oki 

itisa  -  itisahamawew 

kihciniskelik 

yahkohte 

sapo  -  sapohte 
ohpime 


peta 


Inanimate 


Animate 


kwTsk  -  kwTskasta 
turn,  turn  it  around 

takona 

include  it,  add  it 

otina 

take  it 

asta 

put  it,  place  it 
sTkina 
pour  it 

yahkohtiy 

move  ahead 
ikoti 

over  there 

tantly  tihkTsi  oma 

Approximately  where  is  this? 

Ota  cT 

Right  here? 

5.  Origin 

ohci 

from 


Tyohcipayit 

he/she  drove  from, 
he/she  rode  from 
Tyohcipiyat 
he/she  flew  from 


Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 
kweski  -  kweskasta 

takona 

sTkina 
ekote 

tan'te  itehkeyisoma 

ehohcipayit 
ehohcipihat 


Inanimate 


Animate 


tantiy  ohci-oma 
Where  is  this  from? 

6.  Arrangement 

nikan 

front,  first 
kihtwam 

again,  repeat 


iskwayac 
last,  last  time 
kikway  nikan 

What  comes  first? 


lyohtohtit 

he/she  came  from 
lyohcTt 

he/she  is  from 

Tyohtakocihk 

he/she  flew  from,  he/she 
drove  from 
tantiy  ohci  kiya 
Where  are  you  from? 


awina  nikan 

Who  is  first? 


7.  Dimension 


Size  and  Space 

ispihcaw 

its  size 

misaw  (misi  misa  mista  maki 
misti) 

big,  large 
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Dialect  Variant 
(Plains  Cree) 


Inanimate 


tan'te  -  ohcoma 


Animate 

ehohtohtet 

ehohcTt 

ehohtakocihk 

tante-ohci  kTya 


ispihcaw 

misaw  (misi  misa  mista 
mahkl  misti) 


Inanimate 

kwayak  TspTcaw 

huge,  very  large 

apisasin 

It  is  small. 

mistayikan/misayikan 

It  is  wide. 

sakawasin/ciyawasin 

It  is  narrow. 

ispaw 

It  is  high, 
capahcasin 
It  is  low. 

kinwaw 
It  is  long, 
cimasin 
It  is  short. 

kispakaw 

It  is  thick. 
sTkwapikan 
It  is  thin. 

poskwaw 

It  has  holes, 
misaw  (ci)  (oma) 
Is  this  big? 


Dialect  Variant 
(Plains  Cree) 

Animate  Inanimate  Animate 

kakwayakispihcaw 


mistayekan/misayekan 


ispaw 
capahcasin 


mislkitiw  (ci)  (awa) 

Is  he/she  big? 

awTna  misikitfw 

Who  is  big? 
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Inanimate 


Animate 


Pressure  and  Weight 


kosokwan 
It  is  heavy, 
yahkasin 

It  is  light. 


Volume 


wiyakanis  askihk 

cup  pail 

Temperature 

kisitTw  kisisiw 

It  is  hot.  He/she  is  hot. 

tahkaw 

It  is  cold. 


kTsowaw 

It  is  warm 
cahkasin 
It  is  cool. 

nahtkohk 

just  right 


Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 


kosikwan 


wiyakanis 


kisitew 


nahTyikohk 


Inanimate 


Animate 


C.  Temporal 

1.  Point  of  Time.  Period 
tipahikan 

o'clock,  measurement 

apihtaw 

half 

cipahikanis  (pamayisk, 
miyaskam) 

minute  (before,  past) 

kikisipa 

in  the  morning 

iponapihtaktsikak 

in  the  afternoon 

iyotakosik 

dusk,  early  evening 

otakosThk 

yesterday 
anohc  kakTsikak 

today,  this  day 

wapahki 

tomorrow 
awastakosihk 

the  day  before  yesterday 


(piyak)  pTsim 

(one)  month  (one  moon) 

awa  pTsim  kak? 
mistakimiht 

last  month 
pisimwak 

months 
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Dialect  Variant 
(Plains  Cree) 

Inanimate 


cipahikanis  (pamayes, 
miyaskam) 

kiklsepa 


Animate 


(peyak)  pTsim 


awa  naway  pTsim  kaki 
mestakimiht 


eponaplhtak?sikak 
ehotakosik 


Inanimate 


Animate 


awasiwapahki 

day  after  tomorrow 
(pTyak)  ayamihiwikisikaw 

(one)  week 

(piyak)  askTy 

(one) year 
tipiskohk 

last  night 

iskwayac  kayamihiwikTsikak 

last  week 

ka  ponayimihiwikTsikak  / 

piyak 

kisikaw 

Monday 

kisikawa 

days 

ikospTy 

that's  the  time,  that  time 
mikwac 

right  now,  currently 

tanispiy 

when 

mikwa 

while 
ati 

towards,  beginning,  start 


Dialect  Variant 
(Plains  Cree) 

Inanimate 


(peyak) 

ayamihewikTsikaw 
(peyak)  askiy 


naway 

kayamihewikTsikak 
ponayamihewikTsikaw  / 
peyak  kTsikaw 


kTsikawa 
ekospiy 

mekwac 


mekwa 


Inanimate  Animate 

pamayTsk 

before 
miyaskam 

he  passes  it,  past 


2.  Earliness 

wipac 

soon 

osam  wipac 

too  soon 

nohtaw 

before  due  time 


3.  Lateness 

namamayaw 

late 

otakipayin  otakipayow 

It  is  late.  He/she  is  late 


4.    Length  of  Time 

aspin  ohci 
from  that  time 
isko 
till,  until 


Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 
pamayes 


nohtaw 


namamayaw 

otahkepayin  otahkepayiw 
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Inanimate 


Animate 


nocihtayin 

the  time  it  took  you 
nokcihtamakan 
the  time  it  took 

aciyaw 

a  short  while 

kinwis 

a  long  time 

tantahto  tipahikan 

What  time  is  it? 


5.  Speed 
tastapiy 

It  doesn't  take  long. 

kiskakotiw 

It  goes  fast 


sohki  /  sohkihtTw 
fast.  It  goes  fast, 
papiyahtik 

really  slow 

nlsosiw 

He/she  is  weak,  not 
strong. 

nanihkimicisow 

He/she  eats  in  a  hurry. 
He/she  is  eating  in  a 
hurry. 


tansi  TtakotTw 

How  does  it  go? 


kiskahtTw  awa 

He/she  goes  fast. 


Dialect  Variant 
(Plains  Cree) 

Inanimate 

enocihtayan 

nocThtamakan 


Animate 


kinwes 


tastapiy 
kisiskakotew 


papeyahtik 


tansTtakotew 


kisiskahtew  awa 


Inanimate 

6.  Frequency 

namoya  wihkac 

never 

askaw 

once  in  a  while 

kahkipa/sasakamo/wahwTpac 

frequently 

kakikTy 

always 

tahtwaw 

each  time,  every  time,  every 

mihcitwaw 

many  times 

aspTs 

rarely,  seldom 
tahki 

tends  to,  favors 

tapitawi 

always 

namoya  mwasi 

hardly 

mastaw 

new,  recent 

aspin  ohci 

since,  from  that  time 


Dialect  Variant 
(Plains  Cree) 

Animate  Inanimate  Animate 


namoya  wihkac 


kahkiyipa 
kakike 


mihcetwaw 
aspTs/ayasplhtaw 


namoya  mwasi 
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Dialect  Variant 
(Plains  Cree) 


Inanimate 


Animate 


Inanimate 


Animate 


osam  poko 


osam  piko 


as  a  rule,  tends  to 

7.  Continuity 

ahkam 

continue 
naspic 

continue  indefinitely 

8.  Intermittence. 
Temporariness  and 
Permanence 

aciyaw 

a  short  while,  a  short  time 

namoya  kakikly  namoya  kakike 

not  all  the  time 

klskaw  kisiska 


quickly 

nisihkac 

slowly 


kihcina 
for  sure 


kehcina 


9.    Repetitiousness  and 
Uniqueness 


mihcTtwaw 
many  times 


mihcetwaw 
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Inanimate 
kakitwam 

again  and  again,  repeatedly 

piyakwaw 

once 

piyakwaw  poko 

only  once 

tatakawac 

closely 

10.  Commencement 

TkospTy 
that  time 
aspin  Choi 
from  that  time 

maci 

start,  begin 

11.  Cessation 

poyo 

quit,  stop 
kTsi 

finish,  complete 
poni 

quit,  stop,  cease 
kwjyaci 

to  get  ready,  ready 


Dialect  Variant 
(Plains  Cree) 

Animate  Inanimate  Animate 

kahkihtwam 

peyakwaw 
peyakwaw  pike 

tahtakowac 

ekospi 

maci 


kisimiciso 

finish  eating 


kakweyaci 


51 


Inanimate  Animate 
pomiy 

to  be  discouraged 
tanspiy  ikisitayin 
When  did  you  finish  it? 

12.  Stability 


Ota  piho 

here  wait 

kisata  api 

stay  here  sit 


mpawi 

stand 

ayaw 

He/she  is  here.  He/she 
has  it. 

13.  Change.  Transition 

miskoclpayin 
It  changes, 
sasikoc 

suddenly  at  intervals 

nisihkac 

slowly 
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Dialect  Variant 
(Plains  Cree) 


Inanimate 
pome 

tan'spT  ekisihtayan 


Animate 


peho 


meskwacipayin 
sisikoc 


Inanimate 


Animate 


D.  Quantitative 

1.  Number 

akihtasona 

numbers 

piyak 

one 

niso 

two 

nisto 

three 

mwo 

four 

nTyanan 

five 

nikotwasik 

six 

tipakohp 

seven 

ayinaniw 

eight 

kikamitataht 

nine 

mitataht 

ten 


Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 


peyak 


tepakohp 


keka  mitataht 
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Inanimate 

pTyakosap 

eleven 

msosap 

twelve 
nistosap 

thirteen 

mwosap 

fourteen 
niyanosap 

fifteen 

nikotwasisap 

sixteen 

tipakohpisap 

seventeen 

ayinamwosap 

eighteen 

kikamitatahtosap  ahpo 
kikac  nistanaw 

nineteen 

nistanaw 

twenty 

Tens 

mitataht 

ten 


Dialect  Variant 
(Plains  Cree) 

Animate  Inanimate  Animate 

peyakosap 


nikotwasosap 
tepakohpisap 

ayinanewosap 
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Dialect  Variant 
(Plains  Cree) 


Inanimate 


Animate 


Inanimate 


Animate 


nTstanaw 

twenty 


nistomitanaw 

thirty 

mmitanaw 


nemitanaw 


forty 

niyananomitanaw 

fifty 

nikotwasomitanaw 

sixty 

tipakohpimitanaw  tepakohpimitanaw 


eighty 

kikamitatahtomitanaw 

ninety 

mitatahtomitanaw 

hundred 

Hundreds 

(piyakwaw)  mitatahtomitanaw  (peyakwaw) 

one  hundred  mitatahtomitanaw 

mswaw  mitatahtomitanaw 

two  hundred 

nTstwaw  mitatahtomitanaw 

three  hundred 


seventy 

ayinaniwomitanaw 


ayinanemitanaw 
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Inanimate 


Animate 


nTwaw  mitatahtomitanaw 

four  hundred 

niyananwaw 
mitatahtomitanaw 
five  hundred 
nikotwasokwaw 
mitatahtomitanaw 
six  hundred 

tipakohpwaw 
mitatahtomitanaw 

seven  hundred 

ayinamwaw  mitatahtomitanaw 
eight  hundred 

kikamitatahtwaw 
mitatahtomitanaw 

nine  hundred 

Thousands 

(piyakwaw)  kihci 
mitatahtomitanaw 
one  thousand 
mswaw  kihci 
mitatahtomitanaw 
two  thousand 

nistwaw  kihci 
mitatahtomitanaw 

three  thousand 


Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 


tepakohpwaw 
mitatahtomitanaw 

ayinanewaw 
mitatahtomitanaw 

kekamitatahtwaw 
mitatatomitanaw 


(peyakwaw)  kihci 
mitatahtomitanaw 


Inanimate 


Animate 


niwaw  kihci  mitatahtomitanaw 

four  thousand 

niyananwaw  kihci 
mitatalitomltanaw 
five  thousand 
nikotwasokwaw  kihci 
mitatahtomitanaw 
six  thousand 

tipakohpwaw  kihci 
mitatahtomitanaw 

seven  thousand 
ayinaniwaw  kihci 
mitatahtomitanaw 

eight  thousand 

kikamitahtatwaw  kihci 
mitatahtomitanaw 
nine  thousand 
mitatahtwaw  kihci 
mitatahtomitanaw 
ten  thousand 

tantahto  ohi 

How  many  are  there? 
akihta-ohi 
Count  these. 


tantahto-oki 

How  many  are  there? 
akim  oki 
Count  these. 
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Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 

newaw  kihci 
mitatahtomitanaw 


tepakohpwaw  kihci 
mitatahtomitanaw 

ayinanewaw  kihci 
mitatahtomitanaw 


kekamitatahtwaw  kihci 
mitatahtomitanaw 


Inanimate 


Animate 


2.  Quantity 

kahkiyaw 

all,  all  of  them 
mistahi 
lots,  many 

kikway 

something 
cikawasis 
few,  not  many 

namoya  kikway 

nothing,  not  anything 
nahikohk 

just  right,  right  amount 
nanapo 

two  together,  doubles 
tahto 

as  many  as 
Tkwayikohk 

That's  all.  That  is  enough. 

kotak 

another 

kiyapic 

some  more 
mihcit 

many,  numerous 


Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 


namoya  kikway 
nahiyikohk 


ekwayikohk 


keyapic 
mihcet 


Dialect  Variant 
(Plains  Cree) 


Inanimate 


Animate 


Inanimate 


Animate 


Ipiyakwahk 
alone,  single,  itself 
tanimatahto-ohi 
How  many  are  these? 


tantahto-6ki 

How  many  are  there? 


epeyakwahk 


3.  Degree 

mitoni 

very 
osam 
too  much 

mamawac 
the  most 

E.  Qualitative 

1 .  Physical 

Shape  c: 
wawiyiyaw 

circular  ; r  waweyiyaw 

wihkwfyaw 

It  is  circular,  (as  in  a  bay,  an  wehkweyaw 


inlet) 


kinohkwiyaw 

lengthy,  long 
tan(i)s(i)  itakiyawTyak 
How  is  it  shaped? 


tansisinakwan 


kinwaw 
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Inanimate 

Moisture.  Humidity 


Animate 


sapopihcaw 
It  is  wet. 
mTmawahcaw 
It  is  moist. 

pastiw 
dry 

sapopiw 

wet 

tan(i)s(i)  Isayaw  oma 

What  is  the  condition  of  this? 

Visibility.  Sight 

niwapahtrn 
I  see  it 
katastTw 

It  is  hidden  from  sight/view. 

sapowapahta 

Look  through  it. 

wasiyaw 

It  is  clear/bright. 

wanakwan 

It  is  dark/dusk, 
wapinakwan 
It  is  light  in  color. 


Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 
sapopehcaw 

pastew 
sapopew 

tan'sisayaw  oma 

niwapahten 
katastew 

sapwapahta 
waseyaw 

waninakwan 


Inanimate 
wastiw 

It  is  light.  It  shines. 

wipinakwan 

It  is  dark  in  color. 

tan(i)s(i)  Tsinakwan 

How  does  it  look? 
kikway  ki  wapahtin 

What  do  you  see? 

Audibility  and  Hearing 

moya  pihtakwan 

It  makes  no  sound. 

nitohta 

listen 


Dialect  Variant 
(Plains  Cree) 

Animate  Inanimate  Animate 

paspapiw  wastew 

He/she  looks  through 
(window). 


tan(i)s(i)  Tsinakosiw 

How  does  he/she  look? 

awTna  kiwapamaw  kTkway  ki  wapahten 

Who  did  you  see? 


ikimocipikiskwit 

He/she  is  speaking 

quietly. 

IkTmwit 

He/she  is  whispering, 
kisiwiw 

He/she  is  loud. 
kisasTpihtin 
You  don't  listen, 
(disobedient) 

kipThtIn 
You  hear. 
kinahitTn 

You  listen,  (obedient) 
ikipihtit 

He/she  is  deaf. 


namoya  pehtakwan 


ekTmoci  pikiskwet 

ekimwet 

kisiwew 
kisasTpihten 

kipehten 
kinahihten 

ekepihtet 
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Dialect  Variant 
(Plains  Cree) 


Inanimate 


Animate 


Inanimate 


Animate 


ki  pihtin  c? 

Do  you  hear? 


kipehten  ci 


kikway  c?  kipihtin 

What  do  you  hear? 
kipihtawaw  cT 

Do  you  hear  him/her? 


kikway  ci  kipehten 


kipehtawaw  cT 


awTna  kipihtawaw 

Who  do  you  hear? 


awTna  kipehtawaw 


Taste  and  Smell 

ispakwan 

It  tastes  like... 
isimakwan 
It  smells  like... 

pikiskatitin 

It  smells  rotten. 

sTwaw  sTwaw 

It  is  sour. 

ahkotiwan 

It  is  bitter  (salty). 

wihkasin  wTsakan  / 

It  tastes  good.  siwihtakanakan 

kwayakispakwan 

It  tastes  terrible. 

sTwihtin 

It  went  sour. 
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Inanimate 


Animate 


miyomakwan 

It  smells  good/pleasant, 
wihcikan 

It  has  a  bad  odour.  It  smells 
terrible. 

wihkimakwan 

It  is  fragrant. 
It  has  a  pleasant  smell. 
tan(i)s(i)  isimakwan 
How  does  It  smell? 

tan(j)s(i)  Tspakwan 

How  does  it  taste? 


wihkipwew 

He  likes  the  taste  of  it. 

tan(i)s(i)  isimakosiw 

How  does  he/she  smell? 

tan(i)s(i)  ispakosiw 

How  does  he/she  taste? 


Texture 


yoskaw 

soft 

piskwaw 

lumpy 

maskawaw 

hard 

piyikwaw 

coarse,  uneven  in  texture 


isohkahk 

strong 

inTsowahk 

not  strong,  weak 
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Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 

miyomakwan  / 

wihkimakwan 

wihcekan 


wihkipwew  /  wihkistew 


tansTspakwan  tansispakosiw 


esohkahk/maskawaw 
enesowahk 


Inanimate 


Animate 


ipapakasik 

thin 

imihcakamik 

thick  (liquid) 

ihayisipiwakamik 
thin  (liquid) 
inipTwakamik 

watery 

samina  6ma 

Touch  this. 

Colour 

mihkwaw 

red 

wapiskaw 

white 

sTpihkwaw 

blue 

osawaw 
yellow 

kaskitTwaw 

black 

askihtakwaw 

green 

wapinakwan 

white  in  color,  light  colored 


samin  awa 

Touch  him/her. 


Dialect  Variant 
(Plains  Cree) 


Inanimate  Animate 

epapakasik 

emihcakamik 

ehayisipiwakamlk 
enipTwakamik 


kaskitewaw 
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Inanimate 


Animate 


kaskitTwinakwan 

blackish  color 

wipinakwan 

dark  color 
pakaskinakwan 

bright  color 

masinastTw 

multicolored 
nanatohkonakwan 

many  colors 

tan(l)s(j)  oma  isi  nakwan 

What  color  Is  this? 
What  does  this  look  like? 
tan(i)s(i)  ohi  Tsi  nakwanwa 
What  color  are  these? 
What  do  these  look  like? 


tan(i)s(i)  awa  Tsi 
nakosTw 

What  color  is  this 
(he/she)?  What  does 
he/she  look  like? 
tan(i)s(i)  oki  Tsi 
nakosTwak 

What  color  are  these? 
What  do  these  look  like? 


Age 


kisTyaya 

elderly,  old 

kihtTyaya 

elderly 

kisiyinTw 
old  man 
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Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 
kaskitewinakwan 


masinastew 
nanatohkonakwan 

tanisoma  -  isi  nakwan 

tanisohi  -  isi 
nakwanwa 


kisehaya 
kehtehaya 

kiseyiniw 


Inanimate 


Animate 


Physical  Condition 

kiskisa 

Cut  It. 
pikopayo 

It  breaks.  It  is  broken. 


nocokwisiw 
old  woman 

notokwiw 
old  woman 
oskawasTs 
newborn 

oskayismTw 

young  person 
osklnMw 

adolescent  male 
(unmarried) 

oskinikiskwTw 

adolescent  female 
kihtiyiskwiw 

middle-aged  woman 

tanitahtopomyin 
How  old  are  you? 


ahkosiw 

He/she  is  sick, 
miyonakosiw 

He/she  looks  well 
(healthy). 


Dialect  Variant 
(Plains  Cree) 

Inanimate 


Animate 
nocokwesiw 

notokwew 


oskinTkiskwew 
kehteyiskwew 

tanitahtopiponeyin 


pikopayiw 
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Inanimate 

nanapacihta 

Fix  it.  Repair  it. 


moya  miyipayo 

It  doesn't  work  well. 


tan(i)siyispayo 

How  does  it  go? 
How  does  it  work? 


Animate 

nisowisiw 

He/she  is  weak  (on 

his/her  deathbed). 

maymakosiw 

He/she  doesn't  look  well. 

pimatisTw 

He/she  lives.  He/she  is 

alive. 

mTyayaw 

He/she  is  well  (He/she 
recovered). 

ponipimatisTw 

He/she  died.  He/she 
stopped  living, 
pikonam 
He/she  breaks  it. 

mTylpayo 

Things  go  well  for 
him/her. 
miyomahciho 
He/she  feels  well. 

tanisi  kitamahcihon 

How  do  you  feel? 


Dialect  Variant 
(Plains  Cree) 

Inanimate 
osihta 


Animate 
nesowisiw 


miywayaw 


namoya  mayipayiw 


mayipayiw 
miyomahcihow 


67 


Inanimate 


Animate 


Accessibility 

yohtTkotiw 

It  is  open, 
kipahikatiw 
It  is  closed. 

yohtina 
Open  It. 
kipaha 
Close  it. 


yohtina  iskwahtim 

Open  the  door. 

(yohtinikatiw)  ci  (atawikamik) 
Is  the  store  open? 

Cleanliness  and  Presentability 

kanatan 

It  is  clear, 
wipatan 
It  is  dirty. 

pitokwikan 

wrinkled 
nahawasta 

arrange  in  orderly  fashion,  put 
away  in  proper  place 

kisTprkina 

wash  it,  cleanse  it 
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Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 

yohtekotew 
kipahikatew 

yohtena 

yohtena  -  iskwahtem 

yohtenikatew  cT 
(atawew'kamik) 

wiyipatan 
asamwekan 


kisipekina 


Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate  Inanimate  Animate 

soskwaha 

iron  it 


(kanatan)  cT  (oma) 

Is  this  clean? 
(kanatanwa)  cT  (ohi) 

Are  these  clean? 


(kanatisiw)  c?  (awa) 
Is  this  clean? 
(kanatisiwak)  cT  (okl) 

Are  these  clean? 


Material  and  Genuineness 


pTwapisk 

steel,  iron  (metal) 
pahkikin 

cured  leather,  leather 


mistik 

a  piece  of  wood 

miskan 

a  bone 


pahkekin 


ayiwinis  sihtak 

a  piece  of  clothing  spruce 

kawiyak 
quills 


piwaya 

animal  hair  off  a  hide 

wayakayak 

fish  scales 


opiwaya 

kinosewayakayak 


kikway  oma 

What  is  this? 
kikway  ohi 

What  are  these? 


kTkway  awa 

What  is  this? 
kTkway  okl 

What  are  these? 


69 


Inanimate 


Animate 


Fullness 


sakaskinahta 
fill  it 

akwataskimw 

overfilled 

miscipita 
withdraw  all  of  it 
tanikohk  itaskimw 
How  much  is  in  it? 
it? 


How  full  is 


sakaskina 
fill  it 

sikohkina 

empty  it 

s?kipita 
spill  it 


tanimayikohk  itaskiniw 
How  full  is  it? 


2.  Evaluative 
Value,  Price 

mistakihtiw 

It  costs  a  lot. 
wihtakihtiw 

It  is  cheap  (not  expensive), 
yasakihtiw 

It  has  come  down  in  price, 
ahkwakihtiw 

It  is  expensive. 

kwayakakihtiw 

It  is  extremely  expensive. 


Dialect  Variant 
(Plains  Cree) 


Inanimate 


Animate 


akwataskinew  sekohkin 
mescipita 

taniyikohk  itaskinew 
tanimayikohk  itaskinew 

mistakihtew 
wehtakihtew 

ahkwakihtew 
kakwayakakihtew 


Inanimate 


Animate 


mlywakihtTw 

It  is  a  good  price 
(a  reasonable  price). 

tans(i)  itakihtiw 

How  much  does  it  cost? 
mistakihtiw  oma 
This  is  expensive. 

Riqhtness,  Wronqness. 

Acceptability, 

Inacceptability 

moy(a)  ikosi 

not  like  that,  not  that  way 
ikosi 

enough,  that's  right  (correct) 

moya  kwayask 
not  right  (correct) 
kwayask 

It  is  right  (correct). 

moy(a)  ikwayikohk 

not  that  much,  not  the  right 

amount 

ikwayikohk 

That's  enough.  That's  the  right 
amount. 

ikosisi  anima 

That's  the  right  way. 


tan(i)s(i)  Ttakosow 

How  much  does  it  cost? 
mistakisow  awa 
This  is  expensive. 
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Dialect  Variant 
(Plains  Cree) 

Inanimate 
miywakihtew 

tans(e)takihtew 
mistakihtew  oma 


namoyekosi 
ekosi 

namoya  kwayask 

namoyekwayikohk 
ekwayikohk 


Animate 

tans(e)takisow 
mistakisow  awa 


ekosiyisanima 


Inanimate 


Animate 


kwayask  (ci)  (oma) 
nimasinahTn 

Am  I  writing  this  correctly? 
Desirability,  Undesirability 

moya  niwihkisttn  tohtosapoy  nimiwihtin  inrmTtoyan 

I  don't  like  the  taste  of  milk.  I  like  dancing. 

Correctness. 
Incorrectness 


tapwiy 

That's  right,  correct,  true. 

tanima  nawac  kwayask 

maslnahikatiw 

Which  one  is  written  more 

correctly? 

ikota  ci  tapwiy  kak?  astahk 
Is  that  the  place  to  put  it? 


Successfulness. 
Unsuccessful  ness 


kocTy 
try 

kikaskihtan 

You  can  do  it.  You  did  it. 


kocTy  kanihTyawiyin 
Try  to  speak  Cree. 
kikaskihtan 
kanihiyawiyin 

You  can  speak  Cree. 
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Dialect  Variant 
(Plains  Cree) 


Inanimate  Animate 

kwayask  cT  oma 
nimasinalien 


namoya  niwihkisten  nimiyweyihten 
tohtosapoy  enimihitoyan 


tapwe 

tamma  nawac  kwayask 
masinihikatew 


kocT  ka  nehiyaweyin 

kakaskihtan  ka 
nehiyaweyin 


Inanimate 


Animate 


moya  nikaskihtan 

I  can't  do  it. 


Utility.  Inutility 


apacihta 

Use  it. 

kayapacihta 

Don't  use  it. 


apatisiwak 

They  are  being  used. 
They  are  in  use,  usable. 


kikway  kapacihtan 

What  will  you  use? 
kikway  iwfyapacihtayin 

What  are  you  going  to  use? 

kikway  inohti  apacitayin 
What  do  you  want  to  use? 


mayapatisiwak 

They  are  being  abused 
(used  wrong). 


Capacity 

moya  nikaskihtan  ka  moya  niwTy  msohkamak 

masinahaman  He/she  will  not  help  me. 

I  can't  write  it. 


Facility,  Difficulty 
ayiman 

It  is  difficult  (hard), 
wihcasin 

It  is  easy. 


ayiman  ka  mowiht 
kinosiw  ka  oskaniwit 

It  is  difficult  to  eat  fish 
that  has  many  bones. 


73 


Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 
namoya  nikaskihtan 


kikway  kapacihtan 

kikway  ewl- 
apacihtayin 

kikway 

enohte-apacihtayin 


namoya  nikaskihtan  ka  namoya  niwi  wicihik 
masinahaman 


ayiman  ka  mowiht 
kinosew  ka-oskaniwit 


Dialect  Variant 
(Plains  Cree) 


Inanimate 

namoya  ayiman 
It  is  not  difficult  (hard) 
(oma)  ayiman  (oma) 
This  is  difficult  (hard). 

F.  Mental 

1 .  Reflection 

kIsKihta 

know  it 

moya  nikiskihtin 

I  don't  know. 

kiskisi 

remember 
moya  itihtam 
doesn't  think  so 

mamitotinihtam 
He/she  is  thinking. 
tan(i)s(i)  kitihtin 
What  do  you  think? 

tan(i)s(i)y 
How? 

2.  Expression 

wihtam 

he/she  tells 


Animate  Inanimate  Animate 

namoyayiman 


itThtahk  kiskeyihta  eteyihtahk 

He/she  thinks. 

ihtatThtahk  namoya  nikiskeyihten  ehihtateyihtahk 

He/she  is  expecting. 


matwanicT  namoyeteyihtam 

I  wonder 

mamitoneyihtam 
tansi  kiteyihten 

tansiyisi 


naskom 

respond  to  him/her 
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Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate  Inanimate  Animate 


masinaha 

write  it 
nimihtatm 
I  regret  it. 


mamihcim 

praise  him/her 

kwicim 

ask  him/her 
itwiw 

he/she  says 

pahpi 

laugh 
piho 

He/she  is  waiting. 

pTkiskwiy 

speak 
aclmo 
tell  a  story 

atamiskaw 

shake  his/her  hand, 
greet  him/her 
nitom 
invite  him 


kakwecim 
itwew 


pehow 
pikiskwe 


nitom,  natom 


naskom  (awa) 

answer  him/her,  respond 
to  him/her 

kwicim  kakwecim 
ask  him/her 
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Inanimate 

G.  Relational 

1 .    Action  and  Event 
Relations 


Animate 


Agency  (who) 


lyotinahk 

He/she  takes  it. 

wapokwamy  ohpikin 

The  flower  grows, 
wapokwaniya  ohpikinwa 
The  flowers  are  growing. 


Objective  (what) 

(iskwatim)  (yohtina) 

Open  the  door. 


Imowat 

He/she  eats  it. 
ipimihat 
He/she  flies. 

iyohpikit 

He/she  grows, 
imatot 

He/she  cries. 

imatot  oskawasis 

The  newborn  cries. 

matotwaw 

oskawasisak 

The  newborns  are 
crying. 


(pakwTsikana)  (?sa) 
(mowiw) 

He/she  ate  bannock. 


Dialect  Variant 
(Plains  Cree) 


Inanimate 


Animate 


emowat 
epimihat 

ehohpikit 

ehotinahk  ematot 

wapikwaniy  ohpikin  ematot  oskawasis 

wapikwaniya-  ematocik  oskawasisak 

ehohpikihki 


iskwahtem  yohtena 


pahkwesikana  mowew 


Inanimate 


Animate 


Dative  (whom) 


Benefactive  (receiver) 


nitotihtlkon 

It  reached  me.  It  caught  up 
with  me. 


pi  miciso 

Come  and  eat. 
pT  nahapi 

Come  and  sit  down. 

pT  nikamo 
Come  and  sing. 


nikahtinaw 

I  got  a  hold  of  him/her. 
nikahtinaw  awasihkan 
I  got  a  doll.  I  received  a 
doll. 


nimikawin 
I  was  given... 
nitokihtawikawin 

I  received  a  gift. 

Manner.  Means 

omisTsi  omisisi  isowTpin 

this  way  Throw  it  this  way. 

papiyahtik 

slowly,  carefully 

sohkis 

a  little  faster,  harder 
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Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 

pe  miciso 
pe  ayapi 

pe  nikamo 


nikahcitinaw 

nikahcitinaw 
awasisihkan 


nitokihcitawihikawin 


omisiyisi  omisiyisowepin 
papeyahtik 

sohkesis 


Inanimate 


Animate 


ohci 
from 

sohki 

fast,  hard 
kwayask 
correct,  right 

2.    Contrastive  Relations 

Equality,  Inequality, 
Correspondence  and 
Contrast 

pTtos  mina 

a  different  way 
kotak 

another,  other 


piyakwan 

the  same,  equal 

nawac 

prefer,  preferable,  preferably 

(nawac)  oma  mTna  nima 

preferably  this  one  and  that 
one 


kotak  awiyak 

somebody  else, 
someone  else 


Dialect  Variant 
(Plains  Cree) 

Inanimate 


Animate 


peyakwan 


Inanimate 

Animate 

UldlcOl  VdridlU 

(Plains  Cree) 
Inanimate 

Animate 

3.    Possessive  Relationships 

Ownership,  Possession 

nitapiskan 
my  jaw 
nitihtapowin 

my  chair 

nitas 

my  pants 
nitotlm 
my  relative 

nitapiskan 
nitehtapowin 

nitotem 

kitotapanask 

your  car 
kitihtapowin 
your  chair 

kitas 

your  pants 
kitotim 

your  relative 

kitehtapowin 

kitotem 

kitapacitawinawa 

our  appliances 

kitohtiminiwak 

our  relatives 
kitTminawak 
our  dogs 

wiya/wiyawaw 

him/her/they 
kiya/kiyawaw 
you/all  of  you 

kitapacihclkanlnawa 

kitoteminawak 
kiteminawak 

kiya/kiyawaw 

ay  a 

have  it 
kanawihta 

Keep  it. 

lliya/lliydiiclll 

me/us 

wici/widwat 

He/she  accompanies 
him/her  (goes  with 
him/her). 

dy  d 

kanaweyihta 

1  liy  d/i  liy  dl  Idl  1 

wice/ewicewat 

I 
I 
I 
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Inanimate 
asci 

with  this,  this  included,  also 
niya  ohi  /  kiya  ohi  /  wiya  nihi 
These  are  mine.  These  are 
yours.  Those  are  his/hers. 

niya  oma  asci  nima 

This  is  mine,  including  that 
one. 

4.    Local  Relations 

Conjunction  and 
Disjunction 

asci 

including 

maka 

but 

mina 

and,  again 
maka  moya 
but  no 

mamawi 

altogether 

ikwa 

and 

ahpo 

or,  or  else 


Dialect  Variant 
(Plains  Cree) 

Animate  Inanimate  Animate 

asici 


wista  asici 

him/her  too 

niya  ekwa  wiya  nimama/nikawiy  wTsta 

me  and  him/her 


ekwa 
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Inanimate 


Animate 


nisoyi 

two  of  each 

asiyatwaw  nimama  wTsta 

They  are  altogether.  my  mother  too 

mamawiyatwaw 

They  are  a  group. 

Inclusion  and  Exclusion 

wicTwTw  omamawa 

He/she  accompanies 
his/her  mother.  He/she 
is  with  his/her  mother. 
He/she  goes  with  his/her 
mother. 

niwTciwanan  ni 
mamanan 

We  go  with  our  mother. 

kiwTciwawaw 

kimamawaw 

You  go  with  your  mother. 

kiwTciwanaw 

kimamanaw 

We  go  with  our  mother. 
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Dialect  Variant 
(Plains  Cree) 


Inanimate  Animate 
nTswayihk 


ehaseyaticlk  nikakwiy  wista 

emamawiyaticik 


wicewew 

omamawa/okawiya 


niwicewanan 
nimamanan/nikawinan 

kiwicewawaw 
kimamawaw/kikawiwaw 
kiwicewanaw 
kimamanaw/kikawmaw 


DIVISION 


Cultural  Component 


1 .    Traditional  Culture 

The  focus  of  the  cultural  component  for  Grades  4 
through  6  is  traditional  camp  life  and  seasonal 
activities  (interrelationships  with  the  environment). 
Before  the  coming  of  the  Europeans,  activities  were 
tied  to  the  seasons  rather  than  the  formal  calendar. 
People  would  prepare  for  or  react  to  the  first  signs  of 
each  changing  season.  There  was  a  reason  for  all 
activities  pursued  in  each  season. 

In  Division  2,  the  unit  of  study  should  always  be  the 
season  rather  than  the  activity.  As  much  as 
possible,  the  study  of  each  season  should  take  place 
at  the  proper  time  of  year.  (Fall  activities  are  studied 
in  fail.)  Begin  in  grade  4  with  a  broad  picture  of  the 
camp  during  each  of  the  seasons.  In  grade  6  more 
time  can  be  spent  on  specific  activities  such  as 
tanning,  gathering  and  making  shelters  or  tools. 

The  following  lists  can  be  adapted  according  to  the 
needs  and  wishes  of  each  community. 

Primary  Seasonal  Activities 

-  hunting:  animals  hunted,  where  and  how  they 
were  hunted  in  each  season 
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fishing:  different  kinds  of  fishing  and  location 

of  fishing  areas  for  each  season 

survival  skills  during  each  season 

food  and  medicine  gathering:    dark  berries, 

fungus,  leaves,  nuts,  plants  and  roots 

gathered  in  spring,  summer,   and  fall; 

remedies 

food  preparation  in  each  season 
sinews  and  hides:    making  sinew,  babiche 
and  ropes;  dressing  and  tanning  hides;  which 
seasons  are  best;  sewing;  clothing 
making  domestic  objects:     bags,  baskets, 
cutting  tools,  drying  racks,  mats,  pitch  forks, 
pounding  tools,  rakes  and  soap;  raw  mate- 
rials used  to  make  these  objects 
making  tools  and  weapons:    arrows,  bows, 
clubs,  fishing  hooks,  harpoons  and  spears; 
raw  materials  used  to  make  these 
caring  for  domestic  animals:  dogs,  horses 
travelling:    raw  materials  used  to  make  tra- 
velling devices  such  as  canoes,  toboggans, 
rafts  and  snowshoes;  methods  of  travel,  travel 
routes 

shelters:  making  shelters  while  travelling  and 
in  camp;  tending  to  parts  of  the  shelter  such 
as  tipi  or  tent  flaps,  floors  and  fire 


Social  and  Spiritual  Lifo 

(may  or  may  not  be  tied  to  the  seasons) 

-  gatherings  of  different  camp  groups  during  the 
seasons,  especially  spring,  summer  and  fall, 
location  of  gatherings;  purposes  of  the 
gatherings;  special  activities  such  as  cere- 
monies, rituals,  competitions  and  games  du- 
ring the  gatherings 

-  ceremonies  and  rituals:  burning  of  sacred 
substances  such  as  fungus  of  willow  and 
sweetgrass;  pipe  ceremonies  with  the  offering 
of  sacred  substances  and  muskeg  tea;  spe- 
cial songs  and  dances;  guardian  spirits  and 
wisdom;  seeking  dreams  and  visions;  taboos; 


lucky  charms.  (Local  Elders  should  decide 
what  is  to  be  taught.) 

-  death:  ways  of  dealing  with  the  body;  wake 
ceremonies;  how  death  was  understood 

-  singing  and  dancing;  special  songs  and 
dances;  recreational  songs  and  dances 

-  games  and  play 

-  legends  and  story  telling 

Travel  -  Territory  -  Land 

-  location  of  Plains  and  Woodlands  tribes  within 
a  common  territory:  alliances  through  mar- 
riage, adoption  and  kinship;  trading 

-  location  of  enemy  tribes:  raiding  and  warfare 


2.  Legends 


Language  teachers  should  decide  in  consultation  with  the  Elders 
and  resource  people  which  legends  are  suitable  for  this  level. 
Students  in  grades  4  to  6  should  learn  at  least  three  legends  per 
school  year  (five  if  the  students  are  reading  in  the  Cree  language). 


3.    Daily  Routine 


Although  the  daily  routines  of  9,  10  and  11 -year  olds  tend  to 
involve  their  parents  less  and  their  friends  more,  they  are  still  very 
much  connected  to  their  homes.  The  topics  discussed  should  be 
based  on  the  special  interests  of  each  group  of  students. 
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Possible  topics: 

Home:    -  about  the  house  (only  to  grade  5) 

-  interaction  with  older  and  younger  bro- 
thers and  sisters  (playing,  bossing, 
obeying  and  warning)  during  different 
parts  of  the  day 

-  gatherings  at  home  such  as  barbeques, 
relatives  visiting 

-  favorite  TV  programs  and  videos 

-  visiting  homes  of  others,  relatives  and 
friends 

-  interaction  with  parents,  aunts,  uncles 
and  Elders 

-  prayers 


School:  -  about  the  school  (only  to  grade  5) 

-  new  school  year:  which  school,  teacher, 
classmates  and  grade 

-  riding  the  bus 

-  befor-  school  activities 

-  lunch  and  after-school  activities:  intra- 
murals,  games,  going  to  the  store  and 
snacks 

-  sports  day 

-  awards  days 

-  open  house 

-  outdoor  education 

-  tournaments 

-  intramurals 

-  dances 

-  field  trips 


4.    Contemporary  Native  Cultural  Events  and  Lifestyles 


Schools  should  give  students  opportunities  to  be  involved  in  cul- 
tural and  social  events  with  their  families  either  by  bringing  the 
activity  into  the  school  or  by  taking  the  students  on  field  trips.  By 
talking  about  activities,  students  can  learn  appropriate  language. 
The  following  list  is  minimal.  The  teacher  is  encouraged  to  expand 
the  list  as  the  local  community  considers  appropriate. 


For  each  year  in  Division  2,  the  students  should 
(as  a  minimum): 

-  be  involved  in,  and  given  an  understanding  of, 
a  Cree  ceremony  or  ritual 

-  learn  some  drumming,  singing  and  dancing 

-  learn  increasingly  more  demanding  survival 
skills  for  the  bush  or  forest 


-  have  some  experience  with  making  Native 
crafts  (beading,  shield  making,  tanning  and 
sewing) 

-  become  familiar  with  wakes;  expected  beha- 
vior and  meaning 

-  learn  about  health  care  services;  going  to  the 
hospital  and  dentist 
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While  in  Division  2,  the  students  should  have  parti- 
cipated in  each  of  the  following  activities  at  least 
once: 

-  contemporary  hunting,  fishing  and  trapping 

-  summer  activities  (swimming,  campouts, 
cookouts,  hunting,  fishing,  visiting  relatives  on 
the  reserve  or  on  a  different  reserve) 

-  preparation  for  a  feast 

-  intertribal  gatherings  (pow  wows,  cultural/ 
religious  camps,  rodeos,  winter  carnival, 
sporting  event)  including  preparation,  travel, 
arriving  and  setting  up,  meeting  people, 
special  events  and  leaving 


85 


DIVISION  II 


Linguistic  Component 


Functions 

The  sentence  structure  introduced  in  the  following  notions  are 
suggested  examples  only.  The  instructor  is  expected  to  introduce 
additional  sentence  structures  at  her  discretion.  The  examples  in 
the  left-hand  column  refer  to  language  use  of  Woodlands  and  Plains 
Cree.  If  specific  variation  occurs  the  Plains  Cree  dialect  is 
included  in  the  right-hand  column.  The  full  form  of  forms  and 
phrases  is  provided.  Fluent  speakers  of  a  community  may  use  an 
informal,  shortened  language  speech  pattern. 

A.    Giving  and  Getting  Facts  Dialect  Variant  (Plains  Cree) 

1 .  Identifying 

wipayds  awa 

This  is  a  white-tailed  deer, 
apisimosis  sakahk  ayaw 
This  deer  is  in  the  bush. 

oskayis  awa 

This  is  a  young  deer. 

nosihayis  awa  noseliaya  awa 

This  is  a  female  deer. 

2.  Describing,  Reporting,  and  Narrating 

omaciw  nawaswiw  apisimosisa  omaciw  nawaswew  apisimosisa 

The  hunter  chases  the  deer. 
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apisimosis  tapasiw 

The  deer  ran  away. 

apisimosis  mpawiw 

The  deer  is  standing. 

moya  kiwapamikonaw  apisimosis 

The  deer  does  not  see  us. 

omaciw  paskiswiw  apisimosisa 

The  hunter  has  shot  the  deer. 

3.  Correcting 

moya  omaciw  nipahiw  apisimosisa 

The  hunter  did  not  kill  the  deer, 
moya  sakahk  ayaw  apisimdsis 

The  deer  is  not  in  the  bush. 

miskanahk  mpawiw  apisimosis 

The  deer  is  standing  on  the  road, 
stskamow  apisimdsis 
The  deer  ran  to  the  bush. 

4.  Asking 

tansisi  nakosit  apisimdsis 

What  does  the  deer  look  like? 
awma  inawaswit  apisimosisa 

Who  chased  the  deer? 

tantiy  mThcitowak  apisimososak 

Where  are  there  plenty  of  deer? 
miskanahk  c?  inTpawit  apisimdsis 
Is  the  deer  standing  on  the  road? 


Dialect  Variant  (Plains  Cree) 
apisimosis  tapasiw 

namoya  kiwapamikonaw  apisimosis 


namoya  omaciw  nipahew  apisimosisa 
namoya  sakahk  ayaw  apisimosis 

meskanahk  nTpawiw  apisimosis 
seskamow  apisimdsis 

tansesi  nakosit  apisimdsis 
awTna  enawaswet  apisimdsisa 

tan'tes  mihcetiwak  apisimdsis 

meskanahk  cT  enipawit  apisimdsis 


kiwapamikonaw  cT  apisimdsis 

Does  the  deer  see  us? 

B.    Stating  and  Finding  Out  Attitudes 

1 .  Agreeing  and  Disagreeing 

nitapwihtm 

I  agree. 

moya  nitapwihttn 
I  don't  agree. 

tapwT  maka 
That's  true, 
ikosi  cT  kitthtin 

Don't  you  think  so? 

moya  nitihtin 

I  don't  think  so. 

2.  Denying 

nitanwihtm 

I  doubt  it. 
kitanwihtln 

You  don't  believe  it. 

anwihtam 

He/she  doesn't  believe, 
moya  niya 
It  wasn't  me. 

moya  awTyak  wapamiw 

Nobody  sees  him/her. 
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Dialect  Variant  (Plains  Cree) 


nitapwehten 
namoya  nitapwehten 

tapwe  maka 
ekosi  CI  kiteyihten 

namoya  niteyihten 

nitanwehten 
kitanwehten 

anwehtam 
namoya  nlya 

namoyawiyak  wapamew 


3.  Accepting,  Declining.  Offering  and  Inviting 

ay-ay 
Thank  you. 
kinanaskomitin 
I  thank  you. 

kiyam  nikotinTn 

It's  ok,  I'll  take  it. 
ikosi  misawac 

No,  thank  you  (thanks  anyway), 
pi-micisohkan 

Come  and  eat  (not  now  but  later), 
wiyakac  moya  nikak?  kaskihtan 

I  am  sorry,  I  can't. 

4.  Offering  To  Do  Something 

mahtisa  kawicihitin 

Let  me  help  you. 
inohti  wicihitan 
I  want  to  help  you. 

wicohkamaw/nisohkawa 
Help  him/her. 

kiwTcihawak  cT  mana  kimama  ikwa  kipapa 

Do  you  help  your  mother  and  your  father? 

5.  Stating/Asking  Whether  One  Knows  or  Doesn't 
Know 


nikiskihtin 

I  know  it. 


Dialect  Variant  (Plains  Cree) 


kiyam  nikotlnen 
ekosi  misawac 

pemicisohkan 

wiyakac  namoya  nikaki  kaskihtan 

mahtesa  kawicihtin 
enohte  wicihitan 

wisohkamaw  /  wTcohkamaw 

kiwicihawak  ci  mana  kikawiy  ekwa  kohtawiy 


nikiskeyihten 


moya  nikiskThtTn 

I  don't  know  it. 

kiskihtin  ci 

Do  you  know  it? 
kiskihtam 
He/she  knows  it. 

moya  kiskihtam 

He/sine  doesn't  know  it. 
nikiskThtTn  kTsi  nihiyawiyan 
I  know  how  to  speak  Cree. 

kTkway  kiskThtam 

What  does  he/she  know. 

6.  Stating/Asking  Whether  One  Remembers 
or  Has  Forgotten 

nikiskisin 

I  remember. 

moya  nikiskisin/niwaniklskisin 

I  don't  remember.  I  forgot. 

kisklsiw/wanikiskisiw 

He/she  remembers.  He/she  forgot, 
kiskisiw  cT 

Does  he/she  remember? 

7.  Stating/Asking  About  Capability  or  Incapability 

nikaskihtan 

I  can  do  it. 
moya  nikaskihtan 

I  can't  do  it. 


Dialect  Variant  (Plains  Cree) 
namoya  nikiskeyihten 


kiklskeyihten  cT 
kiskeyihtam 

namoya  kiskeyihtam 
nikiskeyihten  kesi  nehiyaweyan 

kTkway  kiskeyihtam 
namoya  nikiskisin 


namoya  nikaskihtan 


kikaskihtan  cT 
Can  you  do  it? 
kaskihtaw  cT  ka  nihiyawTt 

Is  he/she  able  to  speak  Cree? 

moya  ninihta  nihiyawan 

I  am  not  fluent  in  Cree. 

8.  Stating/Asking  About  Obligation 

poke  kakiwiyan 

I  have  to  go  home, 
poke  cT  kakawiyan 

Do  I  have  to  go  home? 

poke  kakiwTt 

He/she  has  to  go  home, 
poke  kanipawitwaw  awasisak 

The  children  must  stand  up. 

9.  Giving/Getting/Withholding  Permission 

kak?  nitaw  mTtawan 
You  can  go  and  play, 
nikaki  nitaw  mitawan  c? 

Can  I  go  and  play? 

moya  kaki  mTcin  iko 

You  can't  eat  that. 

ipakitinikawiyin  cT  ka  mistinat  kisoniyam 

Are  you  allowed  to  spend  your  money? 


Dialect  Variant  (Plains  Cree) 


kaskihtaw  cT  ka  nehiyawet 
namoya  ninihta  nehiyawan 

pike  kakiweyan 
pike  ci  kakiweyan 

piko  kakiwet 

piko  kampawicik  awasisak 

kak?  nitawi  metawan 

ni  kak?  nitawi  metawan  c? 

namoya  kak?  micin  ewako/eyako 
epakitinikawiyan  cT  kamestinat  kisoniyam 
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10.  Stating/Asking  About  Liking  and  Disliking. 
Pleasure  and  Displeasure 

nimTvvihtTn 

I  like  it. 

moya  nimtwthtin 

I  don't  like  it. 

kimTwrhtin  c? 

Do  you  like  it? 
miwihtam 

She/he  likes  it. 

mlwThtam  ci  immihitot 

Does  he/she  like  to  dance? 

11.  Stating  Surprise 
ma 

Oh  my  gosh! 

ma 

Gee! 

kisikocihin 
You  startled  me. 
nikoskwThtTn 

I'm  surprised. 

kikoskwihtm  c? 

Are  you  surprised? 
koskwihtakwan 
It's  surprising. 
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Dialect  Variant  (Plains  Cree) 


nimiyweyihten 
namoya  nimiyweyihten 

kimiyweyihten  ci 
miyweylhtam 

miyweyihtam  cT  enimihitot 

wahwa 
wacistakac 

kisisikocowihin 
nikoskweyihten 

kikoskweyihten  c? 
koskweyihtakwac 


Dialect  Variant  (Plains  Cree) 


12.  Stating/Asking  About  Satisfaction  or 
Dissatisfaction 

miywasin 

It  is  good. 

mitoni  miywasin  oma 

This  is  just  perfect. 

mtwThtam  cT  miyweyihtam  ci 

Does  he/she  like  it? 

moya  miwihtam  namoya  miyweyihtam 

He/she  doesn't  like  it. 

13.  Stating  Disappointment 
nipoman 

I  am  disappointed, 
kipoman 

You  are  disappointed, 
kipoman  ci 

Are  you  disappointed? 

nimihtatm  nimihtaten 


I  am  sorry. 


kipomihin 

You  disappoint  me. 


kipomehin 


14.  Stating/Asking  About  Preference 


oma  ninitawihtin 

I  want  this  one. 

moya  ninitawThtin  oma 

I  don't  want  this  one. 


oma  ninitaweyihten 


namoya  ninitaweyihten  oma 
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kinitawThtTn  ci  oma 

Do  you  want  this  one? 
nawac  nitawihtm  anima 
I  would  rather  have  that  one. 

tanima  kinitawihtin 
Which  one  do  you  want? 
nawac  nohti  ayapiw 
He/she  would  rather  stay  home. 

15.  Stating  Gratitude 

kitatamihin 

I  am  grateful  to  you. 

ay-ay 

Thank  you. 

kinanaskomitin 

I  thank  you. 
nanaskomo 
Be  thankful. 

nanaskom 
Thank  him/her. 

16.  Stating/Asking  About  Want  and  Desire 

ninitawihtin 

I  want  it  (inanimate). 

ninitawTmaw 

I  want  it  (animate). 

kinitawThtin  c?  nimasinahikan 
Do  you  want  my  book? 
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Dialect  Variant  (Plains  Cree) 
kinitaweyihten  ci  oma 
nawac  ninitaweyihten  anima 

tanima  kinitaweyihten 
nawac  nohte  ayapiw 


ninitaweyihten 
ninitaweyimaw 

kinitaweyihten  ci  nimasinahikan 


kinitawTmaw  ci  pahkwisikan 

Do  you  want  some  bread? 

inoht?  nipat 

He/she  wants  to  sleep, 
kinohtt  micison  ci 
Do  you  want  to  eat? 

kinoht?  kiwan  cT 

Do  you  want  to  go  home? 

17.  Apologizing  and  Forgiving 

nimihtatin 

I  am  sorry, 
ponlhtamawin 

Forgive  me. 

moyohtaw 

Excuse  me  (I  didn't  do  it  on  purpose). 

kiyam 

It's  ok. 

moya  nan'taw 

It  doesn't  matter. 

ikosi  moya  nan'taw  moya  wisakisin 

It's  ok,  he's/she's  not  hurt. 

18.  Stating/Asking  About  Approval  and  Disapproval 

miywasin 
It  is  good, 
mitoni  kwayask 

great,  very  good 


Dialect  Variant  (Plains  Cree) 
kinitaweyimaw  ci  pahkwesikan 

enohte  nipat 
kinohte  mTcison  ci 

kinohte  kiwan  cT 

nimihtaten 
poneyihtamawin 

namoyohcitaw 
namoya  nan'taw 

ekosi  namoya  nan'taw  namoya  wTsakisin 


kwayask 

good,  right,  best 

nimTwThtamawaw 

I  am  happy  for  him/her. 

moya  nimiwihtamawaw 

I  am  not  happy  for  him/her. 
kimTwThtamawaw  ci 

Are  you  happy  for  him/her? 

19   Stating  Indifference 

moya  nan'taw  nitihtin 
I  don't  mind, 
kiyam 
it's  ok. 

moya  nan'taw 

It  doesn't  matter, 
moya  nan'taw  itihtam 

He/she  doesn't  mind. 

C.    Getting  Things  Done 
1 .    Suggesting  Action 

itota 

Do  it. 

atoski  /  atoskik 

work  /  All  of  you  work. 

kakT  atoskiyahk 

We  should  all  work, 
kaki  atoskiyik 

You  should  all  work. 
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Dialect  Variant  (Plains  Cree) 

nimiyweyihtamawaw 

namoya  nimiyweyihtamawaw 
ki  miyweyihtamawaw  ci 

namoya  nan'taw  niteyihten 

namoya  nan'taw 
namoya  nan'taw  iteyihtam 

atoske/atoskek 

kaki  atoskeyahk 
kakT  atoskeyek 


maci  masinahikik 

Start  writing. 

2.  Advising  Others  To  Do  Things 

kakT  ahkam  atoskiyik 

You  should  all  continue  with  your  work. 

kakT  nipayik  wTpac 

You  should  all  go  to  sleep  early. 

kakT  kisopostasakiyik 

You  should  put  on  a  warm  coat. 

ahkam  nThiyawik 

All  of  you  keep  speaking  Cree. 

kihcTmihkok  kThtTyak 

Respect  the  Elders. 

3.  Warning  Others  To  Take  Care 

nakatThta 

Be  careful! 
nakatThtamok 

Be  careful,  all  of  you! 

aswThta 
Look  out! 
aswThtamok 

Look  out,  all  of  you! 

kaya  pihtwak 

Don't  smoke. 

kaya  mohcohkasok  mTkwa  pTkiskwTci 
okiskinohamakiw 

Don't  fool  around  while  the  teacher  is  talking. 


Dialect  Variant  (Plains  Cree) 
maci  masinahikek 

kakT  ahkam  atoskeyek 
kakT  nipayek  wTpac 

kaki  kisopostasakeyek 
ahkam  nehiyawek 

kihceyimihkok  kihtehayak 

nakateyihta 
nakateyihtamok 

asweyihta 
asweyihtamok 

ekaya  mohcohkasok  mekwa  pTkiskweci 
okiskinohamakew 
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Dialect  Variant  (Plains  Cree) 


Instructing  Or  Directing  Others  To  Do  Things 

kakiskinohamatin 

I  will  show  you  how  to  do  it. 

kisipikiniki 

Wash  the  clothes. 

nihiyaw  ayamihciki 

Read  Cree. 
nahasta  kitayiwinisa 

Put  away  your  clothes. 

m?kisihkahciki(k) 

Do  bead  work, 
omisiyisi 

This  way  (This  is  how  it's  done). 

Offering  or  Reguesting  Assistance 

kamsohkamatin 

I  will  help  you. 

mahtTsa  kanTsohkamatin 

Let  me  help  you. 

kahkinisohkamawin  cT 

Can  you  help  me? 
mahtTsa  pi  nisohkamawin 

Could  you  please  come  and  help  me? 

nisohkamaw 

Help  him/her. 


kisipekinike 
nehiyaw  ayamihcike 

mTkisihkahcike(k) 

mahtesa  kanisohkamatin  /  kawTcohkamatin 
mahtesa  pe  nisohkamawin  /  wicohkamawin 
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D.  Socializing 

1.  Greeting 
tansi 

Hello,  how  are  you? 
tansi  nohko,  nohkom 
Hello  Grandmother. 

klhtwam  ka  wapamitin 

I  will  see  you  again. 

tansatawiya 

How  are  you  doing? 

kayas  kawapamitan 

I  haven't  seen  you  for  a  long  time, 
tansi  niwTcTwakan 
Hello  friend  (partner). 

2.  Meeting,  Introducing  and  Identifying 
katamiskatin 

I  will  shake  hands  with  you. 
John  Paul  nitsihkason 

My  name  is  John  Paul. 

ka  miyositwan  kinosiwak  ohci 

I  am  from  Goodfish. 

Howard  Paul  isiyihkasow  nipapa 

My  father's  name  is  Howard  Paul. 


Dialect  Variant  (Plains  Cree) 
tan'si 

tan'si  nohko,  nohkom 

tan'si  niwTcewakan 

John  Paul  nitisiyihkason 

ka  miyoslcik  kinosewak  ohci 
Howard  Paul  isiyihkasow  nohtawiy 
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Inanimate 


Animate 


3.    Leaving  People 
ikosi  maka 

Good-bye  (well  so  long  then), 
nimiwihtin  inakiskatan 

I  am  glad  to  meet  you. 

miywasin  inakiskatan 

It  was  nice  to  meet  you. 


Dialect  Variant  (Plains  Cree) 
Inanimate 

ekosi  maka 

nimiyweyihten  enakiskatan 


Notions 


The  sentence  structures  introduced  below  are  suggested  examples 
of  notions  only.  The  instructor  should  introduce  additional  sen- 
tence structures  as  appropriate.  The  examples  in  the  left-hand 
column  refer  to  language  used  by  Woodlands  and  Plains  Cree.  If  a 
variation  occurs  the  Plains  Cree  dialect  is  included  in  the  right-hand 
column.  The  linguistic  element  in  parenthesis  indicates  that  it  can 
be  placed  in  more  than  one  position.  The  full  form  of  terms  and 
phrases  is  provided.  Fluent  speakers  of  a  community  may  use  an 
informal  and  shortened  speech  language  pattern. 


Inanimate 


Animate 


Dialect  Variant 
(Plains  Cree) 

Inanimate 


Animate 


A.  Existential 


1.  Presence 

(oma)  tThtapowin  (oma) 

wapiskaw 

This  chair  is  white. 

(ohi)  tihtapowina  (ohi) 

apisasinwa 

These  chairs  are  small. 

(oma)  wapimon  (oma) 
sakawasin 

The  mirror  is  a  bit  narrow, 
(ohi)  wapimona  (ohi) 
apisasinwa 

These  mirrors  are  small. 


(awa)  napiw  (awa) 
kinosiw 

This  man  is  tali. 
(6ki)  napTwak  (oki) 
atoskTwak 

These  men  are  working. 

kaskittsow  (awa)  minos 
(awa) 

This  cat  is  black, 
(oki)  minosak  (oki) 
misikitowak 

These  cats  are  big. 


(oma)  tehtapiwin  (oma) 
wapiskaw 

(ohi)  tehtapiwin  (ohi) 
apisasinwa 


(oma)  wapamon  (oma) 


(ohi)  wapamona  (ohi) 


(awa)  napew  (awa) 
kinosew 

(dki)  napewak  (oki) 
atoskewak 


(awa)  minos  (awa) 
kaskitesiw 

(oki)  minosak  (oki) 
misikitiwak 
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Inanimate 


Animate 


(oma)  minihkwacikan  (oma) 

sipihkwaw 

This  cup  is  blue. 

(ohi)  minihkwacikana  (ohi) 

wipawa 

These  cups  are  dirty. 

(nima)  tihtapowin  (nTma) 
yoskaw 

That  chair  is  soft, 
(nihi)  tihtapowina  (nihi) 
asastiwa 

Those  chairs  are  sitting 
together. 

(nima)  masinahikan  (nTma) 

kispakikihtin 

That  book  is  thick. 

(nihi)  masinahikana  (nihi) 

nahawastiwa 

Those  books  are  placed  in 
order. 

(mma)  masinahikan  (nima) 

Tpahkihtik 

That  book  fell. 

(nihi)  masinahikana  (nihi) 

kiwihta 

Take  those  books  home. 


wapiskisiw  (awa) 
mostos  (awa) 
This  cow  is  white, 
(oki)  mostosak  (oki) 
sTkacowak 
These  cows  are  thin. 

(naha)  napiw  (naha) 
wino 

That  man  is  fat. 
(nTki)  napTwak  (nikl) 
papahpowak 

Those  men  are  laughing. 


(naha)  atim  (naha) 
ikawacit 

That  dog  is  cold. 

(niki)  atimwak  (niki) 

mikisimowak 

Those  dogs  are  howling. 


(naha)  mostos  (naha) 
notikatiw 

That  cow  is  hungry, 
(niki)  mostosak  (niki) 
winowak 

Those  cows  are  fat. 


Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 


(ohi)  minihkwacikana 
(ohi)  wiyipatanwa  (ohi) 


(nema)  tehtapiwin 
(nema)  yoskaw 

(nehi)  tehtapiwina 
(nehi)  asastewa 


(naha)  napew  (naha) 
wiyinow 

(neki)  napewak  (neki) 
pahpiwak 


(nema)  masinahikan 
(nema)  kispakekihtin 

(nehi)  masinahikana 
(nehi)  nahawastewa 


(naha)  atim  (naha) 
ekawacit 

(neki)  atimwak  (neki) 
mikisimowak 


(nema)  masinahikan 
(nema)  epahkihtik 

(nehi)  masinahikana 
(nehi)  kiwehtata 


(naha)  mostos  (naha) 
nohtekatew 

(neki)  mostoswak  (neki) 
wiyinowak 


Inanimate 


Animate 


2.  Absence 


makway  (ci)  minihkwacikan 

(ci)  ikanatahk  (ci) 

Is  there  no  clean  cup? 

(makway)  minihkwacikana 

(makway)  ikanatahkwaw 

(makway) 

There  are  no  clean  cups. 


kikway  (ci) 
masinahikanahcikos 
(ci)  icTpohkotTht  (ci) 

Is  there  a  sharp  pencil? 
kikway  {ci) 

masinahikanacikosak 
(ci)  icipohkotihtwaw  (ci) 
Are  there  any  sharp 
pencils? 

kikway  (ci)  mitasak  (ci) 
ikanatisitwaw  (ci) 
Are  there  any  pants  that 
are  clean? 

makway  (ci)  kistimaw 
(makway)  kipimohaw 
(ci) 

You  have  no  tobbacco 
on  you? 

makway  (ci)  mitosak  (ci) 

kawasowak  (ci) 

No  trees  blew  down? 


3.    Availability.  Unavailability 

(ihtakon)  piyak  minihkwacikan        (ihtako)  ayisiniw 
(Ihtakon)  tanisohkamask  (ilitako) 

There  is  one  cup.  There  is  a  person 

available  to  help  you. 


103 


Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 


namoya  kikway 

minihwacikan 

ekanatahk 

namoya  kikway 

minihkwacikana 

ekanatahki 


kikway  ci  eciposit 
masinahkanacikos 


kikway  ci  masinah- 
kanacikosak  ekinikisicik 


kikway  ci 

mitasak  ekanatisicik 


namoya  kikway  ci 

kistemaw/cistemaw 

kipimowihaw 


namoya  kikway  ci 
mitosak  kawasowak 


ihtakon  peyak 
minihkwacikan 


(ihtako)  ayisiniw 

tanisohkamask/(ihtako) 

kawicohkamask 


Inanimate 

(ihtakona)  nTso 
minihkwacikana  (ihtakona) 
There  are  two  cups. 


(nihpimasta)  ayimihcikiw- 
asinahikan  (nihpimasta) 
Place  the  book  nearby, 
(nihpimasta)  ayimihcikiw- 
asinahikana  (nThpimasta) 
Place  the  books  nearby. 


Animate 

(ihtakowak)  ayisiniwak 
tanisohkamaskwaw 
(ihtakowak) 
There  are  people 
available  to  help  you. 

(nitipimayaw)  napisis 

ikisiwawiyit 

(nihpimayaw) 

The  boy  stays  nearby 

after  getting  ready. 


(nihpimayawak) 
okislnahamakosowak 
ikisiwawiyitwaw 
(nihpimayawak) 

The  students  stay 
nearby  after  getting 
ready. 

4.  Possibility, 
Impossibility 

(mwTstas)  kakT  mTcison 

(mwTstas) 

You  can  eat  later. 

(mwTstas)  kak? 

mtcisonawaw  (mwTstas) 

You  all  can  eat  later. 


104 


Dialect  Variant 
(Plains  Cree) 

Inanimate 


Animate 


(ihtakonwa)  nTso 

minihkwacikana 

(ihtakonwa) 


(ihtakowak)  ayisTniwak 
ka  tanTsohkamaskik/ 
wTcohkamaskik 
(ihtakowak) 


(nihpemasta)  (nihpemayaw)  napesis 

ayamihcikewasinahikan  ekisiwaweyit 

(nihpemasta) 

ayamihcikewasinahikan 

a 

nihpemayak 

kiskinohamawakanak 

ekisiwaweyTcik 


(mwestas)  kahkT/kakT 
mTcison  (mwestas) 

(mwestas)  kahkT/kakT 

mTcisonawaw 

(mwestas) 


Inanimate 


Animate 


(moya  kaki)  (wTcTtin) 
nitaw  mttawini  (moya 
kaki)  (wTcTtin) 
I  cannot  go  with  you 
when  you  go  and  play. 

5.  Occurrence,  Non- 
occurrence (To  Happen) 

kikway  mikwa  itotahk 

What  is  he/she  presently 
doing? 

tansTsi  mikwa  itotahk 

How  is  he/she  doing  it  right 
now? 

kfkway  itahkamikan 

What  is  going  on? 
tan(i)s(i)  Ttahkamikahk 

What  is  happening? 

tan(j)s(i)  ahpo  kakiy  ispayiw 

What  can  possibly  happen? 

6.  Demonstration  (To  Show) 

kisinahamo 

Show  him/her. 
ikisinahamowat 

He/she  is  showing  them. 

kisinahamowat  d 
Is  he/she  showing 
him/her/them? 
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Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 

namoya  kaki  wicetin 
nitawi  metaweyini 


k?kway  emekwa  totahk 
tansesTtotahk  mekwac 

tansehtakamikahk 
tanisi  makespayik 

kiskinohamaw 
ekiskinohamawat 


ekiskinohamawat  ci 


Inanimate 


Animate 


B.  Spatial 


Location  and  Relative 
Position 


nikisinahamowawak 
I  am  showing  them, 
kikisinahamowawak 
You  showed  them, 
kisinahamowinan 
Show  us. 


tan(l)s{i)  itastikwaw 

How  are  they  sitting? 

wayawistikwaw 

They  are  sitting  circularly. 

tahkotastikwaw 
They  are  sitting  on  top. 
tantiy  astikwaw 
Where  are  they  placed? 

cik' astikwaw 

They  are  placed  nearby, 
micisonahtikohk  tihtastTkwaw 

They  are  sitting  on  top  of  the 
table. 


tan(i)s(i)  itapitwaw 

How  are  they  sitting? 

mamawapitwaw 

They  are  sitting  together. 

misowTpitwaw 

They  are  sitting  all  over, 
tantiy  apitwaw 
Where  are  they  sitting? 

wayawltimihk  iyapitwaw 

They  are  sitting  outside, 
pihcayik  iyapitwaw 
They  are  sitting  inside. 


tantiy  kak?  astanaw 
Where  can  we  put  it? 


tantiy  kaki  ahanaw 
Where  can  we  put  it? 
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Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 

nikiskinohamawawak 
kikiskinohamawawak 
kiskinohamawinan 


tanisi  etasteki 
ewayawisteki 

etahkohtasteki 
tan'te  ehasteki 

ciki-ehasteki 
etehtasteki 


tansehtapicik 

emamawopicik/ 
ehasapicik 

esiswepicik 

tan'te-ehapicik 

wayawitimihk  ehapicik 
pihcayihk  ehapicik 


tan'te  kakT-astanaw 


tan'te  kaki-ahanaw 


Inanimate 


Animate 


2.  Distance 

wahyaw  ci  ohci  kipihtin 

Can  you  hear  (it)  from  far? 


wahyaw  cT  ohci  kipThtinawaw 

Can  you  all  hear  (it)  from  far? 


3.  Motion 

inakipayik  (ci)  kikltohcikan 

Did  your  musical  instrument 
quit? 

(inakipayikwaw)  ci  kitayiwinisa 

Did  your  clothes  stop? 


4.  Direction 

tantiy  tthkisl  titastayan 

In  what  direction  am  I  to  put 
this? 

(Ota)  (ci)  kastayan 

Am  I  to  put  this  here? 


wahyaw  cT  ohci 
kihpihtawaw 

Can  you  hear  him  from 
far? 

wahyaw  cT  ohci 
kipThtawawak 

Can  you  hear  them  from 
far? 


inakTt  (cT)  kitotapanask 

Did  your  car  stop? 

(inakatiskwaw)  cT 
kitotimak 

Did  your  relatives  leave 
you  behind? 


tantiy  tihkisi  kitahak 


(Ota)  (ci)  kahak 

Is  this  where  I  am  to  put 
it? 
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Dialect  Variant 
(Plains  Cree) 

Inanimate 


wahyaw  cT-ohcl 
kipehten 


wahyaw  cT  ohci 
kipehtenawaw 


Animate 


wahyaw  cT-ohci 
kipehtawaw 


wahyaw  cT-ohci 
kipehtawawak 


enakipayik  cT 
kikltohcikan 


enaktt  ci  kitotapanask 


enakipayiki  cT 
kitayiwinisa 


enakatiskik  cT 
kitotemak 


tan'te  tehkeylsl 
kitastayan 


tan'te  tehkeyisi  kitahak 


6ta-cT  kastayan 


6ta-cT  kahak 


Inanimate 


Animate 


tantiy  oma  kastayan 

Where  am  I  to  put  this? 
tan(i)s(i)  oma  kTtastayan 

How  am  I  to  place  this? 


tantiy  (ohi)  (kastayan) 

Where  am  I  to  put  these? 
tan(i)s(i)  (ohi)  (kTtastayan) 
How  should  I  put  these? 


tantiy  awa  katihtahak 
On  top  of  what  am  I  to 
place  this? 

tan(i)s(i)  awa  kTtahak 
How  am  I  to  place  this? 

tantiy  (oki) 
katihtahakwaw 

On  top  of  what  am  I  to 
place  these? 
tansi  (oki) 
(kitahakwaw) 

How  should  I  place 
these? 


5.  Origin 

tantiy  ohci  kiya 

Where  are  you  from? 
tantiy  iyohcipayit 

Where  did  he/she  drive  from? 


6.  Arrangement 

kikway  ikwa 

What  now? 

kikway  ikwa  kastayan 
What  do  I  place  next? 


awma-Tkwa 

Who's  next? 

awTna  nikan  kasamak 

Who  do  I  feed  first? 
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Dialect  Variant 
(Plains  Cree) 

Inanimate 

tan'te-oma  kastayan 
tanisoma  ketastayan 
tan'te  (ohi)  kastayan 

tanisi  (ohi)  ketastayan 


Animate 

tan'te-awa  katehtahak 
tan'sawa  ketahak 
tan'te  (oki)  katehtahakik 

tanis  (oki)  ketahakik 


tan'te-ohci  kTya 
tan'te-ehocipayit 


kikway  ekwa  awin(ekwa) 

kikway  ekwa  kastayan         awina  nikan  kasamak 


Inanimate 

7.  Dimension 

Size  and  Space 

misaw  ci  (oma) 

Is  this  big? 

kikway  kiwapahtin  (imisak) 

Do  you  see  anything  big? 


tanima  (nawac)  (misaw) 

Which  one  is  bigger? 


C.  Temporal 

1 .    Point  of  Time,  Period 

tanispiy  skwayac  Tmicisoyin 

When  was  the  last  time  you 
ate? 

tanispiy  iwTpitohtiyin 

When  are  you  coming? 

tantahto  tipahikan 
iwTpitohtiyin 

What  time  are  you  coming? 


Dialect  Variant 
(Plains  Cree) 

Animate  Inanimate  Animate 


misikitiw  cT  (awa) 
Is  he/she  big? 
awina  kiwapamaw 
(imisikitit) 

Who  have  you  seen  that 
was  big? 

awTna  mamawiyask 
(misikitiw) 

Who  is  the  biggest? 


tanispiy  iskwayac 
emiclsoyan 

tanispiy  ewi 
peyitohteyan 

tan'tahto  tipahikan  ewi 
peyitohteyan 
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Inanimate 

2.  Cessation 

kikway  kak?  itohtaman 

What  were  you  supposed  to 
do? 

tanispTy  isko  kakisopwiw 
How  long  will  it  be  warm? 

3.  Priority 


4.  Simultaneousness 


5.    Present.  Past,  Future 
Reference 

ktkway  Tmikwa  itohtahk 

What  is  he/she  presently 
doing? 


6.  Delay 


Animate 


Dialect  Variant 
(Plains  Cree) 

Inanimate 


Animate 


ikawihkac  ci 
ponatoskTyin 
Don't  you  ever  stop 
working? 


tanispi  isko 
kakTsopwew 


namoya  wihkac  cT- 
eponatoskeyan 


asay  ci  mfcisoyin 

Have  you  eaten  already? 


asay  c?-eki  mTcisoyan 


kikway  kakitotin  mikwa 
mTclsoyini 

What  can  you  do  while 
you  are  eating? 


kikway  kakTtoten 
mekwa  mTcisoyan! 


kikway  emekwa- 
itotahk 


taniki  kotahkTpayin 

Why  are  you  late? 


tanehki  kotahke- 
payiyan;  tanehki 
ka  taciwihikawiyan 
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Inanimate 


Animate 


D.  Quantitative 


1 .  Number 


ayamihta  oma  akihtason 

Read  this  number. 

ayimihta  ohi  akihtasona 

Read  these  numbers. 


tanitahtasowak  kltsanak 

How  many  children  are 
there  in  your  family? 


2.  Quantity 

tanikohk  kinitawihtin 

How  much  do  you  want? 

E.  Qualitative 

1 .  Physical 


tanikohk  kinitawimaw 

How  much  do  you  want? 


Visibility.  Sight 

tan(i)s(i)  kitapahtin 

How  do  you  see  it? 

tanima  nawac  kimiyomn 

Which  one  looks  better  to  you? 


tan(i)s(i)  kitapimaw 

How  do  you  see 

him/her? 

awTna  nawac 

kimiyonawaw 

Which  one  looks  better 

to  you? 


Ill 


Dialect  Variant 
(Plains  Cree) 


Inanimate 


Animate 


taniyikohk 
kinitaweyihten 


tansi  kititapahten 


tanima  nawac 
kimiyonen 


taniyikohk 
kmitaweyimawak 


tansi  kititapamaw 


Inanimate 

Audibility  and  Hearing 

kikway  kipihtm  ikisTwik 

What  do  you  hear  that  is  loud? 

kikway  nawac  kimtyohtin 

What  sounds  better  to  you? 


Taste  and  Smell 

kiwThkistin  cT 

Do  you  like  the  taste  of  it? 


Animate 


tan(i)s(i)  kitihtawaw 

How  is  he/she  to  listen 
to? 

awiyak  cT  kipitawaw 
imatot 

Do  you  hear  someone 
crying? 

awTna  nawac 
kimiyohtawaw 

Who  sounds  better  to 
you? 


kiwihkistaw  cT 

Do  you  like  the  taste  of 
him/her? 


Dialect  Variant 
(Plains  Cree) 

Inanimate 


kikway  kipehten 
ekisiwek 


kiwihkisten  cT 


Animate 


tansi  kititihtawaw 


awTyak  cT  kipehtawaw 
ematot 


Texture 

nitomlskona 

Go  and  feel  it. 

Colour 

tanima  nawac  pakaskinakwan 

Which  one  is  a  brighter  color? 
kikway  pakaskinakwan 
What  is  brighter? 


nito  mTskon 

Go  and  feel  him/her. 


tana  nawac 
pakaskinakosiw 

Which  one  is  brighter  in 
color? 


nitawi  meskona 


nitawl  meskon 


nitawi  meskon 
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Inanimate 
Age 


Animate 


Physical  Condition 

kikway  ohci  osihcikatik 

What  is  it  made  of? 


tanihko  okTsikamiyin 

How  many  days  do  you 
have? 

tanitahto  pislmwTw 
How  many  months  old  is 
he/she? 

tan'tahto  pomyin 

How  old  are  you? 


Cleanliness  and 
Presentability 


kanacihta  oma  wiyakan 

Clean  this  dish/plate, 
kanacihta  ohi  maskisina 

Clean  these  shoes. 


kanaci  awa  mitas 

Clean  these  pants, 
kanaci  oki  pihiwak 
Clean  these  grouse. 


Material  and 
Genuineness 


kikway  ohci  osihcikatik 

What  is  this  made  of? 
tan(i)s(i)  oma  itapatan 

How  is  this  used? 


kikway  ohci  iyosTcikasot 
What  Is  this  made  of? 
tan(i)s(i)  awa  itapatisit 

How  is  this  used? 
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Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 


taniyikohk 
ehokisikamiyin 
tanitahto  pisimwew 


tanitahto  piponeyin 


kikway 

ehohcosihcikatek 


kanaci  oki  pihewak 


kikway  ehocosihcikatek  kikway  ehocosihcikasot 
tansometapatahk  tansawetapatisit 


Inanimate 


Animate 


Fullness 

tanimahikohk  kitaskinahtan 
(minihkwacikanis) 

How  much  have  you  put  in  the 
cup? 

2.  Evaluative 


tanimahikohk 
kitaskinahaw  (askihk) 

How  much  have  you  put 
in  the  pail? 


Value,  Price 

tansiy  (oma)  itakihtlw  (oma) 
How  much  does  this  cost? 
ki  wihtakihtiw  (ci)  (kiskotakay) 

Was  your  coat  inexpensive? 


Riqhtness,  Wronqness, 

Acceptability, 

Inacceptabilitv 


kwayask  (ci)  (oma)  astiw 

is  this  placed  correctly? 
kwayask  (ci)  (ohi)  astiwa 
Are  these  placed  correctly? 


kinahawastan  {ci)  kitayiwinisa 

Did  you  put  your  clothes  away 
neatly? 


tansi  (awa)  itakisiw 
(awa) 

How  much  does  this 
cost? 

k?  wihtakisiw  (ci)  (kitas) 

Were  your  pants 
inexpensive? 


kwayask  (ci)  (awa)  apiw 

Is  this  sitting  correctly? 
kwayask  (ci)  (oki) 
apiwak 

Are  these  sitting 
correctly? 
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Dialect  Variant 
(Plains  Cree) 


Inanimate 


tanimayikohk 
kitaskinahtan 
minihkwacikanis 


Animate 


tanimayikohk 
kitaskinahaw  askihk 


tansoma-itakihtew  tansawa-itakisiw 

kiwehtakihtew  cT 
kiskotakay 


kwayask  ci  oma  astew 
kwayask  ci  ohi  astewa 


Inanimate  Animate 

Correctness. 
Incorrectness 


(tapwT)  cT  (ikosisi) 
kakTtwit 

Is  it  true?  Is  this  what 

he/she  said? 

tapw?  c?  itat  ikotiy 

(kanitawapit) 

Is  it  true  that  he/she  told 

him/her  to  go  and  sit 

over  there? 


Successfulness, 
Unsuccessfulness 


ki  nihtaw  asinahikan 
You  write  well. 


ka  kaskihtan  piyisk  ka 
nihta  nihiyawlyin 

You  will  succeed  in 
speaking  Cree. 

kispin  moya  ki  kocan 
moya  kakaskihtan 

If  you  don't  try,  you  will 
never  succeed. 
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Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 

tapwe  CI  ekoseyitwet 

tapwe  ci  eyitat  ekote 
kanitawapiyit 


ka  kaskihtan  piyisk  ka 
nihta  nehiyaweyin 


kispin  namoya  ki  kocan/ 
kikocin  namoya 
kakaskihtan 


Inanimate 


Animate 


F.  Mental 

1.  Reflection 

tan(i)s(i)  (itlhtam) 
(kohkom)  ka  kiwikawat 
What  did  your 
grandmother  think  when 
you  visited  her? 
kiskisiw  c?  kohkom 
kayas  kapiy  isi 
pimatisitwaw 
Does  your  grandmother 
remember  the  way  they 
used  to  live  a  long  time 
ago? 

G.  Relational 

1 .    Action  and  Event  Relations 

Manner.  Means  (How) 

(omisisi)  (isowipin) 
(papiyahtik) 

Throw  it  slowly,  like  this. 


Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 


tansiteyihtam  kohkom 
kakihokawat 


kiskisiw  CI  kohkom 
kayas  ka  pe-isi 
pimatisicik 


omisiyisi-isowepin 
papeyahtik 


Inanimate 


Animate 


2.  Contrastive  Relations 

Equality.  Inequality.  Cor- 
respondence and  Contrast 

(nawac)  (oma)  tihtapowin 

This  chair  is  better. 

3.  Possessive  Relations 
Ownership,  Possession 


4.    Logical  Relation 

Conjunction  and 
Disjunction 


kiyawaw 
yours 
myanan 
our 

wiyawaw 

theirs 

oki  kfyawaw 

These  are  yours. 


nimama  wista  TwTpitohtit 

My  mother  is  coming 
too. 
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Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 


(nawac)  (oma) 
tehtapiwin 


nikawiy  wTsta  ewi 
peyitohtet 


Inanimate 

Inclusion  and  Exclusion 


Animate 


kaklyaw  itohtiwak 

(nakatiwak)  (maka) 
(awasisa) 

They  all  went  but  they 
left  the  children. 

Cause  and  Reason 

noht?  kiwiw  wiya 
ikaskihtahk 

He/she  wants  to  go 
home  for  he/she  is 
lonely. 

taniki  maka  kapapapit 

Why  is  he/she  laughing? 

wTya  soniyawa  otawit 

He/she  won  some 
money. 


Purpose 

ika  tapahopayik  piminakwan 

kwayask  tahkopita 

Tie  the  rope  tight  so  it  won't 

unravel. 
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Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 


kahkiyaw  itohtewak 
nakatewak  maka 
awasisa 


nohte  kiwew  wTya 
ekaskeyihtahk 


tanehki  maka  ka 
pahpahpit 

ehotahowet  soniyawa 


kwayask  tahkopita 
piminahkwan  eka 
tapahopayik 


Inanimate 


Animate 


Condition 

kispin 

If 

kispin  itohtiyani  nika 
nimihton 

If  I  go,  I  will  dance, 
kayapinaw  kTspin 
kimowahki 

We  will  stay  home  if  it 
rains. 


Focussing 

poke 

only 
oma 

this 

tan(i)s(i)  ohi 

What  about  these? 

Tko  poko  masinahikan  iyayan 

That  is  the  only  book  I  have. 

inohtiy  soskwahikiyan  oma 

I  want  to  iron. 


tan(i)s(i)  oki 
What  about  these? 
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Dialect  Variant 
(Plains  Cree) 

Inanimate  Animate 


kTspin 

kispin  itohteyani  nika 
nimihiton 

kayapinaw  kispin 
kimowahki 


piko 
oma 

tanisi  makohi  tanisi  makoki 

ewako  piko 
masinahikan  iyayan 

enohte  soskwahikeyan 
oma 


DIVISION  III 


Cultural  Component 


1.    Traditional  Culture 

The  focus  of  the  cultural  component  for  grades  7  through  9  is  the 
"concept".  In  Division  I,  the  focus  was  on  "who"  did  things,  and 
Division  2,  it  was  on  "when"  things  were  done.  In  Division  3,  the 
focus  is  on  "why". 

Although  students  of  this  age  continue  to  think  concretely,  the  focus 
upon  concepts  still  involves  hands-on  experiences,  but  more 
emphasis  is  placed  upon  understanding  the  culture  rather  than 
simply  being  able  to  describe  it. 

Teachers  are  encouraged  to  add  to  the  following  list  of  activities 
and  concepts  according  to  the  needs  and  interests  of  the  com- 
munity. 

In  Division  3,  students  should  learn  about  (as  a  minimum): 

Conserving  Nature  (Respect  for  -  beliefs  regarding  creation  and  man's  relationship  to  Mother  Earth 

Nature)  -  ecological  nature  of  economy 

-  survival  dependent  upon  knowledge  of  nature  and  working  with  it 
rather  than  against  it 

-  little  waste  of  game,  all  parts  consumed  or  used 

-  leaving  nature  as  it  was  found  so  as  to  allow  it  to  renew  itself 

-  not  hunting  game  with  dependent  young 

-  hunting  only  when  food  was  required  and  never  more  than 
required 
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Ceremonies,  Rituals  and  Feasts 


Cree  Philosophy  and  Spirituality 


Land  and  Territory 


Life  Cycle 


Technology/Material  Culture 


not  a  formal  calendar  year,  but  perceived  seasonal  changes  in 
nature,  determined  when  rituals  were  to  occur 
meaning  and  purpose  of  rituals  and  feasts  (including  burning  of 
sacred  substances,  offerings,  seasonal  ceremonies,  knowledge 
and  wisdom  seeking,  songs  and  dances,  and  name  giving) 
symbolism  of  rituals,  artifacts  and  foods 

(Elders  should  decide  which  concepts  are  appropriate  for  the 
school  program.) 

cycle  of  life 

negative  and  positive  emotions 
traditional  morals  and  values 
mind,  body  and  spirit 

symbols  used  to  represent  these  abstracts  (circles,  colors, 
numbers,  tree  of  life  and  tipi) 

nature  of  traditional  land  use  and  the  concept  of  territory 
traditional  hunting  and  fishing  grounds  of  the  Cree 
the  travel  routes  for  hunting  and  fishing  and  for  intertribal  trade 
territorial  boundaries  and  how  they  were  understood  intertribally 
intertribal  trade,  cooperation  and  conflict 

implication  of  traditional  land  use  in  treaties  and  present  land 
claims 

changes  in  a  lifetime  from  birth  to  death 
phases 

rites  of  passage 

the  material  culture  (technology  and  scientific  understanding) 

hides,  sinews,  ropes  and  clothing 

shelter 

domestic  objects  and  tools 
weapons 

musical  instruments  such  as  drums  and  rattles 
travel 
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Comparison  of  Different  Native 
Cultures 


Camp  Roles  and  Interaction 

Seasonal  Calendar 
Gatherings 


Change 


medicine 

food  preservation  and  preparation 

beliefs 

legends 

territory 

language 

food 

recreation 

dance 

song 

interactions  and  relationships  among  camp  members 

role  of  the  Elders  and  the  chief  in  the  camp 

the  "specialists":  sewers,  hunters  and  medicine  makers 

educating  the  young,  aunt/niece  relationships,  uncle/nephew 

relationships,  disciplining 

decision-making,  conflict,  cooperation  and  consensus 

the  role  of  the  seasons  in  determining  economic  and  spiritual 
activity 

who  would  gather;  when,  where  and  why  they  would  gather;  and 

what  they  would  do  at  gatherings 

distant  relatives 

ceremonies  and  rituals 

drumming,  singing  and  dancing 

handgames  and  competitions  of  skill  and  strength 

storytelling 

following  the  arrival  of  Europeans 

settlers:  who  were  they?  where  did  they  settle?  what  impact  did 
they  make? 

government  treaties:  what  are  they?  why  were  they  made?  when 
were  they  made?  impact  of  treaties  on  Cree  way  of  life, 
government  obligations 
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2.  Legends 


In  Division  3,  students  can  learn  about  regional  variations  in  leg- 
ends, study  them  in  more  depth,  and  compare  legends  across  cul- 
tures and  in  different  Native  languages.  Teachers  should  decide,  in 
consultation  with  regional  or  community  Elders  and  resource  peo- 
ple, which  legends  would  be  appropriate. 

Some  of  the  legends  previously  studied  in  Divisions  1  and  2  should 
be  reviewed  and  developed  further  in  Division  3.  Grade  9  students 
should  be  exposed  to  at  least  three  legends  from  different  Native 
cultural  groups. 


3.    Daily  Routine 


The  daily  routines  of  early  adolescents  involve  mainly  their  friends. 
The  primary  concern  of  students  in  this  age  group  is  to  begin  to 
understand  themselves  in  relation  to  others  and  in  relation  to  adults. 
Since  they  are  so  people-oriented,  the  daily  routines  section  should 
deal  with  topics  concerning  people  rather  than  things.  When 
studying  sports  days  for  example,  students  should  spend  as  much 
time  as  possible  learning  how  to  communicate  with  their  friends  and 
with  teachers  or  other  adults,  instead  of  learning  the  names  of 
objects  and  rules. 

The  following  activities  should  be  adapted  to  suit  the  needs  and 
interests  of  the  community. 


Home:    -  interaction  with  older  and  younger  bro-  School:  -  intramurals 

thers  and  sisters  -  sports  days 

-  interaction  with  parents  and  older  rela-  -  awards  days 

fives  in  the  home  -  open  house 
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gatherings  in  the  home  -  outdoor  education 

visiting  the  homes  of  others  -  dances 

-  field  trips 

-  after-school  activities 


4.    Contemporary  Cultural  Native  Events  and  Lifestyles 


Students  should  have  an  opportunity  to  be  involved  in  the  social  and 
cultural  events  with  their  families,  either  in  the  school  or  on  a  field 
trip. 


In  Division  3,  the  student  should  (as  a  minimum): 

-  be  involved  in  some  Cree  ceremony  or  ritual  and 
understand  the  purpose  and  symbolism  behind  it 

-  learn  a  new  song,  dance  or  drumming 

-  complete  a  Native  craft 

-  learn  skills  which  will  enable  the  student  (at  the 
end  of  grade  9)  to  survive  in  the  wilderness 

-  understand  the  purposes  of  wakes  and  the  tradi- 
tional attitude  towards  death  and  dying 

-  learn  about  health  care  services:  going  to  the 
hospital,  visiting  the  dentist,  school  nurse,  com- 
munity health  representative  and  the  clinic 

-  learn  about  the  various  occupations  of  native 
people:  farming,  business  and  administration, 
clerical,  communications,  education,  fine  arts;  in- 
dustrial trades,  and  social  and  community  ser- 
vices 


While  in  Division  3,  the  students  should  have  parti- 
cipated at  least  once  in  each  of  the  following: 

-  contemporary  hunting,  fishing  or  trapping  activity 

-  preparation  for  a  feast  with  an  understanding  of  the 
meaning  behind  the  foods,  rituals,  and  sym-bols 
involved 

-  some  intertribal  gatherings  (pow  wows,  cultural/ 
religious  camps,  rodeos,  winter  carnivals,  and 
sporting  events  and  a  study  of  the  different  tribes 
and  language  groups  represented) 
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DIVISION  III 


Linguistic  Component 


Functions 


The  sentence  structure  introduced  in  the  following  functions  are 
suggested  examples  only.  The  instructor  is  expected  to  introduce 
additional  sentence  structures  at  her  discretion.  The  examples  in 
the  left-hand  column  refer  to  language  use  of  Woodlands  and  Plains 
Cree.  If  specific  variation  occurs  the  Plains  Cree  dialect  is 
included  in  the  right-hand  column.  The  full  form  of  terms  and 
phrases  is  provided.  Fluent  speakers  of  a  community  may  use  an 
Informal,  shortened  language  speech  pattern 


A.    Giving  and  Getting  Facts 


Dialect  Variant  (Plains  Cree) 


1 .  Identifying 


ninikiiiil<wal<  Waiter  ikwa  Jenny  isihl<asotwaw 
My  parents  are  called  Walter  and  Jenny. 
ninTkihil<wal<  ayawal<  atawiw'l<amil< 

My  parents  own  the  store. 


ninel<ihil<wai<  ayawal<  atawew'kamlk 


ninekihikwak  Walter  ekwa  Jenny  Islyihkasowak 


onihcikiskwapowinihk  ohcl  niniklhikwak 

My  parents  are  from  Saddle  Lake. 


onihcikiskwapowinihk  ohcl  ninekihikwak 


2.    Reporting,  describing  and  narrating 


moyamiyomahcihowak  nInTkihikwak 
My  parents  are  not  feeling  well, 
kiyapic  oskayowiwak  niniklhikwak 

My  parents  are  still  young. 


namoya  miyomahclhowak  ninekihikwak 


keyapic  oskayowiwak  ninekihikwak 
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kinosowak  ninikihikwak 

My  parents  are  tall, 
ninikihikwak  sohkatoskitwaw 
My  parents  work  hard. 

ninikihikwak  nihiyawiwak 
My  parents  speak  Cree. 

3.  Correcting 

ninikihikwak  wahkomakanawawa  ayayiwa 
wicikaskosiw  sakahikanihk 

My  parents  have  relatives  in  Onion  Lake, 
Saskatchewan. 

mayiskamwak  mana  ninikihikwak 
nasipiwak 

My  parents  usually  go  into  town  on  Saturday, 
ninikihikwak 

nitotinamakwak/nitatawistamakwak  maskisina 

My  parents  bought  shoes  for  me. 

4.  Asking 

kikway  iwitotahkwaw  kinikihikwak 
nikotwasokisikayiki 

What  do  your  parents  do  on  Saturday? 
tantahto  piponitwaw  kinikihikwak 
How  old  are  your  parents? 

tantiy  ohci  kinikihikwak 
Where  are  your  parents  from? 
Ota  ci  iwikitwaw  kinikihikwak 

Do  your  parents  live  here? 


Dialect  Variant  (Plains  Cree) 
kinosowak  ninekihikwak 
ninekihikwak  sohkatoskewak 

ninekihikwak  nehiyawewak 


ninekihikwak  wahkomakaniwawa  ayayiwa 
wihcekaskosiw  sakahikanihk 


mayiskamwak  mana  ninekihikwak 
nikotwasokisikayiki 

ninekihikwak  nitdtlnamakwak/ 
nitatawestamakwak  maskisina 

kikway  etotahklk  kinekihikwak  nikotwasokisikayiki 

tantahto  piponeclk  kinekihikwak 

tan'te  ohcl  kinekihikwak 
Ota  ci  ewiklclk  kinekihikwak 


tansi  kinikihikwak 

How  are  your  parents? 

tansi  sihkasotwaw  kinikihikwak 

What  are  your  parents'  names? 

tantahtasiyik  wTkiwak 
kitipahaskaniwahk 

How  many  people  live  on  your  reserve? 
nihiyawiwak  cT  ayisiniwak  kitipahaskaniwahk 

Do  people  speak  Cree  on  your  reserve? 

B.    Stating  and  Finding  Out  Attitudes 

1 .  Agreeing  and  Disagreeing 

ItipTmoyan 

I  agree. 

moya  nitipimon 

I  don't  agree. 

kitipTmon  cT 

Do  you  agree?  , 
itipimot 

He/she  agrees. 

moya  itipimoyahk 

We  don't  agree. 

2.  Denying 

iyanwihtaman 

You're  denying  it. 
Iyanwihtaman  ci 
Are  you  denying  it? 


Dialect  Variant  (Plains  Cree) 

tan's!  kinekihikwak 

tan'se  siyihkasocik  kinekihikwak 

tan'tahto  ayisiyiniwak  kitipahaskaniwahk 

nehiyawewak  cT  ayisiyiniwak  kitipahaskaniwahk 

etepeyimoyan 
namoya  etepeyimoyan 

kitepeyimon  ci 
etepeyimot 

namoya  etepeyimoyahk 

ehanwehtaman 
ehanwehtaman  cT 
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iyanwihtahk  iwi  sipwihtit 

She/  he  denied  that  she/he  planned  to  leave. 

lyanwihtahkwaw 

They  are  denying  it. 

3.  Accepting.  Declining.  Offering  and  Inviting 

ay-ay  kitatamihin 
Thank  you,  I  am  grateful, 
ikosi  kiyam 

No,  thank  you. 

ikwa  pT  wTci  mTclsominan 

Come  on,  come  and  eat  with  us. 
iwThkomikawiyin  ci  ka  wrkihtohk 
Are  you  invited  to  the  wedding? 

4.  Offering  To  Do  Something 

iwT  totamatan 

I  am  going  to  do  it  for  you. 
mahtlsa  kamsohkamatin 
Let  me  help  you. 

kiwi  msohkamawin  cT 

Are  you  going  to  help  me? 
nisohkamahk  kimosomlwaw 
All  of  you,  help  your  grandfather. 

5.  Stating/Asking  Whether  One  Knows  or  Doesn't 
Know 

nikiskihtin  akihtasona 
I  know  the  numerals. 


Dialect  Variant  (Plains  Cree) 
ehanwehtahk  ewi  sipwehtet 
ehanwehtahkik 

ay-ay  kitatamihin 
ekosi  kiyam 

ekwa  pe-wTci  mTcisominan 
ewihkcmikawiyan  cT 

ewi  totamatan 

mahtesa  kaw/isohkamatin 

kiwT  msohkamawin  cT 
wTsohkamahk  kimosomiwaw 


ekiskeyihtaman  akihtasona 


kikiskiyitTn  ci  nitakihtason 

Do  you  know  my  phone  number? 

kaskihtaw  ci  ktsi  mikisihkahcikTt 

Does  she/he  know  how  to  do  bead  work? 
?h?  inihta  mikisihkahcikTt 

Yes,  she/he  is  pretty  good  at  bead  work. 

moya  kiskitahkwaw  ktsi  nihiyaw  akihcikitwaw 

They  don't  know  how  to  count  in  Cree. 

6.  Stating/Asking  Whether  One  Remembers 
or  Has  Forgotten 

nikiskisin 

I  remember, 
kikiskisin  cT 

Do  you  remember? 

Twanikiskisiyan 

I  forgot  it. 

iwanikiskisiyin  ci  kimasinahikana 

Did  you  forget  your  books? 

7.  Stating/Asking  About  Capability  or  Incapability 

nikaskihtan 

I  can  do  it. 

moya  nikaskihtan  kakaskwasoyan 

I  don't  know  how  to  sew 

ikaskihtat  cT  kakaskwasot 

Does  she/he  know  how  to  sew? 
ThT  apisis  kaskihtaw 

Yes,  she/he  knows  a  little. 


Dialect  Variant  (Plains  Cree) 
kikiskeyihten  ci  nitakihtason 

kaskihtaw  cT  ka  mikisihkahciket 
eha  nihta  mikisihkahcikew 

namoya  ekiskeyihtahkik  kesi  nehiyaw  akihcikecik 

nikiskisin 
kikiskisin  cT 

ewaniklskisiyan 

ewanikiskisiyan  cT  kimasinahikana 
nikaskihtan 

namoya  nikaskihtan  kakaskikwasoyan 

ekaskihtat  c?  kakaskikwasot 
eha  apisis  kaskihtaw 
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Dialect  Variant  (Plains  Cree) 


8.  Stating/Asking  About  Obligation 

ohtaw  poko  kakiwiyan 
I  have  to  go  home, 
ohtaw  ci  poko  kakiwiyin 

Do  you  have  to  go  home? 

M  ohtaw  poko  kakiwiyan 

Yes,  I  have  to  go  home, 
tanihki 

Why? 

poko  kanitaw  wicihakwaw  kinikihkwak 

Because  I  have  to  help  your  parents. 

9.  Giving/Getting/Withholding  Permission 

kakitohtan  wayawlw'kam'kohk 

You  can  go  to  the  bathroom. 

napisisak  ci  kaki  mitawiwak  mwistas 

iskwisisak  /  iskwisak  pita  tamitawiwak  Tkwa 

mwistas  napisak 

Can  the  boys  play  after  the  girls? 

moya  ipakitiniht  ocinasihk  kitohtlt 

He  isn't  allowed  to  go  to  town, 
moya  kaki  micin  ikoni 
You  can't  eat  those. 

namaci  kaki  kiwihtahatwaw  sihkipayisa 

Are  they  supposed  to  take  the  car  home? 


ohcitaw  piko  kakiweyan 
ohcitaw  ci  piko  kakiweyin 

eha  ohcitaw  piko  kakiweyin 
tanehki 

osam  kanitaw  wicihakik  kinekihikwak 

kahkitohtan  nahapiw'kamikohk 

napesisak  ci  kaki  metawewak  ekwa 
mwestas  iskwesisak 

namoya  epakitlniht  ocenasihk  ketohtet 
namoya  kaki  micin  ewakoni/eyakoni 

namaci  kaki  kiwehtahacik  sehkepimipayisa 
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10.  Stating/Asking  About  Liking  and  Disliking. 
Pleasure  and  Displeasure 

takahkinakwan  cT 

Is  it  pretty? 
takahki  nakosiw  cT 

Is  she  pretty? 

imiwihtaman  inikamoyan 

I  like  to  sing. 

imTwihtaman  cT  kista  kanikamoyin 

Do  you  like  to  sing  too? 

moya  tapwi  nimtwihtin 

I  don't  really  like  it. 
ImTwihtahk  cT  Mary  katoskit 
Does  Mary  like  to  work? 

11.  Stating  Surprise 

nikoskwihtin 

I  am  surprised! 
kikoskwMn  ci 
Are  you  surprised? 

ma 

Oh,  my  gosh! 
koskwThtakwan 
It's  surprising. 

12.  Stating/Asking  About  Satisfaction  and 
Dissatisfaction 


mistahi  kimiyototawin 

You've  done  lots  for  me. 


Dialect  Variant  (Plains  Cree) 


emiyweyihtaman  enlkamoyan 
emiyweyihtaman  cT  kista  enikamoy 

namoya  tapwe  nimiyweyihten 
emiyweyihtahk  ci  Mary  katosket 

nikoskweyihten 
kikoskweyihten  cT 


wahwa 
wacistakac 


moya  ikosi  kTtwiyan 

That's  not  what  I  meant. 

kiwanistohtin 

You  misunderstood. 

13.  Stating  Disappointment 

ipomiyan 

I  am  disappointed. 

kipomihin 

You  disappoint  me. 

wiyakac 

That's  too  bad. 
imihtataman  ci 

Are  you  feeling  sorry? 

ni  mihtatistamawaw 
I  feel  sorry  for  her/him. 
imihtatistamawakwaw 
I  feel  sorry  for  them. 

14.  Stating/Asking  About  Preference 

initawThtaman  6ma 

I  want  this  one. 

moyoma  ka  nitawihtaman 

This  is  not  what  I  want. 

oma  CI  ka  nitawihtaman 
Is  this  the  one  you  want? 
tanima  ka  nitawihtaman 

Which  one  do  you  want? 


Dialect  Variant  (Plains  Cree) 
namoyekosi  ketweyan 
kiwanisitohten 

epomeyan 
kipomehin 

emihtataman  cT 

ni  mihtatestamawaw 
emihtatestamawaklk 

enitaweyihtaman  oma 
namoyoma  ka  nitaweyihtaman 

oma  cT  ka  nitaweyihtaman 
tanima  ka  nitaweyihtaman 
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tanimanawac  ki  miwihtin 

Which  one  do  you  like? 

15.  Stating  Gratitude 

ninanaskomon 

1  am  grateful, 
kinanaskomon  ci 
Are  you  thankful? 

ninanaskomon  mana  wi  miclsoyani 

I  say  grace  before  meals. 

nanaskomotan  imiwayayahk/ 

imiyomahcihoyahk 

Let's  be  thankful  that  we  are  well. 

16.  Stating/Asking  About  Want  and  Desire 
(Inanimate) 

initawihtaman 

I  want  it. 

initawihtaman  ci 

Do  you  want  it? 

kikway  initawihtaman 

What  do  you  want? 
ihakawataman 

I  wish  I  could  have  it. 

ihakawatamawak 

I  desire  it  from  him. 

ihakawataman  cT 

Do  you  wish  you  could  have  it? 


Dialect  Variant  (Plains  Cree) 
tanimanawac  ki  miyweyihten 


nanaskomotan  emiywayayahk/emiyomahcihoyahk 


(Inanimate) 
enitaweyihtaman 
enltaweylhtaman  cT 

kTkway  enitaweyihtaman 
ehakawataman 


ehakawatamawak 
ehakawataman  cT 


moya  tapiskita  ikostspayik 

It  doesn't  happen. 

(Animate) 

initawTmak 

I  want  him/her. 

initawimat  ci 

Do  you  want  her/him? 

a  win  a  initawTmat 

Who  do  you  want? 

ihakawatak 

I  desire  him/her. 

Apologizing  and  Forgiving 

imihtataman 

I  am  feeling  sorry, 
imihtatistamawak 

I  feel  sorry  for  him/her. 

moya  ohtaw  itotaman 

I  didn't  do  it  on  purpose, 
kayinantaw  itihta 

Don't  feel  bad. 

ponThta 

Don't  think  of  it. 

ponThtamawin 

Forgive  me. 

ponihtamaw 

Forgive  him/her. 
niponlhtamawaw 
I  forgave  him/her. 


Dialect  Variant  (Plains  Cree) 
namoya  tapikeka  ekosespayik 

(Animate) 
enitaweyimak 
enitaweyimat  cT 
awma  enitaweyimat 
ehakawatak 

emihtataman 
emihtatestamawak 

namoyohcitaw  etotaman 
ekaya  nan'taw  iteyihta 

poneyihta 
poneylfitamawin 

poneyihtamaw 
niponeyihtamawaw 
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18.  Stating/Asking  About  Approval  and  Disapproval 
(Inanimate) 

nitakahkltin 

I  am  pleased  with  it. 

(Animate) 

mitoni  kwayask  Tko 

That  is  a  good  idea. 

kitakahkMn  cT 

Are  you  pleased  with  it? 
moya  miywasin 
It  is  not  good. 

19    Stating  Indifference 

kiyam 

It's  ok. 

moya  nantaw 

It  doesn't  matter. 

pTyakwan 

It  is  just  the  same. 

C.    Getting  Things  Done 

1 .    Suggesting  Action 

mahtTsa  atoskTtan 

Let's  work, 
kasipwihtanaw  cT 

Shall  we  leave? 


Dialect  Variant  (Plains  Cree) 

nitakahkeylhten 

mitoni  kwayask  ewako 

kitakahkeyihten  cT 
namoya  miywasin 

namoya  nan'taw 
peyakwan 

mahtesa  atosketan 
kaslpwehtanaw  cT 
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mahtisa  nitaw  kisatoskTtan 

Let's  finish  working. 

2.  Advising  Others  To  Do  Things 

kakT  kakwi  nihiyawiyik 

You  should  try  to  speak  Cree. 
pita  kakt  mTcisoy?k 
You  should  eat  first. 

kaya  pita  wayawik 
Don't  go  out  yet. 

3.  Warning  Others  To  Take  Care 

aswiylhtamok 

Be  careful!  (all  of  you) 
nakatihtamok 
Look  out!  (all  of  you) 

kaya  kwahtohtik  sakahk 

Don't  wander  too  far  in  the  bush, 
nakatihta  isi  tahkoskiyin 
Watch  your  step. 

4.  Instructing  or  Directing  Others  To  Do  Things 

kakiskinohamatin 

I  will  teach  you. 
kiskinohamaw 

Teach  him/her. 

matahikT 

Scrape  the  hide. 


Dialect  Variant  (Plains  Cree) 
mahtesa  nitawi  kTsatosketan 

kaki  kakwe  nehiyaweyek 
pitama  kak?  micisoyek 


asweylhtamok 
nakateyihtamok 

ekaya  kwahtohtek  sakahk 
nakateyihta  esi  tahkoskeyan 


matahike 


mTkisihkahciki 

Do  bead  work. 

kiskinohamaw  kikosis  kisi  macTt 

Show  your  son  how  to  hunt. 

5.    Offering  or  Requesting  Assistance 

kanisohkamatin 

I  will  help  you. 
mahtTsa  kawTcihitin 

Please,  let  me  help  you. 

mahtisa  pT  nfsohkamawin 

Please,  come  and  help  me 
kaki  nisohkamawin  ci 
Can  you  help  me? 

D.  Socializing 

1.  Greeting 

tansi 

hello 

tansatawiya 

How  are  you  doing? 

katamiskatin 

I'll  shake  hands  with  you. 
kayas 

long  time  (when  two  people  haven't  seen  each 
other  for  a  long  time) 


Dialect  Variant  (Plains  Cree) 
mikisihkahcike 

kiskinohamaw  kikosis  kesi  macTt 
mahtesa  kawTcihitin 

mahtesa  pe  nisohkamawin/wicohkamawin 


Dialect  Variant  (Plains  Cree) 


2.  Meeting.  Introducing  and  Identifying 

Alex  Okemaw  nitsihkason 
My  name  is  Alex  Okemaw. 
kamiyosicik  kinosiwak  ohci 

I  am  from  Goodfish. 

kiwahkomaw  ci  Harry  Sparklingeyes 

Are  you  related  to  Harry  Sparklingeyes? 
nipapa  Paul  rviemnook  isihkasow 

My  father's  name  is  Paul  Memnook. 

kinistawiyimaw  cT  Grace 

Do  you  know  Grace? 
ihi  maskwacisihk  ohci 

Yes,  she  is  from  Hobbema. 

3.  Leaving  People 

ikosi  maka 

good  bye 

mina  kawapamitin  kihtwam/mlna  kawapamltin 

I  will  see  you  again. 

nimiwihtin  iwapamitan 

I'm  glad  to  see  you. 
miywasin  iwapamitan 
It  was  nice  to  see  you. 

kakotawimitin 

I'll  miss  you. 


Alex  Okema  wnitisiyihkason 
kamiyosicik  kinosewak  olici 

nohtawiy  Paul  Memnook  isiyihkasow 

kininstaweyimaw  cT  Grace 
eha  maskwacisihk  ohci 

ekosi  maka 

nimiyweyihten  ewapamitan 
miywasin  ewapamitan 

kakwetaweyimitin 


138 


Notions 


The  sentence  structures  introduced  below  are  suggested  examples 
of  notions  only.  The  instructor  should  introduce  additional  sen- 
tence structures  as  appropriate.  The  examples  in  the  left-hand 
column  refer  to  language  used  by  Woodlands  and  Plains  Cree.  If  a 
variation  occurs  the  Plains  Cree  dialect  is  included  in  the  right-hand 
column.  The  linguistic  element  in  parenthesis  indicates  that  it  can 
be  placed  in  more  than  one  position.  The  full  form  of  terms  and 
phrases  is  provided.  Fluent  speakers  of  a  community  may  use  an 
informal,  shortened  speech  pattern. 

Dialect  Variant  (Plains  Cree) 

A.  Existential 

1 .  Presence 

(Inanimate)  Singular/ Plural 

(oma)  tihtapowin  (oma)  wapiskaw  Ikwa 
apisasin 

This  chair  is  white  and  small, 
(ohi)  tihtapowina  (ohi)  wapiskawa  ikwa 
apisasinwa 

These  chairs  are  white  and  small. 

(oma)  miywasin  (oma)  wapimon  (oma)  maka 
sakawasin 

This  is  a  nice  mirror  but  a  little  bit  narrow, 
(ohi)  miywaslnwa  (ohi)  wapimona  maka 
sakawasinwa 

These  are  new  mirrors  but  they  are  a  bit 
narrow. 


(oma)  tehtapiwin  (oma)  wapiskaw  ekwa  apisasin 

(ohi)  tehtapiwina  (ohi)  wapiskawa  ekwa 
apisasinwa 
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(oma)  ayimihta  (oma)  masinahikan 

kakispakikihtik 

Read  this  thick  book. 

(ohi)  ayimihta  (ohi)  masinahikana 

kakispakikihtikwaw 

Read  these  thick  books. 

(oma)  wiyipatan  (oma)  mintkwacikan  ka 
sipihkwak 

This  blue  cup  is  dirty. 

(ohi)  wiyipatanwa  (ohi)  minikwacikana  ka 

sTpihkwakwaw 

These  blue  cups  are  dirty. 

(Animate)  Singular/ Plural 

(awa)  kaskitiwiminos  (awa)  macihtwaw 
This  black  cat  is  mean, 
(oki)  minosak  (oki)  macihtwawak 
These  cats  are  very  mean. 

(awa)  atim  (awa)  aplsTsiw  ikwa  macihcwasiw 
This  dog  is  small  and  a  little  mean, 
(oki)  atimwak  (oki)  apisisiwak  ikwa 
macihcwasowak 

These  dogs  are  small  and  a  little  mean. 
Absence 

(Inanimate)  Singular/Plural 

makway  (ci)  ihtakon  minihkwacikan  ikanatahk 
Is  there  a  clean  cup  available? 


Dialect  Variant  (Plains  Cree) 


(ohi)  ayimihta  (ohi)  masinahikana  kakispakekihtiki 


(awa)  kaskitewi  minds  (awa)  macihtwaw 


(awa)  atim  (awa)  apisTsiw  ekwa  macihcwasiw 

(oki)  atimwak  (oki)  apisisisiwak  ekwa 
macihcwasowak 


namoya  kikway  (cT)  ihtakon  minihkwacikanis 
ekanatahk 


(makway)  ihtakon  minihkwacikan  ikanatahk 

There  is  no  clean  cup  available. 

makway  (c?)  ihtakona  minihkwacikana 
ikanatahkwaw 

Are  there  no  clean  cups  available? 
(makway)  ihtakona  minihkwacikana 
Ikanatahkwaw 

There  are  no  clean  cups  available. 

(Animate)  Singular/Plural 

kikway  (cT)  kaki  awihin  masinahikanacikos 
inahowipotik 

Do  you  have  a  sharp  pencil  to  lend  me? 

kak?  awihin  cT  masinahikanacikos  inahowipotik 

Can  you  lend  me  a  sharp  pencil? 

kikway  (ci)  kak?  awihin  masinahikanacikosak 
inahowipotikwaw 

Do  you  have  any  sharp  pencils  to  lend  me? 
makway  (ci)  mayimitos  kawasd 

Wasn't  there  a  black  poplar  that  blew  down? 

(makway)  mayimftos  kawaso 

There  wasn't  a  black  poplar  that  blew  down, 
makway  (ci)  mayimTtosak  kawasowak  (ci) 
Were  there  any  black  poplars  that  blew  down? 

(makway)  mayimTtosak  kawasowak 
None  of  the  black  poplars  blew  down, 
(awa)  mostos  (awa)  wapisklsiw  ikwa  sikaciw 
This  cow  is  white  and  very  thin. 


Dialect  Variant  (Plains  Cree) 

namoya  kikway  ihtakon  minihkwacikan(is) 
ekanatahk 

namoya  kikway  ci  ihtakonwa  minihkwacikana 
ekanatahki 

namoya  kikway  ihtakonwa  minihkwacikana 
ekanatahki 


kikway  cT  kitayawaw  kaki  awihiyin  ekinikipocikasot 
masinahikanahcikos 

kaki-awihin  c?  masinahikanahcikos 
ekinikipocikasot 

kikway  ci  kitayawawak  masinahikanahcikosak  kaki 
awihiyin  ekinikipocikasocik 

namoya  kikway  ci  mayimitos  kawaso 

namoya  kikway  mayimitos  kawaso 
namoya  kikway  ci  mayimitosak  kawasowak 


namoya  kikway  mayimitosak  kawasowak 
(awa)  mostos  (awa)  wapiskisiw  ekwa  sihkaciw 


(sikaciw  wapiski-mostos) 

The  white  cow  is  very  thin. 

(oki)  mostosak  (oki)  wapiskisowak  ikwa 

sikacowak 

These  cows  are  white  and  very  thin. 

(sikaclwak  wapiski-mostosak) 

The  white  cows  are  very  thin. 

Availability.  Unavailability 

(Inanimate)  Singular/Plural 

(ihtakon)  (piyak)  minihkwacikan  (ihtakon) 

(piyak)  (Tkanatahk) 

There  is  one  cup  that  is  clean. 

(nihpTmasta)  ayimihcikiwasinahikan 

(nihpimasta)  pamayTsk  atiktwiyin 

Put  the  book  (newspaper)  nearby  before  you  go 

home. 

(Ihtakona)  (nTso)  minihkwacikana  (ihtakona) 
(niso)  (ikanatahkwaw) 

There  are  two  cups  that  are  clean. 
(nihpTmasta)  ayimihcikiwasinahikana 
(nihpimasta)  pamayisk  atikTwiyin 

Put  the  books  (newspapers)  nearby  before  you 
go  home. 

(Animate)  Singular/Plural 

(ihtahko)  (pokwTtly)  (ayisinow)  (ihtahko) 
(pokwitiy)  (tanisohkamask) 

People  are  available  everywhere  to  help  you. 


Dialect  Variant  (Plains  Cree) 

sihkaciw  wapiski-mostos 

(oki)  mostosak  (oki)  wapiskisowak  ekwa 
sihkaciwak 

sThkaciwak  wapiski  mostoswak 


(nehpemasta)  ayamihcikewasinahikan 
(nehpemasta)  pamayes  ati  kiweyan 


ihtakonwa  nTso  minihkwacikana  ekanatahki 


nehpemasta  ayamihcikewasinahikana  pamayes  ati 
kiweyan 


ihtako  pikweyite  (ayisiyiniw) 
tanesohkamask/kawicohkamask 


(nihpTmaya)  napTsis  (nihpTmaya)  (kTspin) 
(kikisiwawiyfn)  (nihpimaya) 

Stay  nearby,  little  boy,  if  you  have  finished 
getting  ready. 

(ihtahkowak)  (pokwTtiy)  ayisTnowak 
tanisohkamaskaw/kawtcohkamaskik 

People  are  available  everywhere  to  help  you. 
(nihpTmayak)  napTsisak  (nihpTmayak)  (kTspin) 
(kikislwawiyinawaw)  (nihpTmayak) 

Stay  nearby,  little  boys,  if  you  have  finished 
getting  ready. 

Possibility,  Impossibility 

(mwTstas)  (kakT)  mTcison  (mwTstas)  poni 
masinahikiyini 

You  can  eat  later  when  you  stop  writing. 
(mwTstas)  kakT  mTcisonawaw  (mwTstas)  poni 
masinahikTko 

You  can  all  eat  after  you  stop  writing. 

moya  kakT  wTcTtin  (wapahki)  nitaw  mTtawIni 
(wapahkl) 

I  may  not  be  able  to  go  with  you  when  you  go 
and  play  tomorrow. 

moya  kakT  wTcTtinawaw  (wapahki)  nitaw 
mitawiyiko  (wapahki) 

I  may  not  be  able  to  go  with  you  when  you  go 
and  play  tomorrow. 

(moya  kaki)  (wTcTtinawaw)  nitaw  mTtawIko 
(moya  kakT)  (wicTtinawaw) 

I  may  not  be  able  to  go  with  you  when  you  go 
and  play. 


Dialect  Variant  (Plains  Cree) 


Paul,  nipemaya  kTspin  kikTsi  wawiyan 

Paul,  stay  nearby  if  you  have  finished  getting  ready. 


napesisak,  nihpemayak  kTspin  kikTsi  wawiyanawaw 


mwestas  kakT  mTcison  poni  masinahikeyani 
mwestas  kakT  mTcisonawaw  poni  masinahikeyeko 


namoya  kakT  wTcetin  wapahki  nitawi  metaweyani/ 
namoya  etikwe  kakT  wTcetin  wapahki  nitawi 
metaweyani 

namoya  kakT  wTcetinawaw  wapahki  nitawi 
metawehki 


namoya  kakT  wTcetinawaw  nitawi  metaweyeko 


5.    Occurrence.  Non-Occurrence 


imikwa  atoskit  Tsa  ka  pahkisihk 

He/she  fell  while  he/she  was  working, 
(mitoni)  (isa)  (ki  mayahkamikan)  (otakosihk)/ 
(ki  mayahkamikan  isa  mitoni  otakosihk)/ 
(otakosihk  Tsa  mitoni  k?  mayahkamikan) 

Something  very  bad  happened  yesterday. 

(ka)  (miyopayiw)  kispin  ki  (nitohtawiyin) 

Everything  would  have  gone  well  if  you  had 
listened  to  me. 

B.  Spatial 

1 .    Location  and  Relative  Position 

(Inanimate)  Singular/ Plural 

tantiy  (oma)  iyastik  (oma) 
Where  is  this  situated  (sitting)? 
tans(i)y  (oma)  itastik(6ma) 
How  is  this  sitting  (situated)? 

tantiy  ohi  iyastTkwaw 
Where  are  these  sitting? 
tan(i)s(i)y  ohi  itastikwaw 

How  are  these  sitting? 

(Animate)  Singular/ Plural 

tantiy  awa  Tyapit 

Where  is  this/he/she  sitting? 
tan(i)s(i)y  awa  itapit 
How  is  this/he/she  sitting? 


Dialect  Variant  (Plains  Cree) 


emekwa  atosket  esa  ka  pahkisihk 

mitonesa  k?  mayahkamikan  otakosihk/ 
ki  mayahkamikan  esa  mitoni  otakosihk/ 
otakosihk  esa  mitoni  ki  mayahkamikan 


tan'te  oma-ehastek 
tan'te  oma-etastek 

tan'te  ohi  ehastekl 
tan'te  ohi  etastekl 


tante  awa  ehapit 
tansawa  etapit 


tantiy  oki  Tyapitwaw 

Where  are  these/they  sitting? 
tan(i)s(i)y  oki  Ttapitwaw 
How  are  these/they  sitting? 

Distance 

(Inanimate)  Singular/ Plural 

wahyaw  ci  ohci  kipThtin  pimihakan 

Can  you  hear  the  airplane  from  far  away? 
wahyaw  cT  ohci  kipihtinawaw  pimihakan 
Can  you  all  hear  the  airplane  from  far  away? 

(Animate)  Singular/ Plural 

wahyaw  cT  ohci  kipihtawaw  mahikan  lyoyot 
Could  you  hear  the  wolf  howling  from  far  away? 
wahyaw  cT  ohci  kipihtawawawak  mahlkanak 
lyoyotwaw 

Could  you  (all)  hear  the  wolves  howling  from  far 
away? 

Motion 

(Inanimate)  Singular/Plural 

makinaman  cT  kikitohcikan  ahpo  Tnakipayik 
Did  you  stop  your  musical  instrument  or  did  it 
stop  by  itself? 

makinaman  cT  kitayiwinisa  ahpo  TkTsipayikwaw 
Did  you  stop  your  clothes  (in  the  dryer)  or  did 
they  stop  by  themselves? 


Dialect  Variant  (Plains  Cree) 
tan'te  oki  ehapicik 
tansokl  -  etapicik 


wahyaw  c?  ohci  kipehten  pimihakan 
wahyaw  ci  ohci  kipehtenawaw  pimihakan 

wahyaw  cT  ohci  kipehtawaw  mahihkan  ewiyoyot 

wahyaw  ci  ohci  kipehtawawawak  mahihkanak 
ewiyoyocik 


enakinaman  cT  kikitohcikan  ahpo  enakipayik 
enaklnaman  cT  kitayiwinisa  ahpo  ekisipayiki 


(Animate)  Singular/ Plural 

inakinat  ci  kitotapanask  ahpd  inakipayit 
Did  you  stop  your  car  or  did  it  stop  by  itself? 
ipT-ispTcitwaw  ci  kitotTmak  6ta  ahpd  ipi 
kiyokltwaw 

Did  your  relatives  move  here  or  have  they  come 
to  visit? 

Direction 

(Inanimate)  Singular/ Plural 

tantiy  tikisi  (oma)  titastayan  (oma) 

In  what  direction  should  I  put  this? 
tan(i)s(i)  (oma)  kitastayan  (oma) 
How  am  I  supposed  to  put  this? 

Ota  ci  (oma)  kastayan  (oma) 

Am  I  to  put  this  here? 

tantiy  tMsi  (ohi)  titastayan  (ohi) 

In  what  direction  am  I  to  put  these? 

tanisi  (ohi)  kitastayan 

How  am  !  supposed  to  put  these? 
Ota  CI  (ohi)  kastayan  (ohi) 
Am  I  to  put  these  here? 

(Animate)  Singular/Plural 

Ota  (ci)  kahak  (ci) 

Am  I  to  put  him/her  here? 
tantiy  (awa)  tihtahak  (awa) 
Where  am  I  to  place  him/her? 


Dialect  Variant  (Plains  Cree) 

enakinat  cT  kitotapanask  ahpd  enakipayit 

epe  -  ispicicik  ci  kitotemak  6ta  apho  epe 
kihokecik 


tan'te  tehkeyisi-oma  ketastayan 
tansisoma  ketastayan 

Ota  cT  oma  kastayan 

tan'te  itehkeyisi  (ohi)  ketastayan 

tan's(dhi)  ketastayan 
Ota  CI  (ohi)  kastayan 


Ota  (cT)  kahak 

tan'te  (awa)  ka  tehtahak 


tan(i)s(i)  (awa)  kitahak  (awa) 

How  am  I  to  place  him? 
Ota  (ci)  kahakwaw  (ci) 
Am  I  to  put  them  here? 

tantiy  (oki)  tihtahakwaw  (oki) 
Where  am  I  to  place  these? 
tan(i)s(i)  (oki)  krtahakwaw  (oki) 
How  am  I  to  place  these? 

5.  Dimension 

Size  and  Shape 

(Inanimate) 

misi  tilitapowin  (ci)  oma  (ci) 

Is  this  is  a  big  chair? 

tanima  nawac  misaw  oma  ahpo  nima 

Which  is  bigger?  This  one  or  that  one? 

kikway  nawac  kimiyonsn  oma  ahpo  mma 
Which  looks  better  to  you,  this  one  or  that  one? 

(Animate) 

kinowaplkisiw  (cT)  awa  {ci) 
Is  this  one  long? 

awina  nawac  misikitlw  awa  ahpo  naha 
Which  is  bigger  this  one  or  that  one? 


Dialect  Variant  (Plains  Cree) 

Ota  (cl)  kahakik 

tan'te  (oki)  ka  tehtahakik 
tan's(6ki)  ketahakik 

misitehtapiwin  cT  oma 

tanima  nawac  misaw  oma  ahpo  nema 

kikway  nawac  kimiyonen  oma  apho  nema 
kinosiw  (cT)awa  (ci) 
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C.  Temporal 


1 .  Point  of  Time.  Period 
(Animate) 

tantahto  tipahikan  inocihtayin  ka 
piminawasoyin 

How  many  hours  did  it  take  you  to  cook? 

tanispiy  iwT  nitaw  kiyokawat  kohkom 

When  are  you  going  to  visit  your  grandmother? 

2.  Priority 

(Animate) 

tantiy  Tki  wTkitwaw  kinikikwak  pamayis 
kanihtawikiyin 

Where  did  your  parents  live  before  you  were 
born? 

tanispiy  Iki  slpwipicitwaw  kinikThikwak 

When  did  your  parents  move  away? 

3.  Simultaneousness 
(Animate) 

kispin  kinohtikwasin  mikwa  pimakoclniyahki, 
kikway  ka  totTn 

If  you  get  sleepy  while  we  are  driving,  what  will 
you  do? 


Dialect  Variant  (Plains  Cree) 


tan'tahto  tipahikan  enocihtayan  ka  piminawasoyan 
tanispiy  ewi  nitawi  klhokawat  kohkom 

tan'te  eki  wiklcik  kineklhikwak  pamayes 
nihtawikiyin 

tanispiy  eki  sipwepicicik  kineklhikwak 


kispin  kinohtekwasin  mekwa  pimakocinTyahki  tansi 
katoten 


Dialect  Variant  (Plains  Cree) 


D.  Quantitative 

1 .  Number 

(Animate) 

tanihi  kikasklhtan  tayamihtayin  akiiitasona  kakaskilitan  cT  kalikiyaw  takimactk  acahkosak 

Which  numbers  are  you  able  to  read? 
kakaskilitan  cT  (kalikiyaw)  (takimatwaw) 
(acakosak) 

Can  you  count  all  the  stars? 

2.  Quantity 

(Animate) 

tanTkohk  kinitawTtfn  sTwihtakan 
How  much  salt  do  you  want? 
tanikohk  kinitawTmaw  pahkwTsikan 

How  much  bannock  do  you  want? 

E.  Qualitative 

1 .  Physical 

IVIoisture.  Humidity 
(Animate) 

mTmawaw  ci 

Is  the  air  moist? 


taniyikohk  kinitaweyihten  siwihtakan 
taniyikohk  kinitaweyimaw  pahkwesikan 
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Visibility.  Sight 


(Inanimate) 

tanisi  kitisinfn 

How  do  you  see  it? 

(Animate) 

tanisi  kitisinawaw 

How  do  you  see  him/her? 

Audibility  and  Hearing 
(Animate) 

kikacihtawaw  ci  mahikan  Iwiyoyot 

Did  you  get  to  hear  the  wolf  howling 

Taste  and  Smell 
(Animate) 

tanima  nawac  kiwThkisttn 

Which  one  tastes  better  to  you? 

Texture 
(Animate) 

yoskaw  cT 

Is  it  soft? 
maskawaw  c? 

Is  it  hard? 


Dialect  Variant  (Plains  Cree) 


tanisi  kitisinen 

Did  you  get  to  hear  the  wolf  howling 


tanima  nawac  kl  wihkisten 

Which  one  tastes  better? 


tanima  nawac  yoskaw  ahpo  maskawaw 

Which  one  is  soft  or  hard? 

Age 

(Animate) 

tanitahto  poniw  fkwa  kitanis 
How  old  is  your  daughter  now? 
kitati  kttiyayowin  ikwa 
You  are  getting  old  now. 

tanitahto  poniwak  Tkwa  kitawasimsak 
How  old  are  your  children  now? 
kitati  kitiyayowinawaw  ikwa 
You  are  all  getting  old  now. 

Physical  Condition 

(Animate) 

tan(i)s(i)  Tkwa  itamahciho  kohkom 
How  is  your  grandmother  feeling  now? 

Accessibility 

(Inanimate) 

wapahkl  c?  takipahikatik  atawiwikamik 

Will  the  store  be  closed  tomorrow? 


Dialect  Variant  (Plains  Cree) 


tanitahto  piponew  ekwa  kitanis 
kitati  kihtehayowin  ekwa 

tanitahto  piponewak  ekwa  kitawasim'sak 
kitati  kihtehayowinawaw  ekwa 


tansi  ekwa  itamahciho  kohkom 


wapahki  cT  kaklpahikatek  atawewkamik 


Cleanliness  and  Presentabilitv 

(Animate) 

kanatiso  ci  kawapiskisit  (naha)  nitas 

Are  my  white  pants  clean? 

Material  and  Genuineness 
(Animate) 

pakwanikamik  ohcosTcikatiw  apahkwasonikin 
The  tent  is  made  of  canvas. 

Evaluative 

Riqhtness.  Wronqness,  Acceptability, 
Inacceptability 

(Animate) 

kwayask  c?  atoskiw  otakosThk 

Did  he/she  work  well  yesterday? 
kwayask  ci  atoskiwak  otakosihk 
Did  they  work  well  yesterday? 

Utility.  Inutility 

(Animate) 

miyopatisiwak  oki  astisak 

These  mitts/gloves  are  very  useful, 
miyopatiso  awa  asapap 
This  thread  is  very  useful. 


Dialect  Variant  (Plains  Cree) 


apahkwasonekin  ohcosTcikatew  pakwanikamik 


kwayask  cT  atoskew  otakosThk 
kwayask  cT  atoskewak  otakosihk 


miywapatisiwak  oki  -  astisak 
miywapatisiw  awa  asapap 


miyopatan  oma  masinahikanacikos 

This  pencil  is  very  useful. 

(Inanimate) 

miyopatanwa  ohi  wiyakana 

These  dishes  are  very  useful. 

Importance.  Unimportance 
klhcihta 

respect  it,  take  care  of  it 
mistahiyiko 

a  large  amount  of  that  one 

mamlcihta 

be  proud 

(mamicihiko)  iko  ikaskihtayin 
Be  proud  that  you  can  do  that. 

Normality.  Abnormality 

tahki 

usually,  constantly 

niyistaw 

all  the  time 

mahtaw 

powerful  spiritually 

mastaw 

recent 

tahki  ikimowahk 

It  is  constantly  raining. 


Dialect  Variant  (Plains  Cree) 
miywapatislw  awa  misinahikanahcikos 

miywapatanwa  ohi  wiyakana 

kihceyihta 
mistahewako 

mamihoihta 

mana 
neyistaw 

mamahtaw 
tahki  ekimowahk 
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(Animate) 


(niyistaw)  inipat 

He/she  is  always  sleeping, 
(niyistaw)  inipahtwaw 
They  are  always  sleeping. 

mahtaw  ayisiniw  awa 

This  is  a  spiritually  powerful  person. 

mahtaw  ayisiniwak  oki 

These  are  spiritually  powerful  people. 

Facility.  Difficulty 

(Animate) 

nihta  nimihitow 

He/she  can  dance  well. 

F.  Mental 

1 .  Reflection 
(Animate) 

Ik?  ihtatimak  tatoskit 

I  thought  he/she  would  work. 

G.  Relational 

1 .    Action  and  Event  Relations 
Agency  (who) 
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Dialect  Variant  (Plains  Cree) 

neyistaw  enipat 
neyistaw  enipacik 

mamahtaw  ayisiyiniw  awa 
mamahtaw  ayisiyiniwak  oki 


nihta  nimihitow 


eki  ihtateyimak  katosket 


(Animate) 

(wapokwaniya)  (ohpikihtat)  (nimama) 
My  mother  grows  flowers, 
(wapokwaniy)  (ohpikihtat)  (nimama) 

My  mother  grows  a  flower. 

(nimosom)  (paskiswiw)  (moswa) 

My  grandfather  shot  a  moose. 

Objective  (what) 
(Inanimate) 

(ikosisi)  (kayaydtikohtiw)  (iskwatim) 

Let  the  door  remain  open. 

(Animate) 

kTya  pita  mTclso 
You  eat  first. 

Manner,  Means  (how) 

(Animate) 

(kwaskwintowan)  (papiyahtik)  (pimohsiniy) 

Throw  the  ball  slowly. 

Causative 
(Inanimate) 

kakTyositan  ci  nikihtocikan 

Can  you  fix  my  musical  instrument? 


Dialect  Variant  (Plains  Cree) 

wapikwaniya  ehohpikihtat  nikawiy 
wapikwaniy  ehohpikihtat  nikawiy 

nimosom  paskiswew  moswa 

ekosiyisi  kesi  yohtekotew  iskwahtem 
kTya  pita  miciso 

pakahtowan  papeyahtik  pimwasine/nisihkac  wepin 
pakahtowan 


kakl-osihtan  cT  nikitohcikan 


(Animate) 

kakiyosihaw  d  nitotapanask 

Can  you  fix  my  car/wagon? 
ikitipowikasamat  Tsa  otakosihk 

She  had  a  perm  yesterday. 

2.  Contrastive  Relations 

Equality,  inequality,  Correspondence  and 
Contrast 

(Animate) 

nawac  oma  miywasin  tihtapowin  iyikohk  mm  a 

This  chair  is  better  than  that  one. 

(inanimate) 

(piyakwan)  (ohi)  (niso)  (tihtapowina) 
These  two  chairs  are  the  same. 

3.  Logical  Relations 
Conjunction  and  Disjunction 
(Animate) 

mamawiyatwaw  naplsak 
The  boys  are  all  together, 
(nisoyi)  (oki)  (astisak) 

There  are  two  pairs  of  mitts. 
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Dialect  Variant  (Plains  Cree) 

kaks-osihaw  ci  nitotapanask 

eki  tipawehkasamat  esa  otakosihk 


r 

C 
C 
C 
C 
C 

nawac  oma  miywasin  tehtapiwin  iyikohk  noma  r 

C 
C 

peyakwan  ohi  niso  tehtapiwina  C 

C 


emamawiyaticik  napesisak 
nlswayihk  oki  astisak 


Effect 


(Animate) 

(mayaw)  (kawapimat)  (imaci  pahpit) 

As  soon  as  he  sees  him,  he  starts  laugh 

Purpose 
ikohci 

because,  for,  for  that  reason 


Dialect  Variant  (Plains  Cree) 


mayaw  ka  wapamat  emaci  pahpit 


ekohci 


c: 
d 
c: 

a, 
d 
c: 
c: 
c: 
c: 
c: 
c: 
c: 


c: 
c: 
c: 
c: 
c: 
c: 
c: 
c: 

c: 
c: 

c: 
c: 
c: 
c: 
c: 
c: 
c: 


Section 
Three 


Language  AND  Language  Development 


WHAT  IS  LANGUAGE? 


"Language  is  speaking,  walking  or  moving  your  body  with  a  certain 
attitude  or  feeling.  It  is  the  gesturing  or  moving  of  the  hands  to 
indicate  direction,  size,  length,  depth,  shape  or  emotion.  It  is  the 
facial  display  of  emotion." 

Angelique  Cardinal  and  Mary  E.  Giroux 
Interview,  Slave  Lake,  Alberta,  Fall  1987 


Language  is  a  combination  of  written  or  spoken 
sounds  and  non-verbal  gestures  and  expressive 
cues  which  communicate  thought,  feelings,  ideas 
and  information.  In  other  words,  language  is  used  to 
communicate  thoughts,  feelings  and  ideas  with  ac- 
companying of  verbal  and  non-verbal  behaviour  in 
presenting  written  or  spoken  information. 

1 .    Language  allows  the  speaker  to  express  or  tell 

9^  LANGUAGE  DEVELOPMENT  AND  ACQUISITION 


about  personal  experiences.  In  turn,  the  language 
that  we  have  available  to  us  determines  our  world 
view. 

2.  Language  allows  people  to  establish  and 
maintain  relationships  with  one  another. 

3.  Language  gives  us  a  bond  with  the  language 
itself  and  with  the  situation  in  which  it  is  used. 


The  process  of  acquiring  a  second  language  invol- 
ves the  cultural,  social  and  cognitive  skills  that  have 
been  developed  in  the  first  language.  Acquiring  a 
second  language  focuses  on  the  ability  to  commu- 
nicate effectively;  to  understand  and  to  be  under- 
stood. The  primary  use  of  language  is  to  convey 
meaning.  Language  acquisition  is  a  cognitive  and 
affective  process,  the  outcome  of  which  is  communi- 
cative competency  and  proficiency.  Language  ac- 
quisition is  progressive  and  developmental. 
Language  can  be  acquired  in  formal  or  informal 


settings  that  allow  for  interaction  and  negotiation  for 
meaning.  The  learner  requires  comprehensible 
input,  that  is,  language  which  contains  meaning  and 
structure  which  is  only  a  little  beyond  the  student's 
current  level  of  competence.  The  input  should  be 
culturally  authentic,  interesting  and  relevant.  The 
context  must  be  meaningful  to  ensure  that  learning  is 
effective  and  permanent. 

Students  produce  speech  in  the  second  language 
when  they  are  ready.  Acquisition  is  enhanced  when 
the  learner  is  motivated,  self-confident,  and  calm. 
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Since  the  main  reason  for  acquisition  of  a  second 
language  is  communication,  errors  sliould  be  cor- 
rected only  when  they  interfere  with  understanding  of 
the  message. 


LANGUAGE  PROFICIENCY 


Students  should  not  be  expected  to  master  every 
aspect  of  a  particular  function,  situation  or  topic  in  a 
single  unit  of  instruction.  Students  learn  to  handle 
more  complex  aspects  of  language  with  greater 
ease  as  their  experience  with  the  language  in- 
creases. 


"Proficiency"  means  the  language  user  is  able  to 
communicate  to  a  listener  what  he  would  like  to  say 
and  is  able  to  comprehend  the  response  in  the  tar- 
get language.  Proficiency  refers  to  the  degree  of 
control  of  the  language  that  the  student  has.  The 
focus  is  on  what  the  students  can  do  with  the  lan- 
guage and  how  well  they  use  it. 

Language  development  is  a  continuous,  cumulative 
^  DIALECT 


and  spiraling  process.  The  students  move  from  the 
familiar  to  the  unfamiliar,  from  simple  to  complex, 
from  concrete  to  abstract,  always  building  upon 
existing  knowledge  to  assist  them  in  understanding 
and  mastering  new  knowledge.  Students  acquire  the 
ability  to  communicate  effectively  the  range  of  lin- 
guistic functions,  notions  and  context  from  level  to 
level.  In  other  words,  their  language  proficiency  in- 
creases. 


There  are  dialect  variations  in  several  of  the  native 
languages  in  Alberta.  There  are  at  least  four  dia- 
lects of  the  Cree  language.  This  guide  uses  two 
dialects  --  Plains  Cree  and  Woodlands  Cree. 

These  variations  arise  from  many  sources,  including 
the  following: 

1 .    Physical  environment 

People  living  in  a  particular  topographical  region  use 


terms  that  are  relative  to  the  region.  For  example, 
some  terms  used  by  people  living  in  close  proximity 
to  a  river  or  a  large  body  of  water  would  be  unfami- 
liar to  people  who  live  in  other  topographical  re- 
gions. 

2.  Isolation 

a)  People  living  in  communities  that  have  retained 
their  traditional  way  of  life  and  beliefs,  still  practice 
ceremonies  and  rituals.  Consequently  they  use 
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words  which  are  unfamiliar  to  those  who  live  in  a  less 
traditional  way. 

Traditional  Cree  is  sometimes  referred  to  as  "Old 
Cree"  or  "High  Cree". 

b)  People  living  in  areas  where  there  is  a  dense 
Native  population  and  a  high  percentage  of  Native 
language  speakers  have  more  opportunities  to 
practice  and  retain  the  Cree  language. 


LITERACY 


The  Cree  Language  and  Culture  Program  uses  the 
"communicative  approach"  which  stresses 
competency  and  emphasises  speaking  and  listening 

skills. 

Literacy  skills  also  have  a  role  in  a  Cree  language 
program  even  though  Cree  is  primarily  an  oral 
language.  The  written  form  ensures  the  main- 
tenance of  the  language. 

It  is  up  to  the  community  to  decide  to  what  extent  it 
wishes  the  Program  to  include  literacy,  and  when 
literacy  should  be  introduced.  If  there  are  preferred 
ways  and  methods  of  teaching  literacy,  it  is  up  to  the 
community  to  request  and  suggest  them  as  well. 
Written  language  should  be  learned  only  after  the 
student  has  mastered  the  basics  of  the  oral 
language. 

Considerations  for  Teaching  Literacy: 

1.    Language  involves  five  skills  --  listening, 


3.  Speed 

People  from  different  areas  often  speak  at  different 
speeds. 

4.  Structure 

Endings  or  suffixes  may  differ.  Different  words  may 
be  used  to  mean  the  same  thing.  Each  school  with 
the  consensus  of  the  community  should  decide 
which  dialect  is  to  be  taught. 


speaking,  reading,  writing  and  viewing  --  which 
should  be  taught  simultaneously. 

Listening  -  Listening  skills  enable  the  students  to 
derive  meaning  and  understanding  from  speech.  As 
early  as  possible  students  should  be  exposed  to 
authentic  speech.  The  language  should  be  mean- 
ingful and  presented  in  a  variety  of  forms. 

Speaking  -  Speaking  skills  enable  the  students  to 
express  themselves  orally.  The  communication  si- 
tuations should  be  as  realistic,  authentic  and  rele- 
vant as  possible.  To  develop  speaking  skills  the 
teacher  should  encourage  spontaneity  and  creativity. 

Students  should  have  the  opportunity  to  express  their 
own  thoughts,  opinions  and  observations.  As  well, 
students  should  be  encouraged  to  experiment  with 
creating  new  messages  on  their  own  or  with  the 
teacher's  help.  Corrections  should  never  interfere 
with  the  dynamics  of  developing  communicative 
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competency. 

Reading  -  Reading  skills  enable  the  students  to 
derive  meaning  and  understanding  from  print.  Oral 
language  proficiency  is  a  prerequisite  for  developing 
reading  skills.  The  student  should  have  a  firm 
foundation  in  listening  and  speaking  skills  before 
reading.  The  materials  must  be  meaningful,  inte- 
resting to  the  student  and  contain  familiar  vocabu- 
lary. 

Writing  -  Writing  skills  enable  the  student  to  com- 
municate in  writing.  Writing  should  be  learned  after 
the  student  has  a  good  oral  command  of  structure 
and  vocabulary.  There  must  be  a  clear  reason  to 
write,  and  a  desire  to  create,  write  and  share.  This 
may  be  accomplished  by  linking  writing  activities  to 
real  life.  Writing  activities  should  reflect  the  stu- 
dent's interests  and  needs.  At  first,  students  should 
be  encouraged  to  write  for  communication.  Spelling 
and  grammar  can  be  developed  later. 

Viewing  -  Viewing  skills  should  develop  the  student's 
capacity  to  understand  and  take  full  advantage  of 
visual  experiences,  to  learn  through  observation. 


ORTHOGRAPHY 


Each  community  should  decide  what  orthography  is 
to  be  used.  Elders  will  be  a  source  of  advice  re- 
garding an  appropriate  writing  system  for  the  com- 
munity. 

The  14-character  Pentland  Cree  Orthography  is 
used  in  this  program  guide.  For  those  who  wish  to 


The  teacher  can  provide  visual  experiences  through 
displays,  films,  slides,  pictures,  videotapes, 
filmstrips.  and  by  modeling  body  gestures.  The 
teacher  should  encourage  students  to  understand 
and  evaluate  visuaj  communication  at  literal  and  in- 
terpretative levels.  Visual  communication  assists  in 
developing  and  maintaining  verbal  and  written  com- 
munication. 

2.  The  teaching  strategies  used  to  teach  literacy 
skills  are  crucial.  Teachers  often  introduce  reading 
and  writing  prematurely  with  second  language  stu- 
dents. A  combination  of  the  "learning  experience" 
approach  and  the  "whole  language"  approach  is 
recommended.  Being  literate  or  knowing  how  to 
read  and  write,  is  a  personal  attribute  which  varies 
from  person  to  person.  Literacy  functions  and  skills 
should  reflect  what  is  most  meaningful  and  useful  for 
the  student  and  the  community. 

3.  The  child  learns  through  a  variety  of  sensory 
modes.  Research  has  shown  that  multisensory 
learning  is  lasting  learning.  Instructional  activities 
should  capitalize  on  the  child's  ability  to  learn 
through  the  five  senses;  sight,  smell,  hearing,  touch 
and  taste. 


instruct  using  the  syllabic  system,  see  the  "Syllabic 
Chart"  on  page  165.  Whether  the  syllabic  or  Roman 
orthography  is  used,  time  should  be  allotted  for 
learning  and  developing  literacy  skills. 

Plan  to  expose  students  to  different  writing  systems 
such  as  pictographs  and  hieroglyphics. 
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KEY  TO  THE  CREE  SYLLABIC  SYSTEM 
VOWELS 


As  in  met 

As  in  p/n 

As  in  no 

As  in  pt/n 

As  in  pan 

Final 

a 

e 

o 

u 

a 

Consonants 

V 

e 

A 

1 

0 

0 

a 

• 

<] 

a 

V- 

we 

A' 

wl 

wo 

<• 

wa 

• 

<• 

wa 

w 

V 

pe 

A 

pi 

> 

po 

< 

pa 

< 

pa 

'  P 

u 

te 

n 

ti 

D 

to 

c 

ta 

C 

ta 

'  t 

p 

ki 

ko 

u 

ka 

• 

L 
D 

kA 

^  k 

n 

ce 

r 

ci 

J 

CO 

L 

ca 

c 

ca 

1 

me 

r 

mi 

J 

mo 

L 

ma 

• 

L 

ma 

c  m 

ne 

cr 

ni 

s> 

no 

a 

na 

a 

na 

n 

s 

se 

si 

so 

sa 

• 

sa 

s 

ye 

yi 

yo 

ya 

ya 

+  y 

o=w  ^=1  J=r  M=h  ><hk«  =  a  dot  above  syllabic 

to  signify  the  long 
sound. 


165 


CREE  SOUND  SYSTEM  (VOWELS) 


in  mot 

III   It  1 1^  t 

Ac  in  nin 

As  in  no 

As  in  oun 

As  in  03n 

Final 

a 

u 

Consonants 

e 

0 

a 

e 

i 

0 

a 

a 

e  - 

esa 

i 

isko 

6  - 
0  - 

oma 
osam 

a  - 

aspin 

a  - 

astam 

w 

-  wahyaw 

we  - 

wepinam 

w?  - 
wi  - 

wicihaw 
wihkac 

wo  - 
wo  - 

newoki 
newo 

wa  - 

wanisin 

wa- 

wapamew 

P 

-  nisosap 

pe  - 

petaw 

pi  - 
pi  - 

pisim 
piciw 

p6  - 
po  - 

posiw 
pohtahew 

pa  - 

pahpiw 

pa  - 

pasam 

t 

-  nipit 

te  - 

tepwew 

ti  - 
ti  - 

Tina 
tsimiw 

to  - 
to  - 

tocikatew 
tohtosapoy 

ta  - 

tahkaw 

ta  - 

tante 

k 

-  sikak 

ke  - 

kekac 

ki  - 

ki  - 

kikway 

kinwes 

ko  - 

ko  - 

kona 
kohkom 

ka  - 

kapesiw 

ka  - 

kakwa 

c 

-  naspic 

ce  - 

ceskwa 

ci  - 
ci  - 

ciki 

cikema 

CO  - 
CO  - 

coco 
cohkap 

ca  - 

cakek 

ca  - 

cacastapiwew 

m 

-  atim 

me- 

metawew 

mi  - 

mi  - 
1 1 1 1 

mina 

1  1  III  lUO 

mo- 

1 1 1  w 

moswa 

1  1  IV^Oll.^0 

ma- 

maskwa 

ma 

-  makwa 

n 

-  kisin 

ne  - 

nema 

n?  - 
ni  - 

nista 
nisto 

no  - 
no  - 

nososkam 
nohkom 

na  - 

namoya 

na  - 

napew 

s 

-  pitos 

se  - 

semak 

SI  - 
si  - 

sipa 

sihkos 

so  - 
so  - 

soniyaw 
sisone 

sa  - 

sakahikan 

sa  - 

sakahikan 

y 

-  askiy 

wa  - 

wawiyesiw 

wa  - 
yi  - 

wawyiw 
yikwaskwan 

yo  - 
yo  - 

wiyoyow 
yoskaw 

ya  - 

yahkinam 

ya  - 

yawinakwan 

aw  -  askaw  I  -  Una  r  -  Rita  hk  -  pahkwahk         h  -  apih  ^  -  long  sound 
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CREE  SOUND  SYSTEM  (VOWELS) 


As  in  met 
a 

As  in  pin 
e 

As  in  no 

0 

As  in  pun 
u 

As  in  pan 
a 

Final 
Consonants 

e 

i 

0 

a 

a 

we  -  wept 

wT  - 

we 

wo  - 

wool 

wa  - 

wonder 

wa  - 

war 

w 

-  bow 

\A/I  . 

Wll  1 

pe  -  pedal 

pi  - 

pea 

p6  - 

polish 

pa  - 

pun 

pa  - 

par 

P 

soag 

pi 

pu 

te      -  tell 

tl 

tea 

to  - 

tooth 

ta  - 

tub 

ta  - 

tar 

t 

meet 

ti 

tin 
III  1 

tn  - 

to 

ke  -  Kelly 

Kl  - 

key 

KO  - 

*^  ^  \^ 

KoaaK 

Ka  - 

cup 

Ka  - 

kar 

K 

mark 

ki  - 

kiloaram 

ce  -  tsetse 

wai^uc^ii  1^ 

tya  r 

0 

-  cats 

me-  met 

mi  - 

meet 

mo- 

mole 

ma- 

must 

ma- 

mark 

m 

Sam 

mi  - 

misdeed 

1  II?           1  IC?  VC7I 

ni  - 

kneel 

no  - 

no 

na  - 

nut 

na  - 

napkin 

n 

son 

ni  - 

nipple 

se  -  sell 

SI  - 

seek 

so  - 

so 

sa  - 

sum 

sa  - 

sad 

s 

-  boys 

si  - 

sissy 

ye  -  yell 

yi  - 

yield 

yo  - 

yoyo 

ya  - 

Buyan 

ya  - 

yard 

y 

boy 

yi 

-  yearn 

aw  -  as  in  now 

1  -  Leo 

r  -  Rita 

hk 

h  -  hall 

■  -  circumflex 

a  stress  mark  over  a  vowel 
to  signify  the  long  sound 
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t 

c 
c 
c 
c 
c 
c 
c 
c 
c 

c  I 

c  I 

C  I 

C  I 

c  I 

c  I 

c  I 

c  I 

c  I 

C  I 

c  I 

c  I 

C  I 

c  I 

I 

c  I 

c  I 

c  I 

c  I 

c  I 

c  I 

c  I 

c  I 

r- 

c  I 
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Section 
Four 


Guidelines  and  Suggestions 
For  Implementation 


3 

W 


PROGRAM  DEVELOPMENT  AND  COMMUNITY  INVOLVEMENT 


Community  members,  school  administrators,  in- 
structors, students  and  Elders  all  have  an  important 
role  to  play  in  a  successful  Cree  program.  A  good 
program  will  have  consistent,  active  and  coordinated 
support  from  each  of  these  groups. 

Role  of  the  Community 

Community  members  are  the  prime  factor  in  the 
success  of  this  program  because  they  know  the 
needs  of  the  students  and  influence  the  community's 
and  students'  attitudes  about  the  program.  Com- 
munity members  can: 

a.  provide  cultural  and  linguistic  information  to  the 
school. 

b.  ensure  the  availability  of  community  resource 
people. 

c.  provide  guidance  in  the  selection  of  community 
resource  people. 

d.  provide  a  mechanism  or  process  for  contacting 
Elders  and  obtaining  community  resources. 

e.  promote  the  program  inside  and  outside  the 
community,  with  students,  community  members 
and  Elders. 

f.  reactivate  the  functional  use  of  the  Cree  lan- 
guage in  the  home  and  community. 


Role  of  the  Administrator 

The  school  is  a  vehicle  for  promoting,  maintaining 
and  developing  the  Cree  Language  and  Culture 
Program.  Administrators  can: 

a.  support  the  program  (verbally  and  through 
action). 

b.  give  prominence  and  status  to  the  program  by 
making  it  an  integral  part  of  the  school,  a  se- 
rious and  important  subject,  not  an  "option"  or  a 
"catch-all"  for  unassigned  time. 

c.  accommodate  and  ensure  inservice  training  for 
teachers  of  the  program. 

d.  actively  seek  and  maintain  contact  with  com- 
munity Elders  and  other  resource  people. 

e.  actively  seek  and  maintain  support  for  the  pro- 
gram. 

f.  ensure  and  maintain  direct  parental  input  and 
support  by  establishing  a  parent  advisory  coin- 
mittee. 

g.  support  students  and  instructors  by  following 
through  on  their  requests  regarding  various 
needs  of  the  program. 
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Role  of  the  Instructor 

The  instructor,  who  is  in  direct  contact  with  the  stu- 
dent, can  greatly  influence  the  student's  response  to 
the  program.  The  instructor  should  be  fluent  in  the 
language,  knowledgeable  about  the  culture  and  open 
to  community  input. 

The  instructor  can: 

a.  act  as  a  model  to  the  students  by  using  the  Cree 
language  and  modelling  appropriate  behavior. 

b.  actively  provide  the  student  with  cultural  expla- 
nations and  information. 

c.  provide  access  to  information  and  resources 
(e.g.,  adopt  the  traditional  approach  to  Elders, 
presenting  the  Elder  with  "tobacco"  and  having 
the  Elder  define  the  significance  of  tobacco  and 
the  important  role  it  plays  in  ceremonial 
activities). 


d.  make  use  of  available  community  (human  and 
material)  learning  resources. 

Role  of  the  Student 

The  student  can: 

a.  participate  in  planned  cultural  activities. 

b.  use  the  learned  language  inside  and  outside  the 
classroom. 

c.  seek  new  cultural  and  linguistic  information 
from:  peers  in  school,  at  home,  in  the 
community,  and  in  other  communities,  family 
(parents,  siblings,  extended  family),  and  other 
sources,  such  as  locally  developed  tapes,  films, 
and  books. 


This  diagram  outlines  the  responsibilities  of  the  persons  involved  in  the  program.  The  various  groups  must  work  coop- 
eratively to  ensure  the  successful  development  and  implementation  of  the  program. 
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Involving  the  Elder  in  the  Classroom 

When  an  Elder  is  expected  to  be  in  the  classroom,  it 
is  important  to  prepare  the  students  in  advance  and 
create  an  environment  for  success.  It  is  not  entirely 
up  to  the  Elder  to  make  the  classroom  visit  a  suc- 
cess. 

The  Elder  should  know  in  advance  the  topic(s)  he/ 
she  will  be  presenting.  If  the  Elder  is  not  comfortable 
with  the  entire  class,  arrangements  could  be  made  to 
work  in  small  groups. 

Approaching  an  Elder  properly  means  showing 
respect  for  the  Elder  and  culture  by  speaking  to 
him/her  in  the  Cree  language.  If  this  is  not  possible, 
it  will  be  necessary  to  provide  a  translator.  The 
Elder  will  need  to  know  who  you  are,  what  it  is  you 
are  asking  and  what  your  intentions  are.  An  explana- 
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tion  is  necessary  to  inform  the  Elder  that  their 
assistance  is  being  requested  for  educational  pur- 
poses, that  there  is  great  respect  for  them  and  the 
culture,  and  that  the  intentions  are  serious  and 
honorable.  In  approaching  an  Elder  the  offering  of 
tobacco  is  customary. 

The  request  for  assistance  may  be  made  but  it  is  up 
to  the  Elder  to  decide  the  manner  in  which  he/she 
wishes  to  assist. 

The  following  should  be  discussed  with  the  Elder: 

-  the  purpose  of  approaching  a  certain  Elder 

-  time  and  location  based  on  mutual  agreement 

-  information  about  the  children  and  classroom  (if  in 
class) 

-  what  the  expected  outcome  will  be 

-  arrangement  of  honorarium  (if  appropriate) 

-  arrangement  for  transportation 


Teaching  Approaches  and  Strategies 


In  selecting  teaching  approaches  and  strategies, 
teachers  should  consider  the  desired  outcomes  of 
the  program.  Are  the  students  expected  to  be  just 
familiar  with  the  second  language  or  are  they  ex- 
pected to  communicate  with  their  peers,  parents  and 
general  public  in  the  Cree  language?  The  goals  of 
this  program  are  the  latter. 

Two  phrases  describe  the  recommended  teaching 


approaches  and  strategies:  (1)  "teaching  the  whole 
child"  (2)  using  the  "whole  language"  approach  to- 
wards achieving  communicative  competency. 

"Teaching  the  whole  child"  means  dealing  with  all 
aspects  of  student  needs.  These  needs  are: 

a)    the  "mind"  or  the  development  of  the  intellect 
and  the  process  of  "thinking  to  think"  or 
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"learning  to  learn"; 

b)  the  "body"  or  the  developnnent  of  the  gross  and 
fine  motor  skills;  and, 

c)  the  "spirit"  or  the  development  of  emotional  and 
spiritual  qualities,  more  specifically  the  emo- 
tions: love,  caring,  personal  growth  and  deve- 
lopment of  motivation,  the  will,  and  self-esteem. 

The  whole  language  approach  is  student-centered 
and  is  geared  to  meeting  individual  needs.  It  is 
language  kept  whole;  it  addresses  all  learning  and 
skill  areas  (listening,  speaking,  reading,  writing,  and 
viewing).  The  teacher  provides  a  context  for  the 
child  who  is  moving  from  familiar  to  unfamiliar  con- 
tent, from  the  known  to  the  unknown. 

A  primary  consideration  in  whole  language  teaching 
is  the  acceptance  and  use  of  the  student's  language 
experience  background  -  using  what  the  student 
brings  with  him  to  the  classroom.  Students  are  in- 
volved in  enjoyable,  concrete  activities  that  are 
centered  around  specific  objectives. 

The  Cree  Language  and  Culture  Program  should 
help  students  to  become  better  communicators  in 
their  public  and  private  lives.  The  use  of  the  Cree 
language  should  allow  them  to  better  understand 
themselves  and  others  around  them.  The  teaching 
strategy  used  in  the  program  should  allow  the 
teacher  to  be  responsive  to  the  learners'  needs.  The 
student  should  be  able  to  use  language  that  is 
appropriate  for  the  situation. 

Students  acquire  and  use  language  for  specific 


purposes,  such  as  seeking  information.  The  whole 
language  approach  is  based  on  the  following  prin- 
ciples: 

1.  Communicative  competence  is  dynamic  rather 
than  static. 

2.  Communicative  competence  is  context  specific. 

3.  There  is  a  theoretical  difference  between  com- 
petence and  performance.  Competence  is  what 
you  know  and  performance  is  what  you  do.  It  is 
only  through  performance  that  you  can  develop, 
maintain  and  evaluate  competence. 

4.  Communicative  competence  depends  on  the 
cooperation  of  all  the  participants. 

5.  Communicative  competence  applies  to  both 
written  and  spoken  language. 

The  students  are  guided  towards  greater  success 
and  helped  to  develop  self-esteem.  The  language, 
cultural  content  and  environment  are  intertwined  to 
provide  a  positive,  caring  and  healthy  learning 
atmosphere. 

The  teacher  may  be  instructing  both  Native  and  non- 
Native  students.  Native  students  who  bring  with  them 
some  language  and  cultural  understanding  should 
develop  a  deeper  and  better  understanding  and 
awareness  of  their  culture.  Non-Native  students  who 
bring  language  and  cultural  knowledge  related  to 
their  own  cultures  should  learn  to  generalize, 
differentiate  and  integrate  the  cultural  patterns  and 
information  they  are  learning. 
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Thinking  Skills  and  Creativity 

Children  develop  progressively  in  stages  in  all  do- 
mains: cognitive,  affective  and  physical.  Metacog- 
nition,  the  understanding  of  one's  own  actions  and 
their  effects,  and  the  consciousness  and  control  of 
one's  own  thinking  processes,  develops  gradually. 

One  aspect  of  metacognition  is  awareness,  under- 
standing, and  the  use  of  "learning  to  learn"  skills. 
These  abilities  develop  as  children  expand  their 
language  usage  and  cultural  knowledge. 

When  the  students  arrive  at  school,  they  focus  upon 
how  they  perceive  objects  and  can  only  think  about 
one  aspect  of  a  thing  or  event  at  a  time  {pre- 
operational stage). 

The  next  stage,  concrete  operational  thinking  is 
characterized  by  its  concreteness.  At  this  level 
students  think  logically  about  things  and  events,  but 
usually  in  the  context  of  their  immediate  experience, 
therefore  having  little  access  to  abstracting 
principles  from  the  past  or  future.  They  are  able  to 
coordinate  two  aspects  of  a  problem  at  the  same 
time,  and  can  mentally  reverse  actions  or  opera- 
tions. For  example  when  they  build  classification 
systems  and  then  break  them  down  into  subgroups. 
However,  they  may  have  difficulty  in  projecting  a 
trend  or  hypothesizing. 

Formal  operational  thinking  is  the  development  of 
hypothetical  (for  example,  if-then)  thinking.  Students 
are  able  to  handle  multiple  sources  of  information, 
and  unlike  concrete  operational  thinkers,  have  their 
underlying  abilities  rooted  more  in  formal  logic  than 


in  spatial  perceptions. 

As  basic  thinking  processes  and  metacognition 
develop,  they  can  be  channelled  into  creating  un- 
usual, insightful,  aesthetic,  and  constructive  ideas  or 
products.  To  develop  creative  thinking,  teachers 
must  foster  spontaneity  (based  upon  intuition  and 
positive  attitudes  toward  learning).  Learners  should 
be  free  to  develop  multiple  solutions  to  identical 
problems,  perhaps  based  upon  their  differing  cultural 
perspectives,  freeing  them  from  the  one-right-answer 
syndrome.  Learning  to  formulate  questions  and 
problems  themselves,  and  to  use  intuition  and 
perception  in  this  process  helps  students  to  become 
more  creative. 

For  the  student,  language  acquisition  in  context 
means  he  or  she  is  provided  with  cultural  informa- 
tion, proper  environment  and  language  to  be  used  in 
that  situation.  Language  is  not  taught  in  isolation. 
The  child  is  provided  with  the  background  informa- 
tion and  explanation  which  goes  with  the  language 
being  learned. 

Suggestions  For  Teachers 

1.    The  importance  of  oral  language 

The  child  must  have  exposure  to  the  language  in 
various  forms,  such  as  speech,  songs,  rhymes, 
and  stories. 

The  language  and  cultural  information  used 
must  be  meaningful.  The  child  moves  from  fa- 
miliar to  unfamiliar  language  and  cultural  con- 
tent. The  language  experience  technique  cor- 


responds  with  this  objective.  Secondly,  the 
language  must  be  whole  language;  sentences 
rather  than  words.  The  structures  used  should 
convey  a  meaningful  thought,  question  or 
statement. 

The  child  will  progress  gradually  to  accommo- 
date the  development  of  listening  and  speaking 
skills  which  in  turn  will  prepare  the  child  for 
reading.  If  the  child  is  allowed  to  develop  these 
three  skills  in  succession,  he  or  she  will  feel  the 
need  to  express  these  thoughts  on  paper  and 
begin  to  develop  writing  skills. 

2.  Modelling 

Since  children  are  learning  the  Cree  language 
as  a  second  language,  they  must  hear  it  in  use. 
The  teacher  acts  as  a  model.  Use  puppets, 
games,  songs  to  ensure  the  language  is  in  use 
continually. 

3.  Use  Meaningful  Language 

The  language  used  in  the  classroom  must 
promote  communication  between  students. 
Language  which  is  not  "meaningful"  will  be 
stored  and  forgotten  because  the  students  will 
not  be  able  to  use  it  in  conversation.  There  is 
vocabulary  which  is  not  readily  useable  in 
everyday  communication.  When  students  begin 
to  ask  questions,  it  means  they  are  comfortable 
with  the  language  and  are  learning  it. 

4.  Make  the  Activities  Interesting  and  Fun 


Students  will  learn  if  the  atmosphere  is  happy 
and  interesting.  Motivation  is  essential  because 
learning  a  second  language  is  often  very  difficult 
when  one  is  not  immersed  in  it  and  is  unable  to 
use  it  outside  of  the  classroom.  To  promote  use 
outside  of  the  classroom,  the  lessons  must  be 
interesting  so  students  will  feel  the  need  to 
experiment  with  the  Cree  language  on  the 
playground  and  in  other  situations  such  as  in  the 
home,  arcade  and  cafe. 

5.  Technology 

Technological  advances  have  the  potential  to 
change  the  traditional  teaching/learning  process 
considerably.  Teachers  should  actively  utilize 
new  technological  tools  such  as  the  computer, 
language  masters  and  listening  centres  to  meet 
the  varying  needs  and  capabilities  of  their 
students. 


Testing  and  Evaluation 


Since  this  program  allows  for  extensive  community 
input,  the  community  should  also  be  involved  in  the 
evaluation  of  the  program.  This  evaluation  may  in- 
clude: assessment  of  effectiveness  of  the  language 
and  culture  content  in  terms  of  students  learning  its 
goals  and  objectives;  delivery  and  extent  of  imple- 
mentation of  the  program;  appropriateness  of  the 
linguistic  and  cultural  content;  and,  identification  of 
factors  which  affect  the  extent  of  implementation 
and  effectiveness  of  the  program. 

Evaluation  should  be  continuous  and  cooperative. 
Student  progress  should  be  assessed  both  forma- 
tively  (continuously)  and  summatively  (at  the  end  of 


a  specified  portion  of  the  program),  so  as  to  make 
necessary  adjustments  to  meet  the  students'  needs 
and  to  keep  a  record  of  their  progress. 

The  purpose  for  evaluating  the  students  is  to  deter- 
mine language  proficiency  levels  and  communica- 
tive competency.  The  Cree  Language  and  Culture 
Program  develops  communicative  competency  and 
language  proficiency  in  context,  and  testing  and 
evaluation  must  therefore  be  in  context  as  well. 

The  community  and  instructor  will  determine  the 
method  of  evaluation.  Whatever  method  is  chosen,  it 
should  be  constructive  for  the  student,  teacher  and 
the  program. 
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Curriculum  Guide 


Suggestions  for  Using  This  Document 

-  The  language  identified  in  Division  I  should  be 
repeated  and  reinforced  in  each  successive  level. 

-  The  sentence  structures  provided  are  exannples 
only.  The  list  is  by  no  means  exhaustive,  and 
teachers  are  expected  to  select  and  introduce 
additional  examples. 

-  Although  the  full  form  is  given  for  certain  terms, 
some  of  them  would  be  considerably  shortened  by 
fluent  speakers.  The  full  form  is  to  be  introduced 
to  students  learning  Cree  as  a  second  language. 
The  community  should  decide  when  the  fluent 
form  will  be  taught. 

-  There  must  be  constant  dialogue  between  the 
school  and  the  community  to  facilitate  the  deve- 
opment,  implementation  and  maintenance  of  the 
program. 

-  A  high  calibre  of  community  resource  people 
(Elders,  volunteers,  parents)  should  be  included  in 
the  development,  implementation  and  maintenan- 
ce of  the  program. 

-  The  dialect  of  the  community  should  be  taught. 


-  The  orthography  to  be  used  in  the  school  (Roman 
or  syllabic)  should  be  a  community  decision. 

-  Regional  and  locally  relevant  materials  should  be 
developed  to  complement  the  program  of  studies. 

-  Elective  components  of  the  program  should  be 
chosen  by  the  community  as  a  whole. 

-  Community  members  can  assist  in  the  training  of 
teachers  regarding  (a)  the  dialect  of  the  re-gion, 
(b)  the  culture  of  the  region  and  (c)  ex-pertise  in 
Cree  language  teaching. 

-  Community  understanding  and  support  for  the 
program  is  essential,  as  is  raising  the  perceived 

status  of  the  Cree  language  in  everyday  activities 
of  the  community. 

-  Objective  and  constructive  evaluation  of  the  pro- 
gram must  occur  periodically  to  ensure  that  the 
program  is  meeting  community  needs  and  that 
students  are  meeting  the  stated  goals  and  objec- 
tives. 
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Integrating  Linguistic  and  Cultural  Components 


Program  Goals  and  Content 

The  two  components  language  and  culture,  may  be  combined  in  any 
way  to  meet  student  needs. 

Division  I 


GOALS:  1 .    Acquire  basic  communication  skills  in  the  Cree 
language. 

2.  Develop  cultural  sensitivity  and  enhance  personal 
development. 

3.  Develop  originality  and  creativity  in  the  Cree  language. 

4.  Acquire  concepts  and  generalizations  about  language 
and  language  learning. 


CULTURAL  CONTENT: 

1.  Traditional  Culture:  camp  members  and  camp  roles 

2.  Legends 

3.  Daily  Routine:  home  and  school 

4.  Contemporary  Native  Events  and  Lifestyles:  rituals, 
dancing,  craft,  survival  skills,  hunting  and  fishing, 
summer  activities,  feasts,  and  intertribal  gatherings 


LINGUISTIC  CONTENT: 

Functions: 

1 

Giving  and  Getting  Facts 

2. 

Stating  and  Finding  Out  Attitudes 

3. 

Getting  Things  Done 

4. 

Socializing 

Notions: 

1. 

Animate/Inanimate 

2. 

Existential:  present  or  not,  available  or  not,  possible  or 

not 

3. 

Spatial:  between,  in,  far,  east,  next,  big 

4. 

Temporal:  yesterday,  before,  then,  will,  did,  year,  fast. 

often 

5. 

Quantitative:  three,  third,  few,  many 

6. 

Qualitative:  round,  wet,  soft,  bitter,  rough,  green,  old. 

worn,  expensive,  wrong,  good,  able,  unimportant,  easy 

7. 

Mental:  know,  doubt,  guess,  ask,  speak,  apologize. 

forbid 

8. 

Relational:  subject  and  object  of  sentences,  because, 

different  from,  mine,  hers,  and,  but,  or,  without,  if/then. 

Sample  Unit  for  Grade  One 


CULTURAL  CONTENT:         Contemporary  Native  Events  and  Lifestyles: 

Intertribal  Gatherings 
"The  Pow  Wow " 

-  Pow  wows  are  a  time  to  visit  relatives  and  friends. 

-  At  pow  wows  there  are  competitions:  dancing, 
rodeos  and  dress. 

-  Pow  wows  are  a  time  to  meet  new  friends. 

-  Pow  wows  are  a  time  for  fun. 

-  Long  ago  they  had  pow  wows  for  the  same 
reasons. 

-  Long  ago,  they  had  competitions  to  see  which  man 
was  the  strongest  or  most  skillful. 

LINGUISTIC  CONTENT: 
Functions: 

1 .  Giving  &  Getting  Facts 

-  about  relatives  and  friends  whereabouts 

-  about  directions  or  locations  of  things 

-  about  things  and  activities  at  the  pow  wow 

2.  Stating  &  Finding  Out  Attitudes 

-  about  liking  or  disliking  things  at  the  pow  wow 

-  about  getting  permission  to  do  things 

-  about  preferences  regarding  things  to  do 

3.  Getting  Things  Done  -   suggesting  what  to  do 

-  directing  others  to  locations 

-  offering  help,  asking  for  help 

4.  Socializing:  -   greeting  and  taking  leave  of  Elders  at  pow  wows 

-  identifying  self  to  an  Elder  at  pow  wow 


Notions: 

1.  Animate/Inanimate  Vocabulary 

-  people  and  things  to  do  with  the  pow  wow 

2.  Existential  -  There  is  dancing  at  the  pow  wow. 

-  There  is  a  rodeo  at  the  pow  wow. 

-  They  sell  food  at  the  pow  wow. 

-  f\/ly  mom/brother/dad  is  here/not  here. 

-  There  is  bannock.  There  is  none  left. 

3.  Spatial  -  Where  is  my  mother/the  dancing? 

-  (it)  is  in  there,  over  there,  out  there 

-  I  am/he  is  from  Hobemma/Gift  Lake. 

-  It  is  hot/cold/kind  of  cold  today. 

4.  Temporal  -  We  will  leave  tomorrow/soon. 

-  We  are  staying  two  days. 

-  He  has  arrived/left  already. 
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Entry  Points  to  the  Language  and  Culture  Program 


LANGUAGE: 


Students  may  begin  studying  the  Cree  program  at  any 
time,  but  some  adaptation  will  be  required.  The 
cultural  component  of  the  course  should  be  based 
upon  the  age  of  the  students  regardless  of  whether 
they  have  been  exposed  to  previous  instruction. 
However,  it  is  probably  best  to  begin  at  the  beginning 
of  one  of  the  three  divisions  rather  than  in  the  middle. 

The  entry  point  for  the  language  component  de-pends 
on  the  students'  ability,  not  their  age.  All  non- 
speakers  of  the  Cree  language  begin  in  Division  1. 


As  a  rule,  it  is  not  too  difficult  to  integrate  the  va- 
rious language  skill  levels  with  the  different  cultural 
concepts. 


For  example: 

A.  A  student  is  8  years  old.  He  has  received  no 
formal  language  or  cultural  instruction  but  he 
knows  how  to  speak  the  Cree  language 
somewhat  and  his  comprehension  is  good. 
This  student  should  begin  learning  about  his 
Native  culture  at  an  advanced  level  of  Division  I 
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and  his  language  lessons  should  begin  at  Divi- 
sion 2. 


B.  A  teacher  wishes  to  begin  using  the  program 
with  a  grade  7  class.  Since  the  students  do  not 
speak  or  understand  the  Cree  language,  he 
should  begin  with  the  Division  3  cultural  con- 
cepts and  Division  1  language  notions  and 
functions. 

The  Elective  Component 


The  elective  component  is  defined  by  the  community 
to  ensure  that  the  community's  values,  needs,  cul- 
tural and  environmental  characteristics  are  accu- 
rately reflected.  The  starting  point  of  the  elective 
portion  depends  upon  the  assessment  of  the  stu- 
dents' knowledge,  needs  and  interests. 

The  elective  component  may  be  used  for: 

Enrichment  -  challenging  projects  and  in-depth 
study  of  a  topic  of  interest. 

Remediation  -  additional  assistance  and  rein- 
forcement, and  further  opportunities  to  achieve  the 
required  goals  and  objectives. 

Possible  topics  for  the  elective  component: 

-  language  dealing  with  humour,  humility  and  cor- 
rection 


€ 

Teachers  should  use  questioning  techniques  that  are  - 

sensitive  to  cognitive  level,  yet  also  challenge  C 
students  to  extend  their  thinking  to  the  higher  levels. 

Introducing  subjects  by  first  finding  out  what  the  ^ 

students  already  know  is  developmentally  and  ^ 

culturally  appropriate.  ^ 

C 
C 
C 

  C 
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-  various  treatments  of  legends:  drama,  pup- 
petry,  poetry 

-  stereotyping  ^ 

-  cross-tribal  exchanges  C 

-  talks  from  "successful"  Natives  C 

-  movement  between  urban  and  reserve  loca-  c 
tions 

-  Pan-lndianism:    borrowing,  boundaries,  es-  ^- 
sence  of  "Indianness"  Z- 

-  contemporay  issues:  land  claims,  treaty  rights,  ^ 
local  control,  alcoholism,  suicide  C 

-  younger  students  being  tutored  by  older  stu-  C 
dents  Q 

-  history  since  the  coming  of  the  European:  ^ 
change  and  impact  of  change  ^- 

-  language  styles  within  languages  and  Ian- 
guage  change 

-  herbology  C 

-  local  history  and  important  figures  C 

C 

c 
c 
c 
c 
c 

r- 
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Learning  Resources 


Learning  resources  are  texts,  workbooks,  referen- 
ces, films,  videos,  audio-tapes  and  other  such 
materials  used  by  teachers  and  students  in  an  in- 
structional program.  Alberta  Education  sets  criteria 
for  the  selection  of  learning  resources  including  their 
applicability  to  the  Alberta  curriculum,  their  suitability 
for  the  age  and  grade  level  of  the  students,  their 
adherence  to  tolerance  and  understanding  stand- 
ards, and  so  on.  There  are  features  that  are  unique 
and  that  must  be  considered  when  selecting  appro- 
priate Cree  language  learning  resources.  These 
features  are: 


Accuracy: 


Authenticity: 


Appropriate 
language: 


The  materials  should  reflect  accu- 
rately the  cultural  and  historical 
facts  about  the  Cree  people  and 
the  linguistic  diversity  of  Cree- 
speaking  people  of  Alberta. 

The  materials  should  be  meaning- 
ful and  relevant  to  Native  people. 

The  language  used  in  the  materials 
should  fit  in  with  the  dialect  of  the 
community.  If  the  dialect  in  the 
materials  is  different,  it  should  be 
possible  to  adapt  and  adjust  the 
lessons  for  use  in  specific 
communities. 


Tone: 


The  writing  style  of  the  materials 
should  not  be  in  anyway  patroniz- 
ing, condescending  or  demeaning. 


Positive  Image:  The  materials  should  portray  native 
people  in  a  manner  that  builds  the 
students'  self-esteem  and  contri- 
butes to  the  development  of  a  po- 
sitive self-image. 

The  materials  should  not  contain 
over-generalizations  or  inaccurate 
representations  either  positive, 
negative,  or  neutral. 

Information  in  the  materials  should 
be  as  completely  without  bias  or 
imbalance  as  possible. 

In  selecting  learning  resources, 
one  should  pay  particular  attention 
to  the  point  of  view,  careful  to  note 
that  there  is  no  one  particular  point 
of  view  that  necessarily  takes 
precedence. 

Although  Native  authorship  does  not  guarantee  that 
the  above  criteria  will  be  met,  teachers  are  encour- 
aged to  seek  materials  developed  by  Native  people. 
The  qualifications  of  the  developers  whether  Native 
or  non-Native  should  be  examined  carefully.  Ma- 
terials developed  through  Native  community  in- 
volvement and  endorsement  will  often  contribute  to 
their  validity  for  use  in  that  community. 


Stereotypes: 


Objectivity: 


Point  of  View: 
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SAMPLE  UNITS  AND  LESSON  PLANS 


The  following  three  sample  units  illustrate  the  inte- 
gration of  the  language  and  cultural  components  on 
decisions  about  entry  points  for  students.  In  deve- 
loping instructional  units  the  following  steps  should 
be  followed: 

1.    Select  a  thematic  topic  from  one  of  the  four 
cultural  content  areas  identified  in  the  program. 

The  themes  selected  for  the  sample  units  are: 

Unit  A:  Round  Dance 

Unit  B:  Buffalo  Hunting  Camp 

Unit  C:  Proud  To  Be  Me 


2.  Outline  the  cultural  content  objectives  from  the 
theme  according  to  the  grade  level.  Seek  the 
assistance  of  Elders  and  resource  people  from 
the  community.  Identify  appropriate  resource 
materials  and  personnel. 

3.  Outline  the  linguistic  content  objectives  based 
on  the  cultural  topic  using  the  functions  and 
notions  as  guidelines.  Integrate  with  cultural 
content,  keeping  in  mind  the  language  profi- 
ciency level  of  the  students. 

4.  Prepare  teaching  activities  based  on  the  lin- 
guistic and  cultural  objectives.  Try  to  utilize 
media  and  technological  devices  whenever  and 
wherever  appropriate. 
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THEMATIC  UNIT  A  •  ROUND  DANCES 


DIVISION  ONE 


DIVISION  TWO 


DIVISION  THREE 


CULTURAL  CONTENT 

1 .  Be  exposed  to  different  kinds  of  drumming  rhythms,  songs  and 
dances. 

2.  Know  that  Round  dancing  is  usually  done  in  winter. 

3.  Know  what  happens  at  a  Round  Dance:  prayer,  sweet  grass, 
drumming,  singing,  dancing,  feasting. 

4.  Be  exposed  to  an  actual  Round  Dance. 
5     Experience  dancing  a  Round  Dance. 

LINGUISTIC  CONTENT 


Functions 

1.  Giving  and  Getting  Facts 

-  about  activities  at  the  Round  Dance 

-  about  the  people  at  the  Round  Dance 

2.  Stating  and  Finding  out  Attitudes 

-  denying  tiredness,  sleepiness 

-  stating  tiredness,  sleepiness 
Getting  Things  Done 

-  instructing  about  appropriate  behavior  during  a  Round 
Dance 

Socializing 

•  greeting  relatives  with  handshake 

Notions 

1,  Spatial 

-  far,  not  far  from  here 

2.  Temporal 

-  sequence  of  events  at  the  Round  Dance 
Quantitative 

-  how  many  people,  apples,  lots,  not  many 
Relational 

•  possessive:     my,  your,  his,  their  (family  relationships, 
belongings) 


CULTURAL  CONTENT 

1.  Know  the  other  kinds  of  dances  (Traditional  and  Fancy)  and 
how  they  differ  from  Round  dancing: 

-  in  rhythm 

-  in  dress 

-  4  starts  in  Traditional  and  Fancy 

2.  Know  the  purposes  for  the  prayers  said  at  the  beginning  of 
Round  Dances. 

3.  Know  the  different  kinds  of  Round  Dances:  Owl,  Men's  Choice 
and  Women's  Choice. 

4.  Distinguish  the  rhythm  of  Round  Dances. 

LINGUISTIC  CONTENT 
Functions 

1.     Stating  and  Finding  out  Attitudes 

-  remembering  people  or  things 

Notions 

1 .  Spatial 

-  by  the  door,  along  the  wall,  under  the  window,  over  there 

2.  Temporal 

-  sequence  events  of  the  Round  Dance 

-  future  and  past  events  or  plans 

-  duration  of  dancing,  sleeping 


CULTURAL  CONTENT 

r- 

1 .  Become  familiar  with  the  prayer  language  used  at  the  beginnir)^ 
of  a  Round  Dance.  ^ 

2.  Practice  drumming  the  Round  Dance  rhythm.  C 

3.  Become  familiar  with  the  verses  common  to  Round  Danc^ 
songs. 

LINGUISTIC  CONTENT 
Functions 

1.  Stating  and  Finding  out  Attitudes 

-  possibility,  gratitude,  apologizing,  capability/  incapability 

2.  Socializing  -  prayers 

Notions 

1 .  Spatial 

-  somewhere,  across,  from,  motion,  clustered  together 

2.  Temporal 

-  been  there,  done  or  seen  before 
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DIVISION  I 


Cultural  content 


1.  Be  exposed  to  different  kinds  of  drumming 
rhythms,  songs  and  dances. 

2.  Know  that  Round  dancing  is  usually  done  in 
winter. 


3. 


4. 
5. 


Know  what  happens  at  a  Round  Dance:  prayer, 
sweet  grass,  drumming,  singing,  dancing, 
feasting. 

Be  exposed  to  an  actual  Round  Dance. 
Experience  dancing  a  Round  Dance. 


Linguistic  content 


Dialect  Variant  (Plains  Cree) 


Functions 

1.    Giving  and  Getting  Facts 

-  about  things  and  activities  at  the  Round  Dance 

-  about  the  people  at  the  Round  Dance 

tantiy  ipTcicihk 

Where  is  the  Round  Dance? 
nipisihkopahk  IpicicThk 

The  Round  Dance  is  at  Samson  (Hobbema). 


tan'te  epicicThk 
nipisihkopalik  epTcicihk 


awina  ana  naplw 

Who  is  that  man? 

asinTpot  ana  napiw 

That  man  is  an  Assiniboine. 


aslnipwat  ana  napew 
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miyakasikiw  kisiyiniw 

The  old  man  is  burning  sweetgrass. 
kakTsimow  kisiyiniw 

The  old  nnan  is  praying. 

2.  Stating  and  Finding  Out  Attitudes 

-  denying  tiredness,  sleepiness 

-  stating  tiredness,  sleepiness 

ki  mstosin  ci 

Are  you  tired? 
moya  nl  nistosin 

No,  I  am  not  tired. 

ki  nohtTkwasin  ci 

Are  you  sleepy? 
moya  ni  nohtTkwasin 

No,  I  am  not  sleepy. 

3.  Getting  Things  Done 

-  instructing  about  appropriate  behavior  during 
the  Round  Dance 

ikawiya  ota  papam'pahta 

Do  not  run  around  here, 
piyakwanohk  api 

Sit  still  in  one  place. 

nitohtaw  kisiyiniw  ikakTsimot 

Listen  to  the  old  man  praying, 
nakatiyim  kisimis 

Look  after  your  little  brother/sister. 


Dialect  Variant  (Plains  Cree) 
miyahkasikew  kiseyiniw 
kakesimow  kiseyiniw 


kinestosin  c? 
namoya  ni  nestosin 

ki  nohtekwasin  c? 
namoya  ni  nohtekwasin 


ekawiya  ota  papam'pahta 
peyakwanohk  api 

nitohtaw  kiseyiniw  ekakesimot 
nakateyim  kisTmis 


4.  Socializing 


-  greeting  relatives  with  handshake 

tansi  kisikason 

What  is  your  name? 
David  nisikason 
My  name  is  David. 

sokwepines  kltaw  nimosom 

My  late  grandfather  was  called  Sokwaypinace. 
iko  awa  nIkawTs 

This  is  my  aunt  (mother's  sister). 

iko  awa  nislkos 

This  is  my  aunt  (father's  sister). 

atamlskow  kimosom 

Shake  your  grandfather's  hand. 

Notions 

1.  Spatial 

-  far,  not  far  from  here 

wahyaw  oma  nTplshkopahk 

Samson  (Hobbema)  is  far  away. 
cTki  niwikin 
I  live  close  by. 

wahyaw  otohtiw 

He/she  came  from  far  away. 

wahyaw  kTsikiwTt 

He/she  has  far  to  go  home. 


Dialect  Variant  (Plains  Cree) 


tansi  kitisiyihkason 
David  nitisiyihkason 

sokepines  kiyitaw  nimosom 
ekwawa  nikawTs 

ekwawa  nisikos 
atamiskaw  kimosom 


wahyaw  oma  nTpisihkopahk 


v^ahyaw  ohtohtew 
wahyaw  kisi  kiwet 


2.  Temporal 


-  sequence  of  events  at  the  Round  Dance 

nikan  kisiyiniw  kakisimow 

First  the  old  man  prayed. 

sTmak  maci  nimltowak 

They  started  dancing  right  away. 

mwTstas  ni  mTcisonan 

Later  on,  we  ate. 
mwTstas  ni  kaklwanan 
Later,  we  will  go  home. 

3.  Quantitative 

-  how  many  people,  apples,  lots,  not  many 

micTtiwak  asisTnowak  tipiskohk 

There  were  many  people  last  night, 
kahkiyaw  mmitowak 
They  all  danced. 

micTt  picikwasa  asahkiwak 

They  fed  people  many  apples, 
akim  onikamowak 
Count  the  singers. 

4.  Relational 

-  possessive:  my,  your,  his,  their  (family 
relationships,  belongings) 

ikwana  naha  nimosom 

That  one  over  there  is  my  grandfather. 


Dialect  Variant  (Plains  Cree) 


nikan  kiseyiniw  kakesimow 
semak  maci  nimihitowak 

mwestas  ni  mrcisonan 
mwestas  ni  kakiwanan 

mihcetowak  ayisiyiniwak  tipiskohk 
kahkiyaw  nimihitowak 

mihcet  picikwasa  asahkewak 


ekwana  naha  nimosom 


Dialect  Variant  (Plains  Cree) 

p?ta  mahti  niskotakay  peta  mahti  niskotakay 

Please  bring  (pass)  my  jacket. 

niyanima  nitoyakan 

That  is  my  plate. 

taniwa  klya  kohcawis/kohkomis  taniwa  kiya  kohcawiys 

Where  is  your  uncle? 

DIVISION  II 

Cultural  content 


1.    Know  the  other  kinds  of  dances  (Traditional  and 
Fancy)  and  how  they  differ  from  Round  dancing: 

-  in  rhythm 

-  in  dress 

-  4  starts  in  Traditional  and  Fancy 


2.  Know  the  purposes  for  the  prayers  said  at  the 
beginning  of  Round  Dances. 

3.  Know  the  different  kinds  of  Round  Dances:  Owl, 
Men's  Choice  and  Women's  Choice. 

4.  Distinguish  the  rhythm  of  Round  Dances. 


Linguistic  content 


Functions 

1.    Stating  and  Finding  Out  Attitudes 

-  remembering  people  or  things 

ki  nistawTmaw  c?  ana  napiw 
Do  you  know  that  man? 
ki  kiskisin  cT  kayas  isa 

Do  you  remember  long  ago  when...? 


Dialect  Variant  (Plains  Cree) 


kinistaweyimaw  cT  ana  napew 
kinistaweyimaw  cT  ana  napew 
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ki  kiskisin  ci  kikawTs 

Do  you  remember  your  aunt? 
tansi  kitiyihtin  oma  picicTwIn 
What  do  you  think  about  Round  dancing? 

maci  ohosimowak  ikwa 

They  are  starting  an  Owl  Dance. 

Notions 

1.  Spatial 

-  by  the  door,  along  the  wall,  under  the  window, 
over  there 

nit?  apiwak  awasisak 

The  children  are  sitting  over  there. 

ciki  iskwatimihk  nTmitowak 

They  are  dancing  near  the  door. 

nit?  is!  Iskwatimihk  Ttakon  wiyawiwkamik 

The  bathroom  is  by  the  door, 
wiyawitimlhk  ayaw  wiyawiwkamik 

The  bathroom  is  outside. 

tantiy  tihkisi  wiyawiwkamik 

Where  abouts  is  the  bathroom? 
soskwac  ati  kwayaskoti 

Just  walk  straight  ahead. 

2.  Temporal 

-  sequence  of  events  of  the  Round  Dance 

-  future  and  past  events  or  plans 

-  duration  of  dancing,  sleeping 


Dialect  Variant  (Plains  Cree) 

kiklskisin  ci  kikawiys 

tan'si  kiteylhten  oma  pTcicTwin 

maci  ohosimowak  ekwa 


nete  apiwak  awasisak 

ctki  iskwahtemihk  nimihitowak 

nete  esi  iskwahtemihk  ihtakon  wayawlw'kamik 
(nahapiw'kamik) 

tan'te  itehkeyisi  wayawiw'kamlk 
soskwac  ati  kwayaskohte 


Dialect  Variant  (Plains  Cree) 


kakfsimow  kisiyiniw  pamayisk  nTmTtohk 

The  old  man  prayed  before  the  dance. 

ponapihtatipiskaki  wi  asakiwak 

They  are  going  to  feed  the  people  after  midnight. 

tantahto  tipahikan  kakTwTya 

What  time  are  we  going  home? 
kammltonanaw  ci  kapitipisk 
Shall  we  dance  all  night? 

kapikTsik  kanipanaw 

We  will  sleep  all  day. 


kakesimow  kiseyiniw  pamayes  nimihitohk 
ponapihtatipiskaki  w?  asahkewak 

tantahto  tipahikan  kakiweyahk 
kapetipisk  cT  kanimihitonanaw 

kapekTslk  kanipanaw 


DIVISION  III 


Cultural  content 


1 .  Become  familiar  with  the  prayer  language  used 
at  the  beginning  of  a  Round  Dance. 

2.  Practice  drumming  the  Round  Dance  rhythm. 


3.    Become  familiar  with  some  verses  common  to 
Round  Dance  songs. 


Linguistic  content 


Dialect  Variant  (Plains  Cree) 


Functions 

1.    Stating  and  Finding  Out  Attitudes 


possibility 
gratitude 


-  apologizing 

-  capability/incapability 
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apwTtikwi  wTpac  kakTwanan 

Maybe  we  will  go  home  soon. 

ni  poman  ika  TwT  pTcicihk 

I  am  disappointed  they  aren't  having  a  Round 

Dance. 

ni  tatamihikwak  niwakomakanak 

I  am  grateful  to  my  relatives, 
ni  mihtatin  namayaw  itakotiyan 

I  am  sorry  I  was  late. 

ki  nihta  mm?ton  ci 

Do  you  know  how  to  dance  well? 

nihta  nTmito  nisimis 

My  younger  sister/brother  can  really  dance. 
2.  Socializing 
-  prayers 

kisiyiniwak  kaki  kakTsimowak  pamayisk  nantaw 
itakamikahk 

The  old  men  always  pray,  before  any  event, 
ceremony  or  ritual. 

kiskisiv\/ak  manitowa  \ko  ikisiwatisiyit 

They  remember  the  Creator  and  how  caring 
(providing)  He  is. 


Dialect  Variant  (Plains  Cree) 
ahpwetikwe  wTpac  kakiwanan 
nipoman  eka  ewi  pTcicThk 

nimihtaten  namamayaw  etakohteyan 

ki  nihta  nimihiton  cT 
nihta  nimihito  nisTmis 

kiseyiniwak  kakike  kakesimowak  pamayes  nan'taw 
itahkamikahk 

kiskisiwak  manitowa  iyikohk  ekisewatisiyit 


nanaskomowak  pimatisiwin  Thayayit  iyiniwa 
mTna  kakiyaw  asiyiniwa 

They  are  thankful  for  life  given  to  Indian  people  and 
all  people. 

Notions 

1.  Spatial 

-  somewhere,  across,  from,  motion,  clustered 
together 

otoskwanlhk  tlhkisi  ohtohtiwak  kaskitiwistak 

The  Blackfoot  came  from  the  direction  of  Calgary. 
asinTwacihk  otohtiwak  asimwipohtak 
The  Assinaboine  came  from  the  mountains. 

potak  otohtiwak  akamtipahaskanihk 
ipinitawapakitwaw  ipotisimohk 

The  Sioux  came  from  across  the  border  to  come 

and  watch  the  pow-wow. 

pTyak  opotisimow  mitoni  kakwaskwTsimow 

One  pow-wow  dancer  dances  with  a  jumping 

motion. 

mitoni  ciyawasin  ita  kammTtohk 

There  is  limited  room  where  they  are  dancing. 

mitoni  takakwaskwisinlwak  opTcicTwak 

The  Round  dancers  move  with  very  good  rhythm. 


Dialect  Variant  (Plains  Cree) 

nanaskomowak  pimatisiwin  ehayayit  iyiniwa 
mTna  kakiyaw  aylslyiniwa 


ostoskwanihk  itehkeyisi  ohtohtewak 
kaskitewayasitak 

asinTwacihk  ohtohtewak  asimpwatak 


pwatak  ohtohtewak  akamitipahaskanihk  epe 
nitawapahkeclk  epwatislmowiht 


peyak  opwatlsimow  metoni  kahkwaskwesimow 


metoni  cayawasin  ita  ka  nimihitohk 
metoni  takahki  waskwesinwak  opTcicTwak 


Dialect  Variant  (Plains  Cree) 


2.  Temporal 

-  been  there,  done  or  seen  before 

wikac  CI  kiwapakan  ipotisimo 

Have  you  ever  v^atched  a  pow-wow? 

wikac  c?  ikott  kititotan 

Have  you  ever  gone  there  before? 

asay  ota  niktyayan  piyakwaw 

I  have  been  here  once  already. 

asay  niki  pTcicin  maka  kayas 

I  danced  Round  Dances  long  ago. 


wihkac  cT  kiwapahkan  epwatisimohk 
wihkac  cT  ekote  kitltohtan 

asay  ota  nikT-ayan  peyakwaw 


Suggested  resources   

ROUND  DANCES  -  CONTEMPORARY  NATIVE  EVENTS  AND  LIFESTYLES 


1 .    Dances  of  the  Northern  Plains 
-  1987  -Video:  13:35  minutes 

A  useful  supplementary  resource  for  cultural 
content,  specifically  pov\/-wow  dancing.  It 
shows  the  various  forms  of  pow-wow  dances 
and  provides  background  information  about 
each  dance.  Documentary  is  in  English. 
During  classroom  use,  the  teacher  should 
provide  Cree  commentary  for  her  students. 

Grade  Level:  Division  I  -  II 


2.    Spirit  of  Our  Forefathers 

-  1977  -  16mm  Film:  30  minutes 

An  excellent  supplementary  resource  for  cultural 
content.  The  film  provides  an  overview  of  the 
native  way  of  life,  gatherings  and  celebrations. 
During  classroom  use,  the  teacher  may  wish  to 
highlight  specific  events  in  the  film  dealing  with 
various  aspects  of  the  native  way  of  life. 

Grade  Level:  Division  I  -  II 
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Available  for  Sale  or  Loan  from: 


Saskatchewan  Indian  Cultural  Centre 

Audio-visual  Department 

R.R.  5  G.B.  150 

120  -  33rd  Street  East 

Saskatoon,  Saskatchewan 

Canada 

S7K  3JK 

Phone:(306)244-1146 

NOTE:  The  above  are  not  approved  learning 
resources;  however,  they  have  been  reviewed 
and  recommended  by  a  six-member  committee 
of  native  language  instructors  as  a  result  of  a 
joint  initiative  between  Northlands  School 
Division  and  Language  Services  Branch  of 
Alberta  Education. 


Musical  Instruments 

-  Color  4'  X  4'  Wall  Chart,  by  E.S.G.  Rogers 


Large  chart  shows  a  variety  of  musical  instru- 
ments of  North  American  Indians,  particularly 
Canadian  Indians.  It  shows  the  beauty  and 
creativity  involved  in  their  construction.  Some 
instruments  are  shown  in  detail.  The  accom- 
panying material  stresses  the  importance  of 
music  in  the  social,  personal  and  especially 
religious  aspects  of  life. 

Grade  Level:  All  Divisions 


Available  from  Publisher: 

Royal  Ontario  Museum 
100  Queen's  Park 
Toronto,  Ontario 
M5C  2C6 

NOTE:  The  above  resource  is  not  an  approved 
learning  resource;  however,  it  has  been  re- 
viewed and  recommended  by  committees  of 
native  teachers  through  the  Native  Education 
Project.  It  was  found  to  meet  Alberta 
Education's  tolerance  and  understanding  crite- 
ria. 


^  SAMPLE  LESSON  PLANS 


THEME:  Round  Dances  3 

STUDENTS:  Six-year-olds  with  good  grasp  of  Cree 
language  and  a  fair  amount  of 
exposure  to  the  Cree  culture. 

ENTRY  POINT:  Division  I  Culture  and  Division  III 
Language 

Resources  required: 

tapes  or  records  of  various  kinds  of  Cree  music 
percussion  instruments 
sweet  grass 

food:  mint  tea  and  bannock  for  whole  class 
pictures  of  dances:  Traditional,  Fancy  and  Round 

Activities: 

1 .  In  Cree,  talk  to  students  about  Cree  dancing: 

-  Ask  students  if  they  have  danced:  where,  when 
and  how  they  felt. 

-  Show  students  pictures  of  different  kinds  of 
dances  and  ask  if  they  can  tell  the  difference. 

-  Tell  students  the  purpose  of  the  Round  Dance 
and  that  they  will  plan  a  Round  Dance  for  the 
class  and  invite  another  class. 

2.  Using  percussion  instruments  have  the  students 
try  to  copy  the  beat  in  several  Round  Dance 
songs.  Let  them  dance  to  the  songs  as  well.  After 
listening  to  Round  Dance  songs,  let  them  listen 
and  try  to  copy  Traditional  or  Fancy  songs.  Ask 
them  to  tell  in  Cree  the  difference  in  the  beats. 
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Plan  the  Round  Dance: 

-  Ask  the  students  in  Cree,  what  should  happen 
first,  second,  third  and  so  on  during  the  Round 
Dance.  On  chart  paper,  write  their  responses 
in  Cree. 

First,  we  will  say  a  prayer  and  burn  sweet 
grass. 

Second,  we  will  dance. 

Third,  we  will  eat. 

Fourth,  we  will  dance  some  more. 

-  Students  practice  prayer  for  several  mornings 
with  sweet  grass.  An  Elder  or  teacher  must 
explain  this  tradition. 

-  Students  make  posters  and  written  invitations 
for  a  kindergarten  class  to  attend. 

Follow-up  to  the  Round  Dance: 

-  Make  a  language  experience  story  together 
about  what  happened  (including  who  was  there, 
what  happened  and  how  they  felt. 

-  Make  a  language  experience  story  together 
about  what  happened  (including  who  was  there, 
what  happened  and  how  they  felt. 

-  Practice  reading  the  chart  as  a  group  and 
individual  exercise. 

-  Make  individual  copies  of  the  chart  and  cut  into 
puzzle  pieces,  have  students  put  pieces 
together  by  reading. 

-  Cut  the  chart  into  sentences  or  words  and  let 
each  student  or  groups  of  students  illustrate 
their  sentence. 

-  Have  students  make  a  mural  of  the  chart  and 
write  sentences  throughout  the  mural. 


5.    Talk  about  how  students  should  behave  at  a 
Round  Dance: 

-  Show  respect  to  Elders  by  not  running  around 
them. 

THEME:  Round  Dances 

STUDENTS:  Ten-year-olds  with  moderate  grasp 
of  Cree  language  and  good 
exposure  to  Cree  culture. 

ENTRY  POINT:  Division  II  Culture  and  Division  II 
Language 

Resources  reguired: 

tapes  or  records  of  various  kinds  of  Cree  music 
percussion  instruments 
sweet  grass 

pictures  of  dances:  Traditional,  Fancy  and 
Round 

arrangements  to  have  class  take  part  in  a  Round 
Dance  including  permission  from  parents  and 
travel  arrangements 

Activities: 

1.    In  Cree,  talk  to  students  about  Cree  dancing: 

-  Ask  students  if  they  have  danced.  Use  a  lot  of 
repetition,  giving  each  student  a  chance  to 
answer  with  repeated  structures: 

Q. Where  did  you  dance? 
at  a  pow  wow 

-  at  a  Round  Dance 
Q.When  did  you  dance? 

-  last  year,  last  spring,  last  month  .  .  . 
Q.  How  much  did  you  dance? 

-  just  a  little,  a  lot .  . 


-  Listen  to  adults. 

-  Don't  play  around  the  door. 

-  Watch  for  cars. 


Q.Who  did  you  go  with? 
-    with  my  mom,  with  my  brother,  by  myself  .. 

-  Show  students  pictures  of  different  kinds  of 
dances  and  ask  if  they  can  tell  the  difference 
between  them. 

-  They  are  dressed  fancy.  They  are  not. 

-  They  have  two  bustles.  They  have  one. 

-  This  is  Ladies'  Choice.  This  is  the  Owl 
Dance. 

2.  Using  percussion  instruments  have  the  students 
try  to  copy  the  beat  in  several  Round  Dance 
songs.  Let  them  dance  to  the  songs  as  well. 
After  listening  to  Round  Dance  songs,  let  them 
listen  and  try  to  copy  Traditional  or  Fancy  songs. 
Ask  them  to  tell  in  Cree  the  difference  in  the 
beats. 

3.  Have  sutdnets  put  events  that  take  place  at  a 
Round  Dance  in  sequence. 

-  Mime  the  events  and  have  students  guess. 

-  Put  pictures  in  order  and  describe  the 
pictures. 

4.  Familiarize  students  with  prayers  and  sweet 
grass  so  they  will  know  about  them  and  know 
how  to  react  when  exposed  during  a  Round 
Dance  or  pow  wow.  .  .  . 

5.  Arrange  for  students  to  attend  a  Round  Dance  or 
pow  wow.  Before  they  go,  have  students 
respond  to  the.following  questions: 

Q.With  whom  will  you  travel? 

I  will  travel  with  you,  with  my  mom  .  .  . 


Q. How  will  you  travel? 

I  will  travel  by  bus,  by  car  .  .  . 

Q.How  long  will  you  stay? 

I  will  stay  overnight,  three  hours  .  .  . 

6.    As  follow  up,  have  students  report  what 
happened,  either  orally  or  in  writing. 

Q.With  whom  did  you  travel? 

I  travelled  with  you,  with  my  aunt .  .  . 


THEME:  Round  Dances 

STUDENTS:  Thirteen-year-olds  who  have  a  poor 
grasp  of  the  Cree  language  and 
little  exposure  to  Cree  culture. 

ENTRY  POINT:    Division  III  Culture  and  Division  I 

Language 
Resources  required: 

tapes  or  records  of  various  kinds  of  Cree  music 
sweet  grass 

pictures  of  dances:  Traditional,  Fancy  and 
Round 

arrangements  to  have  class  take  part  in  a 

Round  Dance  including  permission  from  parents 

and  travel  arrangements 

Cree  singer/drummer  to  come  to  class 

Cree  Elder  to  come  to  class  to  tell  about  Round 

Dances  in  the  olden  days. 


Q.How  did  you  travel? 

I  travelled  by  car,  by  van  .  .  . 

Q.What  did  you  see  there? 

I  sawdrumming,  singing,  dancing, 
prayers  .  .  . 

Q.Who  did  you  see  there? 

I  saw  my  aunt,  my  grandfather,  my 
brother's  friend  .  .  . 

Q.What  did  you  eat  there? 

I  ate  stew,  bannock,  bread,  oranges  .  .  . 


Activities: 

1.    In  preparation  for  class  to  go  to  an  actual  Round 
Dance, 

-  Listen  to  tapes  of  various  kinds  of  music. 
Have  students  distinguish  between  the 
Traditional,  Fancy,  and  Round  Dance  music. 

Q.What  music  is  this  for? 

It  is  Round  Dance  music.  Traditional 
music.  Fancy  Dance  music  .  .  . 

-  Look  at  pictures  of  different  kinds  of  dances. 
Explain  the  differences: 

Q.What  kind  of  dancing  is  this? 

It  is  Round  dancing.  Traditional  dancing. 
Fancy  dancing  .  .  . 

-  Have  a  singer  come  to  class  to  demonstrate 
Round  Dance  singing. 


-  Students  should  practice  dancing  to  music. 

-  Have  an  Elder  come  to  class  to  talk  about 
Round  dances  of  long  ago.  Before  he  comes, 
tell  students  how  you  expect  them  to  behave 
with  the  Elder  -  what  to  say  and  do.  Practice 
greeting  Elder: 

Elder:  Hello.  Who  are  you? 
Student:    I  am  John  Stoney. 
Elder:  Where  are  you  from? 
Student:    My  family  is  from  .  .  . 
Elder:  What  is  your  father's  name? 
Student:    It  is  .  .  . 

-  Draw  a  picture  of  a  hall  with  people  at  a 
Round  Dance. 

Q.Who  are  these  people? 
-    They  are  drummers,  singer.  Elders, 
tennagers,  adults,  children,  babies  and 
dancers. 


Q.What  are  they  doind? 

They  are  playing,  singing,  drumming, 
dancing,  praying,  visiting,  laughing,  talking, 
and  eating. 

Q. Where  is  the  food? 

under  the  window,  along  the  wall,  in  the 
hall  .  .  . 

2.    After  the  experience  of  the  Round  Dance: 

-  Have  students  draw  pictures  of  the  various 
relatives  or  friends  they  saw  or  met  at  the 
Round  Dance.  Use  the  pictures  to  identify 
kinship  terms: 

That  is  Bill's  uncle. 
That  is  my  grandfather. 
-    That  is  Mary's  aunt. 

-  Have  the  students  describe  how  they  felt 
during  and  after  the  dance: 

I  was  happy,  nervous,  shy,  tired,  sleepy  . . . 
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THEMATIC  UNIT  B  •  BUFFALO  HUNTING  CAMP 


DIVISION  ONE 


DIVISION  TWO 


DIVISION  THREE 


CULTURAL  CONTENT 

1 .  Know  that  summer  camps  were  (or  hunting  buffalo. 

2.  Be  exposed  to  the  methods  used  to  hunt  buffalo. 

3.  Know  that  long  ago  the  buffalo  was  very  im-portant  for 
survival;  food,  clothing,  shelter,  tools. 

4       Know  that  in  the  hunting  camp  everyone  was  related. 

5.  Know  the  terms  for  naming  close  relatives. 

6.  Know  the  terms  used  for  common  age  groups  and  their 
activities:  babies,  children,  adolescents,  adults  and  seniors. 

7       Know  liow  children  interacted  with  Elders  in  camp:  being 
cared  for,  learning  from,  helping  and  respecting. 

LINGUISTIC  CONTENT 


Functions 


Giving  and  Getting  Facts 

-  identifying  and  describing  plants,  animals,  seasons, 
weather 

Stating  and  Finding  Out  Attitudes 

-  offering  help  to  Elders  and  parents 
Getting  Things  Done 

-  taking  direction  or  instruction  from  others 
Socializing 

-  greeting  others  and  recognizing  kin 


CULTURAL  CONTENT 

1 .  Know  that  buffalo  were  hunted  seasonally.  Summer  was  the 
buffalo  hunting  season  and  all  food  and  materials  for  winter 
had  to  be  gathered.  Buffalo  were  not  hunted  in  the  winter, 
respecting  that  the  animal  would  be  struggling  to  survive  at 
that  time. 

2.  Know  the  methods  used  for  hunting  buffalo. 

3.  Know  that  summer  hunting  camps  consisted  of  the  extended 
family  and  know  the  terms  used  for  naming  these  members. 

4.  Know  the  role  of  Elders  in  the  summer  hunting  camp. 

5.  Develop  skills  in  some  summer  related  activities:  making 
tools,  preparing  hides,  preserving  berries  and  meat,  gathering 
medicinal  herbs  and  wild  vegetables. 

LINGUISTIC  CONTENT 

Functions 

1.  Giving  and  Getting  Facts 

-  report,  ask,  correct 

2.  Stating  and  Finding  Out  Attitudes 

-  helping  Elders  and  parents  with  more  complex  tasks 

-  questioning  obligation  "Why  do  I  have  to?" 

-  understanding  how  others  state  satisfaction;  e.g. 
Grandmother  stating  satisfaction  with  task  done  by  child. 

3.  Getting  Things  Done 

-  receiving  advice  about  how  things  are  done:    e.g.  "it's 
better  if",  try  this  way". 

4.  Socializing 

-  understanding  simple  prayer  language. 


CULTURAL  CONTENT 

1.  Know  the  history  of  how  the  Cree  came  to  be  hunters  of 
buffalo. 

2.  Appreciate  the  importance  of  the  buffalo  to  the  Plains  Cree 
culture  by  looking  (or  references  to  it  in  prayers,  ceremonies 
and  sayings. 

3.  Know  that  hunting  camps  were  made  up  of  extended  families 
in  summer  while  in  winter,  several  bands  would  camp  close 
together. 

4.  Know  why  it  was  important  for  Cree  youngsters  to  know 
relatives.  Know  the  terms  used  for  naming  distant  relatives. 
Find  out  some  of  their  own  distant  relatives  living  in  other 
areas. 

5.  Be  able  to  find  dif(erences  and  similarities  between  the  role  of 
the  Elders  in  the  summer  hunting  camps  and  the  Elders  today. 

6.  Know  about  the  puberty  rites  of  teenagers  which  took  place 
during  the  summer.  What  they  were  for  and  what  would 
happen. 

7.  Know  about  the  role  of  the  "Worthy  Young  fvlen"  in  the  camp. 

8.  Know  that  the  summer  hunting  camps  were  a  time  of  intense 
learning  for  Cree  teenagers.  The  students  should  know  how 
youngsters  learned  in  the  past  and  the  kinds  of  things  they 
learned. 

LINGUISTIC  CONTENT 

Functions 

1 .  Giving  and  Getting  Facts 

-  identify  -  report 

2.  Stating  and  Finding  Out  Attitudes 

-  stating:  satisfaction,  gratitude,  liking,  pleasure 
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THEMATIC  UNIT  B  •  BUFFALO  HUNTING  CAMP 


,                        DIVISION  ONE 

DIVISION  TWO 

DIVISION  THREE 

Notions 

Notions 

3. 

Getting  Things  Done 

1. 

Existential 

1. 

Existential 

-    instructing  or  directing  others  to  do  things 

-    presence  or  lack  of  game 

■    presence/absence  of  herbs  and  roots 

-    suggesting  action 

2. 

Spatial 

2. 

Temporal 

4. 

Socializing 

-    buffalo  are  down  there,  up  tfiere,  over  tfiere,  close  by 

-    sequencing  steps  or  events  to  buffalo  hunt 

-    simple  prayer 

-    relative  temperature 

-    continuity:    still  hunting,  keep  chasing,  keep  doing  good 

3. 

Temporal 

work 

Notions 

-    time  (or:  moving  camp,  resting,  hunting 

3. 

Quantity 

1. 

Spatial 

-    future  reference:  will  hunt  buffalo,  will  have,  will  leave  at 

-    describing  buffalo,  weather,  season 

-    directions:  east,  west,  north,  south 

daybreak 

4. 

Qualitative 

-    berries:  close  together 

-    duration:  three  days,  one  night,  many  months 

-    sounds  of  night,  of  celebration 

2. 

Temporal 

4 

Quantity 

-    colours:  light  green,  dark  green 

-    duration:  until  the  sun  sets,  until  we  have  enough  meat. 

-    lew,  many,  very  many 

-    matenal:  wood,  metal,  earth 

until  we  tire 

-    numbers  of  buffalo,  horses,  lodges,  people 

5. 

Ivlental 

-    while  hunting,  while  praying,  while  eating,  while  waiting 

5. 

Qualitative 

-    think:  thinks  it  is  too  dark,  thinks  it  might  rain,  think  it  will 

-    before  the  hunt,  we  must... 

-    sounds  of  the  hunt 

be  a  good  hunt 

-    after  the  hunt,  we  must... 

-    tastes  and  smells  of  buffalo  meat 

6. 

Relational 

3. 

Quantity 

-    colours:  red,  yellow,  blue,  white,  green 

-    herds  as  big  as,  smaller  than,  the  same  as 

-    descnbing  buffalo  herd:  moving  group,  moving  spread  out 

-    successful  or  unsuccessful  hunt 

group,  stationery  group 

-    made  of:  bone,  hide,  grass,  bark 

4. 

Qualitative 

6. 

Mental 

-    shapes  in  nature:  the  way  the  sun  moves 

-    knows:  where  the  buffalo  are,  how  to  tan,  how  to  make 

-    moisture  or  humidity  in  the  day,  of  objects 

tools 

-    quality  of  hides:    supple,  soft,  keeps  shape,  thickness. 

7. 

Relational 

holes 

-    to,  from,  at  hunting  grounds 

5. 

Evaluative 

-    hides,  hunt:  bad,  worse,  good,  better 

6. 

Mental 

-    reflection:  certainty,  wonder 

-    expression:  say 

7. 

Relational 

-    why  and  because:   relating  to  the  hunt,  gathenng  herbs. 

prayers 
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Cultural  content 


DIVISION  I 


1.  Know  that  summer  camps  were  for  hunting 
buffalo. 

2.  Be  exposed  to  the  methods  used  to  hunt  buffalo. 

3.  Know  that  long  ago,  the  buffalo  was  very  im- 
portant for  survival:  food,  clothing,  shelter  and 
tools. 

4.  Know  that  in  the  hunting  camp  everyone  was 
related. 


Linguistic  content 


Functions 

1 .    Giving  and  Getting  Facts 

-  identifying  and  describing  plants,  animals, 
seasons,  weather 

maskikiwpakwa  ohi 

These  are  muskeg  tea  plants, 
maskwa  awa 

This  is  a  bear. 

paskwaw  mostos  awa 

This  is  a  buffalo. 

kihiw  awa 

This  is  an  eagle. 


5.  Know  the  terms  for  naming  close  relatives. 

6.  Know  the  terms  used  for  common  age  groups 
and  their  activities:  babies,  children,  adoles- 
cents, adults  and  seniors. 

7.  Know  how  children  interacted  with  Elders  in 
camp:  being  cared  for,  learning  from,  helping 
and  respecting. 


Dialect  Variant  (Plains  Cree) 


maskekopakwa  ohi 
maskwa  awa 


paskwaw'  mostos  awa 
klhew  awa 
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\N\  kimowan 

It  is  going  to  rain. 

wT  miyokisikaw 

It  will  be  a  good  day. 

wTpac  wT  mpin 

Summer  is  going  to  come  soon. 

astopasona  ohi 

These  are  medicinal  herbs. 

2.  Stating  and  Finding  Out  Attitudes 

-  offering  help  to  Elders  and  parents 

niwicihawak  kitihayak;  ninlkihikwak 

I  help  the  Elders,  my  parents. 

kak?  ni  wicihaw  nimosdm  Tkwa  nohkom 

I  always  help  my  grandfather  and  mother. 

3.  Getting  Things  Done 

-  taking  direction  or  instruction  from  others 

ni  kiskinawapimaw  nimosom 

I  watch  how  my  grandfather  does  it. 
ni  nitohtawaw  mana  nohkom 
I  always  listen  to  my  grandmother. 

nikiskinowasimik  mana  nohcawis/ndhkomis 

My  uncle  always  gives  me  instructions. 


Dialect  Variant  (Plains  Cree) 


niwicihawak  kehtehayak,  ninekihikwak 
kakike  nlwTcihaw  nimosom  ekwa  nohkom 


nikiskinawasomik  mana  nohcawis 


4.  Socializing 


-  greeting  others  and  recognizing  kin 

tansi  atawiya  kiya 

How  are  you? 
nohcawTs  ana  naha 

That  man  over  there  is  my  uncle. 

miywasin  iwapamitan 
It  is  good  to  see  you. 
atamiskaw  kimosom 

Greet  your  grandfather  (by  shaking  his  hand). 
Notions 

1 .  Existential 

-  presence  or  lack  of  game 

aylman  ota  macTwin 

It  is  difficult  to  hunt  here. 
mTstohtiwak  pakwacipisiskiwak 
All  the  wild  animals  have  gone. 

kayas  k?  mihcTtiwak  paskwaw  mostosak 

Long  ago  there  were  many  buffalo. 

2.  Spatial 

-  buffalo  are  down  there,  up  there,  over  there, 
close  by,  far  away 

-  relative  temperature 


Dialect  Variant  (Plains  Cree) 

tansatawiya  ktya 
nohcawis  ana  naha 

miywasin  ewapamitan 
atamiskaw  kimosom 


mestohtewak  pakwacipisiskiwak 

kayas  kT  mihcetowak  paskwaw  mostoswak 


cTki  Ota  ayawak  paskwaw  mostosak 

There  are  buffalo  near  here, 
mistahi  kisitiw  anohc 
It  is  very  hot  today. 

wahyaw  ayawak  maskwak  ota  ohci 

There  are  bears  far  away  from  here. 

3.  Temporal 

-  time  for:  moving  camp,  resting,  hunting 

-  future  reference:  will  hunt  buffalo,  will  have, 
will  leave  at  daybreak 

-  duration:  three  days,  one  night,  many  months 

wTpac  Tkwa  kacipicTyahk 
Soon  we  will  be  moving  camp, 
pitama  kastisiniyahk 

IVleanwhile,  we  will  rest. 

napiwak  wTpac  wT  maciwak 
The  men  will  hunt  soon, 
at!  pTtapahki  w?  sipwTtiwak 

They  will  leave  at  day  break. 

napiwak  w?  nisto  tipiskwiwak 

The  men  will  be  gone  for  three  nights, 
nikan  awiyak  wT  nitopayiw 
First,  someone  will  scout. 

4.  Quantity 

-  few,  many,  very  many 

-  numbers  of  buffalo,  horses,  lodges,  people 


Dialect  Variant  (Plains  Cree) 

mistahi  kisitew  anohc 

wahyaw  awayak  maskwak  ota  ohci 


wTpac  ekwa  kacipicTyahk 
pitama  kastesinlyahk 

napewak  wTpac  wT  macTwak 
ati  petapahki  wT  sipwehtewak 


napewak  w?  nisto  tiplskwewak 
nikan  awiyak  wi  nitopayiw 


cikawasis  mitoni  nitayawananak  mistatimwak 

We  have  very  few  horses. 
micTtikamikwaw 
There  are  many  lodges. 

ayinaniw  mistatimwa  ayawiw 

He  has  eight  horses. 

5.  Qualitative 

-  sounds  of  hunt 

-  tastes  and  smells  of  buffalo  meat 

-  colors:  red,  yellow,  blue,  white,  green 

-  successful  or  unsuccessful  hunt 

-  made  of:  bone,  hide,  grass,  bark 

pisiskiwak  cistawiwak 

The  animals  are  making  echoing  noises. 

napiwak  sakowiwak 

The  men  are  yelling  in  jubilation. 

ni  wikistln  paskwaw  mostosiwiyas 

I  like  the  taste  of  buffalo  meat, 
minahowak 

Their  hunt  was  successful. 

moya  minahowak 

Their  hunt  was  unsuccessful, 
mihkwaw/osawaw/sipihkwaw 
red,  yellow,  blue  (inanimate  form) 

wapiskaw/askTtakwaw 

white,  green 

oskan/pakTkin/maskosiy/wayakTsk 

bone,  cured  hide,  grass,  bark 


Dialect  Variant  (Plains  Cree) 

cikawasis  metoni  nitayawananak  mistatimwak 

mihcetikamikwa  ayawa 

ayinanew  mistatimwa  ayawew 


pisiskiwak  cistawewak 
napewak  sakowewak 

niwihkisten  paskwaw  mostosowiyas 
minahowak 

namoya  minahowak 
mihkwaw/osawaw/sipihkwaw 

wapiskaw/askihtakwaw 
oskan/pahkekin/maskosiy/wayakesk 


Dialect  Variant  (Plains  Cree) 


i.  Mental 

knows:  where  the  buffalo  are,  how  to  tan,  how 
to  make  tools 


maciwiyiniw 

He  is  a  hunter. 

nihta  maciw  maciwiyiniw 

The  hunter  can  really  hunt. 

nihta  pahkikinohklw 

He/she  can  really  tan  hides, 
nihta  osihtaw  apacTcikana 

He/she  can  make  tools/implements. 

7.  Relational 

-  to,  from,  at  hunting  grounds 

nocTcikiwaskihk  otohtiw 

He/she  just  came  from  the  hunting  grounds, 
ni  nocTclkTwaskiynahk  mikwa  ayaw 
He/she  is  presently  at  our  hunting  grounds. 


nihta  pahkekinohkew 


nocihcikewaskihk  ohtohtew 
ninocihcikewaskinahk  mekwac  ayaw 


DIVISION  II 


Cultural  content 


1 .  Know  that  buffalo  were  hunted  seasonally. 

2.  Know  the  methods  used  for  hunting  buffalo. 

3.  Know  that  summer  hunting  camps  consisted  of 
the  extended  family  and  know  the  terms  used  for 
naming  these  members. 


Know  the  role  of  Elders  in  the  summer  hunting 
camp. 

Develop  skills  in  some  summer  related  activi- 
ties: making  tools,  preparing  hides,  preserving 
berries  and  meat,  gathering  medicinal  herbs  and 
wild  vegetables. 
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Linguistic  content 


Functions 

1 .  Giving  and  Getting  Facts 

-  report,  ask,  correct 

nimosom  mistahi  kikway  nikisnoliamak 

My  grandfather  teaches  me  many  things. 

tanisi  ohi  katotaman,  nimosom 

What  am  I  to  do  with  these,  grandfather? 

nimaminomik  mana  nohkom 

My  grandmother  corrects/advises  me  on  my 

behavior  and  attitudes. 

2.  Stating  and  Finding  Out  Attitudes 

-  helping  Elders  and  parents  with  more  complex 
tasks 

-  guestioning  obligation:  "Why  do  I  have  to?" 

-  understanding  others,  state  satisfaction: 

e.g.  Grandmother  stating  satisfaction  with  task 
done  by  child. 

ni  wiciiiaw  nohkom  ipimikanihkTt 

I  help  my  grandmother  make  pemmican. 
ni  wicihaw  nimosom  ipahkonikit 
I  help  my  grandfather  skin  (game). 


Dialect  Variant  (Plains  Cree) 


nimosom  mistahi  kikway  nikiskinohamak 


nimahminomik  mana  nohkom 


niwTcihaw  nohkom  epimikanihket 
niwTcihaw  nimosom  epahkoniket 


ni  wTcihaw  nohkom  ipahkikinohkTt 

I  help  my  grandmother  cure  a  hide. 
kitinanakacTtan  kwayask,  nosisim 

You  are  learning  the  correct  way,  my  grandchild. 

3.  Getting  Things  Done 

-  receiving  advice  about  how  things  are  done: 

"It's  better  if...",  "Try  this  way" 

omisisi  tota 

Do  it  this  way. 

nawac  omisi  katotaman 

It  is  better  to  do  it  this  way. 

kocihta 

Try  it. 

isiwTpina  omisNtina 

Throw  it  this  way.  Hold  it  this  way. 

ni  k?  nitamisonan 

We  went  to  pick  berries. 

4.  Socializing 

-  understanding  simple  prayer  language 

kisimanito/katipiyicikit 

the  Creator 

kitimakinowlnan/sawTminan 

Take  pity  on  us,  bless  us  (spiritual  terms). 


Dialect  Variant  (Plains  Cree) 
niwicihaw  nohkom  epahkekinohket 
kitati  nakacihtan  kwayask  nosisim 


omisiyisi  tota 

nawac  omisiyisi  katotaman 
omisTsiwepina  /  omisitina 


kisemanltc/katipeyihcikeyan 
kitimakinawinan/saweyiminan 


nikitimakisinan 

We  are  poor. 

askaw  moya  ninistohtinan 

Sometimes  we  don't  understand. 

ninanaskomonan 

We  are  thankful,  grateful, 
nikawinan  askiy 
Mother  Earth 

Notions 

1 .  Existential 

-  presence/absence  of  herbs  and  roots 

astopasona  mTcitina  ota 

There  are  many  medicinal  herbs  here, 
moya  ayawa  wikaskwa  ota 
There  is  no  sweetgrass  here. 

2.  Temporal 

-  sequencing  steps  or  events  to  buffalo  hunt 

-  continuity:  still  hunting,  keep  chasing,  keep 
doing  good  work 

mistahi  wawiyiwin  itakon  pamayisk  napiwak  nitow 
nocTclkTcik 

There  is  a  lot  of  preparation  before  the  men  go 
hunting. 

mistahi  kitakon  pansawiwin 

There  will  be  a  lot  of  drying  meat. 


Dialect  Variant  (Plains  Cree) 

askaw  namoya  ninisitohtenan 

ninanaskomonan 
nikawinan  askiy 

astopasona  mihcetinwa  ota 
namoya  ayawa  wilikaskwa  ota 

mistahi  wawiyewin  ihtakon  pamayes  napewak 
nitawi  ndcihcikecik 

mistahi  kehtakon  panlsawewin 
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kiyapic  maciwak 

They  are  still  hunting. 

kiyapic  mitftiwak  paskwaw  mostosa 

They  are  still  tracking  buffalo. 

poko  kakamimoyahk 

We  have  to  keep  working. 

3.  Quantity 

-  describing  buffalo,  weather,  season 

tahki  nohti  kimowan 

It  looks  like  it  will  rain. 

ki  kwiyakiyatowak  paskwaw  mostosak  kayas 

Long  ago  buffalo  were  innumerable. 

soskwac  miyowipan 

The  weather  is  very  good. 

4.  Qualitative 

-  sounds  of  night,  of  celebration 

-  colors:  light  green,  dark  green 

-  material:  wood,  metal,  earth 

kakamwatan  tipiskaw 
It  is  a  quiet  night. 
mocikTtakwan  mistahi 

It  sounds  like  a  celebration  (people  having  fun). 

takaki  wawTtaskatamwak 

The  singing  sounds  very  emotional  (lonely, 

relationship  with  land). 

nawac  oma  kaskitiw  askTtakwaw 

This  one  is  a  much  darker  green. 


Dialect  Variant  (Plains  Cree) 
keyapic  macTwak 

keyapic  mitihtewak  paskwaw  mostoswa 
piko  kahkameyimoyahk 

tahki  nohte  kimowan 

ki  kakwayakeyatowak  paskwaw  mostoswak  kayas 
soskwac  miyowepan 

kakamwaci  tipiskaw 
mocikihtakwan  mistahi 

takahki  wahwihtaskatamwak 

nawac  oma  kaskitewaskihtakwaw 
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mistik/piwapisk/asiskiy 

wood,  metal,  earth 

5.  Mental 

-  think:  thinks  it  is  too  dark,  thinks  it  might  rain, 
thinks  it  will  be  a  good  hunt 

itiyitam  kakimowaniyik 
He/she  thinks  it  will  rain, 
itiyitam  kaminahot 

He/she  thinks  he  will  have  a  successful  hunt. 

kicinaho  kamisponiyik 

He/she  is  sure  it  will  snow. 

6.  Relational 

-  herds  as  big  as,  smaller  than,  the  same  as 

asiyatowak 

herd 

kakwayakiyatowak 

herd  (innumerable) 

p?yakwan  itiyatowak 
same  size  herd 
astamikohk  itiyatowak 

smaller  herd 

ayiwak  itiyatowak 

bigger  herd 


Dialect  Variant  (Plains  Cree) 
mistik/piwapisk/asiskiy 


iteyihtam  ka  kimowaniyik 
iteyihtam  ka  minahot 

kehcinaho  ka  misponlyik 

aseyatowak 
kakwayakeyatowak 

peyakwan  iteyatowak 
astamiyikohk  Iteyatowak 

ayiwak  iteyatowak 


Cultural  content 


DIVISION  III 


1.  Know  the  history  of  how  the  Cree  became  to  be 
hunters  of  buffalo. 

2.  Appreciate  the  importance  of  the  buffalo  to  the 
Plains  Cree  culture  by  looking  for  references  to 
it  in  prayers,  ceremonies  and  sayings. 

3.  Know  that  hunting  camps  were  made  up  of  ex- 
tended families  in  summer,  while  in  winter 
several  bands  would  camp  close  together. 

4.  Know  why  it  was  important  for  Cree  children  to 
know  who  were  their  relatives.  Know  the  terms 
used  for  naming  distant  relatives.  Find  out  some 
of  their  own  distant  relatives  living  in  other  areas. 


Linguistic  content 


Functions 

1 .    Giving  and  Getting  Facts 


5.  Be  able  to  find  differences  and  similiarities  bet- 
ween the  role  of  the  Elders  in  the  summer 
hunting  camps  and  their  Elders  today. 

6.  Know  about  the  puberty  rites  of  teenagers  which 
took  place  during  the  summers;  what  they  were 
for  and  what  would  happen. 

7.  Know  about  the  role  of  the  "worthy  young  men" 
in  the  camp. 

8.  Know  that  summer  hunting  camps  were  a  time  of 
intense  learning  for  Cree  teenagers.  The 
students  should  know  how  youngsters  learned  in 
the  past  and  the  kinds  of  things  they  learned. 


Dialect  Variant  (Plains  Cree) 


-  identify 

-  report 

ni  nistawinTn  ikwa  wikaskwa  nlnistawinen  ekwa  wihkaskwa 

I  can  now  identify  the  sweetgrass  plant. 
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pakwaci  pisiskiwak  kiskttamwak  tansi  TwTsiwTpahk 

The  wild  animals  know  the  kind  of  weather  we'll 
have. 

ni  tati  nisitohtTn  atiht  kikwiya 

I  am  starting  to  understand  some  things. 

2.  Stating  and  Finding  Out  Attitudes 

-  stating:  satisfaction,  gratitude,  liking,  pleasure 

ni  kiskiyrtm  T  ati  nitsitohtaman  kayas 
Tkisipimatisitwaw  paskwaw  iyiniwak 

I  know  I  am  starting  to  understand  how  the  Plains 
Indians  lived  long  ago. 
paskwaw  iyinlw  mya 
I  am  a  Plains  Indian. 

paskwaw  mostos  ki  pTpimacihiw  nimosompana 

The  buffalo  gave  life  to  my  grandfathers. 

ninanaskomon 

I  am  grateful,  thankful. 

3.  Getting  Things  Done 

-  instructing  or  directing  others  to  do  things 

-  suggesting  action 

poko  katotaman 

You  have  to  do  it. 
kak?  kiskinowapi 

Always  watch  how  other  people  do  it. 
akamimo 

Keep  trying,  don't  quit. 

mahti  takwimimtak 

Let's  crush  choke  cherries. 


Dialect  Variant  (Plains  Cree) 

pakwaci  pisiskowak  kiskeyihtamwak  tansi 
ewisiwepahk 

nitati  nisitohten  atilit  kikwaya 


nikiskeyihten  e-ati  nisitohtaman  kayas 
paskawawiyiniwak  ekisi  pimacihocik 


paskwawiyiniw  mya 


paskwaw  mostos  ki  pimacihew  nimosomlpana 
ninanaskomon 


pike  katotaman 
kakike  kisklnawapiyan 

ahkameyimo 

mahti  takwahiminetan 


Dialect  Variant  (Plains  Cree) 


4.  Socializing 

-  simple  prayer 

ni  nanaskamon  mistahi  pimatisiwin  Tmfkosiyan 

I  am  very  grateful  (feel  humble)  that  I  was  given  life. 

Notions 

1.  Spatial 

-  directions:  east,  west,  north,  south 

-  berries:  close  together 

sakastmohk 

east 

apihtakislkanohk 

south 

pahkisimotahk 

west 

kiwitlnohk 

north 

asakotiwa  ota  mTnisa 

The  berries  are  hanging  in  bunches  here. 

2.  Temporal 

-  duration:  until  the  sun  sets,  until  we  have 
enough  meat,  until  we  tire 


ninaskamon  mistahi  pimatisiwin  emikowisiyan 

sakastenohk 
kiwetinohk 

asakotewa  ota  minisa 
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-  while  hunting,  while  praying,  while  eating,  while 
waiting 

-  before  the  hunt,  we  must... 

-  after  the  hunt,  we  must... 

isko  pahkisimoki/isko  tTpayahki 

until  sunset,  until  we  have  enough 
mayTsk  maciya  poke 
before  we  hunt,  we  must... 

mikwa  papihoyaki 
while  we  wait 

3.  Quantity 

-  describing  buffalo  herd:  moving  group,  moving 
spread  out  group,  stationery  group 

pimasiyatiwak 
a  moving  herd 
pimacihowak 

a  migrating  herd 

asiyask  ayawak 

They  are  spread  out. 

4.  Qualitative 

-  shapes  in  nature:  the  way  the  sun  moves 

-  moisture  or  humidity  in  the  day,  of  objects 

-  quality  of  hides:  supple,  soft,  thickness 

pTsim  kTsipimohtit 

The  way  the  sun  moves  (clockwise  motion). 


Dialect  Variant  (Plains  Cree) 

isko  pahkisimoki/isko  katepipayiyalik 
pamayes  maciyahki  piko 

mekwa  papehoyahki 

pamaseyatiwak 
pimacihowak 

aseyask  ayawak 


pTsim  kesi  pimohtet 


sapipTskaw 

Everything  in  nature  is  wet. 

sapipTcaw 

The  ground  is  wet. 

mTmowaw 

It  is  moist,  (inanimate) 

yoskTkan  pakikin 

The  leather  is  soft  (cured  hide). 

kispakaw  pakikin 

The  leather  is  thick  (cured  hide). 

wawlyaw 

It  is  circular. 

kahkan  oma  pakikin 

This  hide  is  whole  (no  holes). 

5.  Evaluative 

-  hides,  hunt:  bad,  worse,  good  better 

takakipakikin 

good  hide  (cured) 

nawac  oma  miywasin  pakikin 

This  is  better  leather. 

miyomaciwak 

They  had  a  good  hunt, 
moya  minahowak 
bad  hunt,  unsuccessful 


Dialect  Variant  (Plains  Cree) 
sapopeskaw 

sapopehcaw 
mimawaw 

yoskekan  pahkekin 
kispakaw  pahkekin 

waweyiyaw 

kahkan  oma  pahkekin 


takahki  pahkekin 

nawac  oma  miywasin  pahkekin 


namoya  minahowak 


6.  Mental 


-  reflection  -  certainty,  wonder 

-  expression  -  say 

nikicinahon  inihta  minahot 

I  am  certain  he  is  a  good  hunter. 

matwancT  macTw 

I  wonder  if  he  went  hunting. 

ikosi  itwiw  inihiyawit 

He/she  said  it  in  Cree. 

7.  Relational 

-  why  and  because:  relating  to  the  hunt, 
gathering  herbs,  prayers 

ikimikosiyahk  pakwacipisiskiwak  pimatisiwin 
kamikoyahkohk 

The  Creator  gifted  us  with  the  wild  animals  to  give 
life. 

pTyakwan  mTna  ohi  nanatohk  maskikTya 

The  same  with  plants  in  nature. 

poke  kananaskomayahk  kisTmanito 
We  must  be  thankful  to  our  Creator. 


Dialect  Variant  (Plains  Cree) 


nikehclnahon  enihta  minahot 
matwanici  macTw 

ekosiyitwew  enehiyawet 


eki  mikowisiyahk  pakwaci  pisiskiwak  pimatisiwin  ka 
mlkoyahkik 


peyakwan  mTna  ohi  nanatohk 
maskihkiya 

piko  kananaskomayahk  kisemanito 


Suggested  resources 


BUFFALO  HUNTING  CAMP  -  TRADITIONAL  PLAINS  CULTURE 


1 .    Native  Peoples  of  Canada  Series:  Mistatin. 
Indians  of  the  Plains;  The  Buffalo  Hunter, 
by  James  Cass,  1983 

This  book  deals  with  the  historic  way  of  life  of 
the  Indians  of  the  Plains  and  the  changes 
brought  about  by  contact  with  Europeans.  It  is 
recommended  that  this  book  be  used  with  the 
teacher's  guide  which  is  particularly  suited  to 
helping  students  use  the  inquiry  approach. 

Grade  Level:  Division  II 

Available  from  Publisher: 

D.C.  Heath  Canada  Ltd. 
Suite  1600 

100   Adelaide  Street  West 
Toronto,  Ontario 
M5H  1S9 
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2.    Where  the  Buffaloes  Begin,  by  Olaf  Baker,  1981 

A  read  aloud  picture  book,  with  shaded  black 
and  white  full  page  and  double  page  illustrations 
that  capture  the  immensity  of  nature  and  the 
strength  of  the  buffaloes,  as  witnessed  by  Little 
Wolf  when  he  goes  alone  to  the  lake  where  Old 
Nawa  said  the  buffaloes  were  created. 

Grade  Level:  Division  I  &  K 

Available  from  Publisher: 

Fredrick  Warne 
40  W.  23  Street 
New  York,  New  York  10010 

NOTE:  The  above  resources  are  not  approved 
learning  resources;  however,  they  have  been 
reviewed  and  recommended  by  committees  of 
Native  teachers  through  the  Native  Education 
Project.  They  have  been  found  to  meet  Alberta 
Education's  tolerance  and  understanding  cri- 
teria. 


THEMATIC  UNIT  C  •  PROUD  TO  BE  ME 


DIVIolUN  ONE 

DIVISION  TWO 

DIVISION  THREE 

:ULTURAL  CONTENT 

CULTURAL  CONTENT 

CULTURAL  CONTENT 

Know  about  why  he  should  want  to  learn  to  speak  Cree. 

1. 

Be  exposed  to  a  broad  outline  of  the  history  of  the  native  people 

1. 

Apply  spiritual  native  learnings  to  their  own  life  in  some 

'.     Know  who  his  relatives  close  to  his  honne  are  so  as  to  solidify 

around  his  community. 

concrete  way. 

his  identity. 

2. 

Be  exposed  to  some  basic  Cree  spiritual  values  in  the  form  of 

2. 

Be  exposed  to  native  role  models  brought  to  the  classroom  as 

Be  given  an  opportunity  to  express  why  he  likes  to  live  where 

stones,  legends  and  talks. 

guests. 

he  lives  and  also  to  describe  what  he  likes  about  other  places 

3. 

Learn  how  to  approach  Elders  for  advice  artd  information 

3. 

Know  about  the  array  of  native  events  held  in  the  area  of 

he  has  visited  where  he  nnay  have  native  relatives. 

4. 

Research  who  his  relatives  in  distant  places  might  be  to  secure 

province  in  the  course  of  a  season. 

Identify  what  aspects  o(  culture  he  has  experienced. 

his  identity. 

4. 

fvlake  some  individual  effort  on  his  own  to  reinforce  or  re- 

Experience some  meaningful  native  activities  in  the  classroom. 

5. 

Re-establish  or  reinforce  lies  with  a  reserve  or  native 

establish  his  "roots"  in  a  native  community  by: 

Know  tiow  to  show  respect  for  Elders  by  listening  when  they 

community  in  some  concrete  way. 

-    getting  in  touch  through  writing,  phoning  or  visiting; 

speak. 

6. 

Be  exposed  to  stories  about  some  native  heroes. 

-    becoming  involved  in  a  native  organization; 

-    attending  native  events  in  the  area; 

-    reading  and  writing  about  the  history  of  Cree  people; 

-    making  contact  with  one  person  who  can  help  the  student 

with  learning  about  his  people. 

INGUISTIC  CONTENT 

LINGUISTIC  CONTENT 

LINGUISTIC  CONTENT 

unctions 

Functions 

Functions 

Giving  and  Getting  Facts 

1. 

Giving  and  Getting  Facts 

1. 

Giving  and  Getting  Facts 

-    self  identification:  1  am  Simon.  1  am  Indian.  1  am  Cree.  My 

-    identify  extended  family,  using  kinship  terms 

-    report  findings  of  research  with  an  Elder 

father  is...  1  am  from...  1  live  in... 

2. 

Stating  and  Finding  Out  Attitudes 

-    describe  period  of  Cree  history 

Stating  and  Finding  Out  Attitudes 

-    desire  to  learn  to  speak 

-    identify  relatives  living  in  other  places  using  kinship  terms 

understanding  an  invitation 

-    obligation:    We  (people)  must  respect  nature.    We  must 

2. 

Stating  and  Finding  Out  Attitudes 

that  one  understands  or  doesn't  understand 

learn  from  and  respect  our  Elders.    We  must  not  tease 

-    expressing  surprise  at  information:    "1  didn't  know  that!" 

-    wfiether  one  remembers  something 

animals. 

"Really!  That  is  amazing!" 

-    feelings  about  self 

3. 

Getting  Things  Done 

-    asking  whether  someone  remembers  something  about  Cree 

-  capability 

-    requesting  assistance  in  researching:  to  find  a...  to  make  a... 

culture 

Getting  Things  Done 

tell  me  about... 

-    gratitude  or  thanks  as  in  prayers  or  for  help  from  someone 

■    requesting  help:  tell  me  how  to  say 

-    researching:  let's  look  at  videos 

Socializing 

-    exposure  to  prayers 

-    greeting  an  Elder 
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^THEMATIC  UNIT  C  •  PROUD  TO  BE  ME 

DIVISION  ONE 

DIVISION  TWO 

DIVISION  THREE 

tions 

Existential 

-  in  ttie  summer  ttiere  are  pow  wows,  gatherings,  meetings 

-  there  are  other  Cree  people 

■    show  me  your  mother,  your  picture,  your  house 
Spatial 

1  lived  in...  1  visited...  1  have  been  to... 
1  Temporal 

•    last,  next  year,  summer,  week:     1  stayed  with  my 
Grandmother,  visited  my  aunt,  went  to  pow  wows 

-  frequency  of  visits  to  relatives:  never,  sometimes,  often 
Quantitative 

-  counting  number  of  Cree  students,  number  of  aunts,  number 
of  brothers  and  sisters 

Evaluative 

-  can/can't:  speak  Cree,  dance,  go  along 

Notions 

1 .  Existential 

-  presence  or  absence  of  Crees  in  community:    There  are 
many  other  Cree  people  in...   There  are  few  Cree  in  this 
school. 

2.  Spatial 

-  1  moved  from...  to...  and  then  to... 

3.  Temporal 

-  always:    1  always  stay  with  my  Grandmother,  go  to  pow 

wows. 

-  used  to:    1  used  to  live  on  a  reserve.   Cree  used  to  hunt 
buffalo.  1  used  to  be  shy. 

4.  Quantitative 

-  how  well  one  speaks  Cree:  well,  very  well,  not  very  well,  a 
little 

5.  Evaluative 

-  It  IS  wrong  not  to  listen  to  an  Elder. 

-  You  should  not  run  in  front  of  an  Elder. 

3.  Getting  Things  Done 

-  researching:  requesting  assistance  from  Elders 

4.  Socializing 

-  greeting  an  Elder  and  being  able  to  identify  relationships: 
You  are  my  mother's  uncle. 

-  understanding  prayers  and  saying  grace  or  other  common 
prayers 

Notions 

1.  Existential 

-  presence  or  absence  of  Cree  in  the  community:  There  are 
many  other  Cree  people  in  Alberta.  There  are  lew  Cree  in 
this  school. 

2.  Spatial 

-  relatives,  people,  Cree:   came  from  the  east,  west,  north, 
south 

3.  Temporal 

-  have  always:    Cree  have  always:     hunted  this  land, 
respected  nature,  respected  their  Elders 

-  begin:  1  want  to  begin  learning  about  the  Cree. 

-  sequence  or  senes  of  native  events  to  be  held  in  the  near 
future 

4.  Quantitative 

-  distance  from  native  community  where  events  are  held 

5.  Evaluative 

-  important  to:  learn  Cree,  learn  from  your  Elders,  learn  Cree 
ways 

6.  Logical  Relations 

-  if:  If  you  learn  your  language,  you  can  learn  from  Elders.  If 
you  learn  about  your  people,  you  will  be  proud.  If  we  do  not 
learn  our  language,  our  language  may  die. 
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Cultural  content 


DIVISION  ONE 


1.  Know  why  they  should  want  to  learn  to  speak 
Cree. 

2.  Know  their  relatives  close  to  their  home  so  as 
to  solidify  their  identity. 

3.  Be  given  opportunities  to  express  why  they  like 
to  live  where  they  live  and  describe  what  they 
like  about  other  places  they  have  visited  where 
they  may  have  relatives. 


Linguistic  content 


Functions 

1 .    Giving  and  Getting  Facts 

-  self  identification:  I  am  Simon.  I  am  Indian.  I 
am  Cree.  My  father  is....  I  am  from....  I  live  in.... 

-  identify  close  family  using  kinship  terms 

niya 
I  am  .  . . 
iyiniw  mya 
I  am  an  Indian. 

nihiyaw  n?ya 

I  am  a  Cree  Indian. 


4.  Identify  what  aspects  of  culture  they  have 
experienced. 

5.  Experience  some  meaningful  Native  activities 
in  the  classroom  setting. 

6.  Know  how  to  show  respect  for  Elders  by  lis- 
tening when  they  speak. 


Dialect  Variant  (Plains  Cree) 


iyiniw  mya 


nehiyaw  niya 
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paskwaw  iyiniw  mya 

I  am  a  Plains  Indian, 
nipapa 

My  father  Is  .  .  . 
kapltohkona  nTya  ohci 

I  am  from  Thunderchild. 

ocinasihk  ni  wTkin 

1  live  in  town. 

mlhcitiwak  nTtisanak 

I  have  many  brothers/sisters. 

nimama  awa 

This  is  my  mother . 

2.    Stating  and  Finding  Out  Attitudes 

-  understanding  an  invitation 

-  that  one  understands  or  does  not  understand 

-  whether  one  remembers  something 

-  feelings  about  self 

-  capability 

ni  ki  nitomikawin 

I  was  invited, 
ninisitohtm 
I  understand. 

moya  ninisitohtm 

I  don't  understand. 

moya  nikiskisin  tans!  isTkasot 

I  don't  remember  her  name. 


Dialect  Variant  (Plains  Cree) 
nohtawiy 

kapitokonahk  ohci  mya 

ocenasihk  niwTkin 
mihcetiwak  nitisanak 
nikawiy  awa 


ninisitohten 


namoya  ninisitohten 

namoya  nikiskisin  tansi  esiyihkasot 


ni  kiciyitm  inihiyawiyan 
I  am  proud  I  am  Indian. 
nTsta  oma  ayisiniw 
I  am  a  person  too. 

ni  nipiwisiskin 
I  am  often  stiy. 
nikamwatisin 

I  am  quiet. 

ni  nihta  nimiton 

I  can  dance. 

ni  nihta  kaskwason 

I  can  sew. 

ni  nihta  nihiyawan 

I  can  speak  Cree. 

3.  Getting  Things  Done 

-  requesting  help:  tell  me  how  to  say... 

mahti  wicihin 

Please  help  me. 

mahti  kisklnohamawin  tansi  oma  kitwiyan 

Please  show  me  how  to  say  this. 

4.  Socializing 

-  greeting  an  Elder 
tansi  nimosom 

How  are  you,  Grandfather?  (handshake 
appropriate) 


Dialect  Variant  (Plains  Cree) 
nikihceyihten  enehiyawlyan 

ninlpewisiskin 
nikamwatisin 

ninihta  mmihiton 
ninihta  kaskikwason 

ninihta  nehlyawan 


mahti  kisklnohamawin  tansoma  ketweyan 


Notions 

1 .  Existential 

-  In  the  summer,  there  are  pow  wows, 
gatherings,  meetings. 

-  There  are  other  Cree  people. 

-  Show  me  your  mother. 

ka  nipihk  nanatohk  itahkamikan 

In  the  summer,  there  are  many  events 
potsimonaniwiw/mamawopjnaniwiw 

pow-wows,  meetings 

itakowak  nihiyawak  misiwiti 

There  are  Cree  all  over, 
wapatihin  kimama  wTki 

Show  me  your  mother's  home. 

2.  Spatial 

-  I  lived  in...,  I  visited...,  I  have  been  to. 

nl  ki  wTkin  iskonikanlhk 

I  have  lived  on  a  reserve, 
nl  k?  kiydkan  iskonikanihk 

I  have  visited  a  reserve. 

nl  k?  Itohtan  iskonikanihk  asay 

I  have  gone  to  a  reserve  already. 


Dialect  Variant  (Plains  Cree) 


pwatisimonaniwiw/mamawopinaniwiw 

ihtakowak  nehiyawak  misiweyite 
wapahtihin  kikawiy  wiki 


3.  Temporal 


-  last,  this  next  year,  summer,  week:  I  stayed 
with  my  Grandmother,  visited  my  aunt  in  ...  , 
went  to  a  pow  wow 

-  frequency  of  visits  to  relatives:  never, 
sometimes,  often 

kihtwam  mpihki  ni  winitaw  wicayamaw  nohkom 
ikwa  nimosom 

Next  summer,  I  am  going  to  live  with  my 

grandmother  and  grandfather. 

ni  k?  kiyokowaw  nikawis  oti  asiniwipwatinahk 

I  visited  my  aunt  (mother's  sister)  in  Assiniboine 

country. 

ni  nohtr  nitawapahkan  ot?  Im  potssmohk 
nahkawTnmahk 

I  want  to  go  and  watch  the  pow-wow  that  they're 
going  to  have  in  Saulteaux  country, 
aspis  ni  kiyokawaw  nohcawTs 
It's  not  very  often  I  visit  my  uncle. 

4.  Quantitative 

-  counting  number  of  Cree  students,  number  of 
aunts,  number  of  brothers  and  sisters 

ayinamwosap  awasisak  ota  kiskinohamasowak 
There  are  eighteen  children  going  to  school  here, 
niwo  poko  nokawisin 
I  only  have  four  aunts. 

tipakohp  nitosimisin 

I  have  seven  younger  brothers  and  sisters. 


Dialect  Variant  (Plains  Cree) 


kihtwam  nipihki  niwi  nitaw  wicayamaw  nohkom 
ekwa  nimosom 

niki  kiyokowaw  nikawis  ote  asinipwatinahk 

ninohte  nitawapahkan  ote  ewi  pwatisimohk 
nahkawiyimnahk 

aspTs  nikihokawaw  nohcawTs 

ayinanewosap  awasisak  ota  kiskinohamakosowak 
newo  piko  nokawisin/nitokawisin 

tepakohp  nitosTmisin 


pTyak  poko  nitostTsin 

I  have  only  one  older  brother. 

5.  Evaluative 

-  can/can't:  speak  Cree,  dance,  go  along 

apisis  poko  ninihiyawan 

I  speak  only  a  little  Cree. 
ni  nihta  nihiyawan 
I  speak  Cree  well. 

ni  nihta  nimihiton 

I  can  dance  well, 
moya  kiwicitin 

I  can't  go  with  you. 

ka  kiwTcitin 

I  can  go  with  you. 


Dialect  Variant  (Plains  Cree) 
peyak  pike  nitostesin 


apisis  piko  ninihiyawan 
ninihta  nehiyawan 

ninihta  nimihiton 
namoya  kak?  wicetin 

kak?  wfcetin 


DIVISION  II 


Cultural  content 


1.  Be  exposed  to  a  broad  outline  of  the  history  of 
the  Native  people  around  their  community. 

2.  Be  exposed  to  some  basic  Cree  spiritual  values 
in  the  form  of  stories,  legends  and  talks. 

3.  Learn  how  to  approach  Elders  for  advice  or  in- 
formation. 


4.  Research  who  their  relatives  in  distant  places 
might  be  to  secure  their  identity. 

5.  Re-establish  or  reinforce  ties  with  a  reserve  or 
Native  community  in  some  concrete  way. 

6.  Be  exposed  to  stories  about  some  Native  he- 
roes. 
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Linguistic  content 


Functions 

1.  Giving  and  Getting  Facts 

astam  nitaniskotapan 

Come  here,  my  great  grandchild, 
ni  sakihaw  nisis 

I  love  my  uncle  (mother's  brother). 

ni  kikiyokawaw  nikawTs 

I  visit  my  aunt  (mother's  sister). 

ni  k?  wicTwaw  nohcawis 

I  went  with  my  uncle  (father's  brother). 

ni  kakiskimik  nisikos 

My  aunt  lectured  me  (father's  sister). 

2.  Stating  and  Finding  Out  Attitudes 

-  desire  to  learn  to  speak  Cree 

-  obligation:  We  (as  a  people)  must  respect 
nature.  We  must  learn  from  and  respect  our 
Elders.  We  must  not  tease  animals. 

ni  nohti  nilita  nihiyawan 

I  want  to  learn  to  speak  Cree  well. 

poke  awa  kakistimayahk  kikawinaw  askiy 

pimatisiwin  kimikonaw 

We  must  respect  our  Mother  Earth  for  she  gives 
life. 


Dialect  Variant  (Plains  Cree) 


niki  wlcewaw  nohcawis 
nikakeskimik  nisikos 


ninolite  nilita  nehiyawan 

pikv^awa  kakisteyimayalik  kikawinaw  askiy 
pimatisiwin  emiyikoyalik 


moya  konta  kakitimahtayahk  kikway 

We  must  never  abuse  anything. 

poko  mina  kanitohtawayahkik  kihtihayak 

We  must  also  listen  to  our  Elders. 

poko  kikway  wakotomakan 

All  things  are  related. 

3.  Getting  Things  Done 

-  reguesting  assistance  in  researching:  to  find 
a...,  to  make  a...,  tell  me  about... 

-  researching:  let's  look  at  videos 

mahti  wicrhin  kamiskaman 

Please  help  me  find  .  .  . 

mahti  kiskinohamawin  tanisisi  oma  kisTtayan 

Please  show  me  how  to  make  this. 

mahti  acimostawin  iko 

Please  tell  me  about  that 

mahti  iko  kitotatan 

Let's  talk  to  him. 

mahti  kitapatTtan  cakascTpayis 

Let's  watch  videos,  T.V. 

4.  Socializing 

-  exposure  to  prayers 
Prayer  to  be  done  by  an  Elder. 


Dialect  Variant  (Plains  Cree) 

namoya  kon'ta  kakitimahtayahk  kikway 

piko  mina  ka  nilohtawayahkik  kehtehayak 

pike  kikway  wahkotomakan 


mahti  acimostawin  ewako 
mahtewako  kitotatan/pikiskwatatan 
mahti  kitapahtetan  cikastepayihcikan 


Notions 

1.  Existential 

-  presence  or  absence  of  Cree  people  in 
community:  There  are  many  other  Cree  people 
in  .  .  . 

There  are  few  Cree  in  this  school. 

moya  mihcTtiwak  nihiyawak  ota  otlnak 
There  aren't  many  Cree  people  in  this  town. 
mlhcTt  ota  kiskinohamasowak  nihiyawak 
There  are  many  Cree  going  to  school  here. 

ayawak  atlht  nihiyawak  ota 

There  are  some  Cree  here. 

2.  Spatial 

-  I  moved  from....  to....  and  then  to.... 

kayas  ota  katakopiciyan  otTnahk 

I  moved  into  the  city  a  long  time  ago. 

wipac  mina  nikacipicin 

I  will  move  again  soon. 

kitakopiciw  mTna  nimis 

My  older  sister  just  moved  here  too. 

3.  Temporal 

-  always:  I  always  stay  with  my  grandmother/go 
to  pow  wows. 

-  used  to:  I  used  to  live  on  a  reserve.  Cree  used 
to  hunt  buffalo.  I  used  to  be  shy. 


Dialect  Variant  (Plains  Cree) 


namoya  mihcetowak  nehiyawak  ota  ocenasihk 
mihcet  ota  kiskinohamakosiwak  nehiyawak 

ayawak  atiht  nehiyawak  ota 

wTpac  mina  nikahcipicin 
kitakopiciw  mTna  nimis 


kakt  mana  niwicayamaw  nohkom 

I  always  live  with  my  grandmother, 
kaki  ninitawapahkan  kapotisimohk 

I  always  go  and  watch  pow-wows. 

kayas  nikTwTkin  iskonikanihk 

Long  ago  I  lived  on  the  reserve. 

nihiyawak  mana  kinocihiwak  paskwaw  mostosa 

Crees  used  to  hunt  buffalo. 

ni  kinipiwisiskin  mana 

I  used  to  be  shy. 

4.  Quantitative 

-  how  well  one  speaks  Cree:  well,  very  well,  not 
very  well,  a  little 

mistahi  nihta  nihiyawiw 

He  speaks  Cree  very  well. 

moya  nihta  nihiyawiw 

He  can't  speak  Cree  very  well. 

apisis  poko  nihiyawiw 

He/she  speaks  little  Cree. 

apisis  poko  nisitohtam  nihiyawiwin 

He/she  understands  a  little  Cree. 

5.  Evaluative 

-  It  is  wrong  not  listen  to  an  Elder.  You  should 
not  run  in  front  of  an  Elder. 

ikawiya  wihkac  naskom  kihtihaya 
Don't  ever  talk  back  to  an  Elder. 


Dialect  Variant  (Plains  Cree) 
kakike  mana  niwicayamaw  nohkom 
kakike  ninitawapahkan  ka  pwatisimohk 

nehiyawak  mana  ki  nocihewak  paskwaw  mostoswa 
niki  nipewisiskin  mana 


mistahi  nihta  nehiyawew 
namoya  nihta  nehiyawew 

apisis  piko  nehiyawew 

apisis  piko  nisitohtam  nehiyawewin 


ekawiya  wihkac  ayasitem  kehtehaya 


Dialect  Variant  (Plains  Cree) 


ikawiya  wihkac  akwaskipahta  ita  kihtihaya 
1  mikwapikiskwit 

Don't  ever  run  in  front  of  an  Elder  while  he's/she's 
speaking. 

plyakwanohk  api  mina  nitohta  ita  kihtihaya 
I  mTkwapikiskwit 

Sit  still  and  listen  whenever  an  Elder  is  speaking. 


ekawiya  wihkac  akwaskipahta  ita  kehtehaya 
emekwa  pTkiskwet 


peyakwanohk  api  mTna  nitohta  ita  kehtehaya 
emekwa  pikiskwet 


Cultural  content 


DIVISION  III 


1.  Apply  spiritual  learnings  to  their  own  lives  in 
some  concrete  way. 

2.  Be  exposed  to  Native  role  models  brought  to  the 
classroom  as  guests. 

3.  Know  about  the  variety  of  Native  events  held  in 
the  area  or  province  in  the  course  of  a  season. 


Make  some  individual  efforts  on  their  own  to 
reinforce  or  restablish  their  "roots"  in  a  Native 
community  by: 

-  getting  in  touch  through  writing,  phoning  or 
visiting; 

-  becoming  involved  in  a  Native  organization; 

-  attending  Native  events  in  the  area; 

-  reading  and  writing  about  the  history  of  the 
Cree  people;  and, 

-  making  contact  with  one  person  who  can  help 
them  learn  about  the  Cree  people. 


Linguistic  content 


Functions 

1 .    Giving  and  Getting  Facts 

-  report  findings  of  research  with  Elder 

-  describe  period  of  Cree  history 

-  Identify  relatives  living  in  other  places  using 
kinship  terms 


Dialect  Variant  (Plains  Cree) 
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mstaw  wikiw  ot?  asimwipohtinahk 

My  brother-in-law  lives  in  Assiniboine  country, 
(male  speaker) 

niciwam  wikiw  otT  nahkawTmnahk 

My  cousin  lives  in  Saulteaux  country,  (male  parallel) 

nimosom  itwiw  isa  kayas 

My  grandfather  said  that  a  long  time  ago  .  .  . 

nimosom  isa  kipiwapahtam 

My  grandfather  experienced  .  .  . 

lap?  Isa  mistahi  kakitimakisihk 

The  time  people  were  very  poor  (the  Depression). 

2.    Stating  and  Finding  Out  Attitudes 

-  expressing  surprise  at  information:  "I  didn't 
know  that!"  "Really!"  "That  is  amazing" 

-  asking  whether  someone  remembers  something 
about  Cree  culture 

-  gratitude  or  thanks  as  in  prayers  or  for  help 
from  someone 

tapwi  mamaskac 

That's  amazing, 
aylwakikin 

Really! 

moya  iko  nitohkiskMn 

I  didn't  know  that! 

kikiskisin  cT  isp?  kitayisiniminawak 

Do  you  remember  when  our  people  .  .  .  ? 

kitatamihin  mistahi 

You  did  me  a  great  favor  (service). 

ki  nanaskomltin  mistahi 

I  thank  you  very  much.  (I  am  thankful.) 


Dialect  Variant  (Plains  Cree) 
mstaw  wTkiw  ote  asinlpwatlnahk 

niciwam  wTkiw  ote  nahkawiyininahk 

nimosom  itwew  esa  kayas 
nimosom  esa  k?  wapahtam 

ispi  esa  mistahi  kakitimakisihk 


tapwe  mamaskac 
ayiwakihkin 

namoyewako  nohkiskeyihten 
kikiskisin  cT  isp?  kitayisiyiniminawak 


3.    Getting  Things  Done 


-  researching:  requesting  assistance  from  Elders 

TwT  natamototawakik  kihtihayak 
I  am  going  to  humbly  ask  the  Elders  for  help, 
poke  cistimawa  kamiyak  kisiyiniw  pamayisk 
kikway  kakwicimak 

I  have  to  give  tobacco  to  the  old  man  before  I  ask 
him  anything. 

4.  Socializing 

-  greeting  an  Elder  and  being  able  to  identify 
relationship:  You  are  my  mother's  uncle 

-  understanding  prayers  and  saying  grace  or 
other  common  prayers 

tansi  nimosom 

How  are  you,  Grandfather? 

kosisim  oma  mya  nimama  ohcl 

I  am  your  grandchild  from  my  mother's  side. 

nimama 

My  mother  is  .  .  . 

nistis  ana  kinahakisim 

My  older  brother  is  your  son-in-law. 


Dialect  Variant  (Plains  Cree) 


ewi  natamototawakik/natamostawakik  kehtehayak 

piko  cistemawa  kamiyak  kiseyiniw  pamayes  kikway 
kakwecimak 


kosisim  oma  niya  nikawiy  ohcl 
nikawiy 

nistes  ana  kinahahkisim 


Notions 


1 .  Existential 

-  presence  or  absence  of  Cree  in  community: 
There  are  many  other  Cree  people  in  Alberta. 
There  are  few  Cree  in  this  school. 

miatiwak  nihiyawak  ota  ministikohk 

There  are  many  Cree  on  this  great  island, 
nihiyaw  askiy  6ma-6ta 

This  is  Cree  country. 

2.  Spatial 

-  relatives,  people,  Cree:  came  from  the  east, 
west,  north,  south 

misiwTti  ayawak  nihiyawak 

The  Cree  are  all  over  (the  country). 
kiwTtinohk  kT  otohtiwak  atiht 

Some  came  from  the  north. 

pahkisimotahk  atilit  ohtohtiwak 

Some  came  from  the  west. 

3.  Temporal 

-  have  always:  Cree  have  always:  hunted  this 
land,  respected  nature,  respected  their  Elders 

-  begin:      I  want  to  begin  learning  about  the  Cree. 

I  began  to  learn  Cree  in  school. 


Dialect  Variant  (Plains  Cree) 


mihcetiwak  nehiyawak  ota  ministikohk 
nehiyaw  askiy  6ma-6ta 


misiweyite  ayawak  nehiyawak 
kiwetinohk  ki  ohtohtewak  atiht 

pahkisimotahk  atiht  ohtohtewak 


-  sequence  or  seires  of  Native  events  to  be  held 
in  the  near  future. 

kakikT  nihiyawak  k?  pi  macTwak  ota  askiy 

The  Cree  have  always  hunted  on  this  land. 
kakikT  nihiyawak  k?  manacitawak  oma  askiy 
The  Crees  have  always  repected  this  land. 

kakikT  kT  pT  kistTtakosiw  kikawTnaw  askiy 
Our  Mother  Earth  has  always  been  respected. 

kakikT  nihiyawak  kT  pT  kistTmiwak  okihtThayimiwawa 
The  Cree  have  always  repected  their  Elders. 

ni  nohtT  kiskTmawak  ayiwak  nitayisTnTmak 

I  want  to  know  more  about  my  people. 

ni  nohti  kiskTyitin  ayiwak  nihiyawak  ohci  kTkway 

I  want  to  know  more  about  the  Cree. 

Ota  kiskinohamatokamikohk  ka  maci  nihiyawiyan 

I  started  speaking  Cree  in  this  school. 

wTpac  Tkwa  ka  maci  pTcicThk 

The  round  dances  will  be  starting  soon. 

wTpac  Tkwa  ka  maci  potsimok 
The  pow-wow  will  be  starting  soon. 

4.  Quantitative 

-  distance  from  Native  community  where  events 
are  held, 

kakpTkTsik  nipimipayinan  intowapaklyak  ipotisimok 
We  travelled  all  day  to  go  and  watch  a  pow-wow. 
mwomitanaw  tipahaskan  ota  ohci 

It  is  40  miles  from  here. 


Dialect  Variant  (Plains  Cree) 

kakike  nehiyawak  kT  pe  macTwak  ota  askiy 
kakike  nehiyawak  kT  manacihtawak  oma  askiy 

kakike  kT  pe  kisteyihtakosiw  kikawinaw  askiy 

kakike  nehiyawak  kT  pe  kisteyimewak 
okihtehayimiwawa 

ninohte  kiskeyimawak  ayiwak  nitayisiyinimak 
ninohte  kiskeyihten  ayiwak  nehiyawak  ohci  kTkway 

ota  kiskinohamatokamikohk  ka  maci  nehiyaweyan 
wTpac  ekwa  ka  maci  pTcicThk 

wTpac  ekwa  ka  maci  pwatisimohk 


kapekTsik  nipimipayinan  enitawapahkeyahk 

epwatisimohk 

nemitanaw  mistik  ota  ohci 


5.  Evaluative 


-  important  to:  learn  Cree,  learn  from  your 
Elders,  learn  Cree  ways 

ni  klciyitin  ikakwT  nihiyawiyan 
I  am  proud  that  I  am  trying  to  learn  Cree. 
ni  wT  kakwT  nistawiyimawak  niwakomakanak 
I  will  try  to  know  my  relatives. 

ni  kiciyitin  inihiyawiyan 

I  am  proud  I'm  Cree. 
ninitohtawawak  kihtlhayak 
I  listen  to  the  Elders. 

ikota  kiskitamowin  astiw 

This  is  the  source  of  knowledge. 

ni  wT  kiskiyitTn  nihiyaw  kiskitamowina 

I  will  learn  Cree  ways. 

6.    Logical  Relations 

-  If:    If  you  learn  your  language,  you  can  learn  from 

elders.  If  you  learn  about  your  people,  you  will 
be  proud.  If  we  do  not  learn  our  language,  our 
language  may  die. 

kakwi  kIskTta  kipTkiskwiwin  kanisitohtawatwaw 
kihtlhayak  kanipTmakan  oma 
kipTkiskwiwIninaw 

Try  to  know  your  language  and  to  understand  your 
Elders  or  else  our  language  will  die. 
kakfcWn  Inihiyawiyin 

You  will  be  proud  to  be  Indian. 


Dialect  Variant  (Plains  Cree) 


nikihceylhten  ekakwe  nehiyaweyan 

nlwT  kakwe  nistaweyimawak  niwahkomakanak 

nikihceylhten  enehiyawiyan 
ninitohtawawak  kehtehayak 

ekota  kiskeyihtamowin  astew 

niwi  kiskeyihten  nehiyaw  kiskeyihtamowina 


kakwe  kiskeyihta  kipikiskwewin  kanisitohtawacik 
kehtehayak  kanipTmakan  oma 
kiprkiskwewininaw 


ka  kihceyihten  enehiyawiyin 


SUGGESTED  RESOURCES 


PROUD  TO  BE  ME  -  CONTEMPORARY  CULTURE 


1.    Changing  Times  -  Baby  Williams  -  1985  - 
by  J.  Pachano 

Full-page  watercolor  illustrations  and  primary 
text  tell  about  Bobby's  and  Mary's  little  Cree 
brother.  Contemporary  scenes  of  caring  for  a 
baby  are  shown  and  explained  on  one  page, 
while  the  opposite  page  shows  the  traditional 
ways.  Often  the  old  and  new  are  combined 
because  the  old  ways  were  good.  Excellent 
source  for  learning  about  a  child  from  another 
culture  and  to  begin  comparing  the  old  and  the 
new  in  all  cultures,  or  for  the  Cree  child  to  learn 
about  his  own  culture. 

Grade  Level:  Divisions  I  and  II 

Available  from  Publisher: 

The  James  Bay  Cree  Cultural  Education 
Centre 

Box  390,  Chisasibi 
James  Bay,  Quebec 
JOM  1E0 


My  Heart  Soars  -  1974  -  by  Chief  Dan  George 


This  book  takes  a  pan-Indian  perspective, 
creating  a  realistic  and  positive  image  of  Native 
people  and  their  ways  of  life.  This  material 
creates  an  awareness  of  the  special  relationship 
Indian  people  had  with  nature,  and  of  their  tradi- 
tional beliefs,  concepts  and  philosophies. 

Grade  Level:  Divisions  I  and  II 

Available  from  Publisher: 

Hancock  House  Publishers 
19313  Zero  Avenue 
Surrey,  British  Columbia 
V3S  5J9 

NOTE:  The  above  are  not  approved  learning 
resources;  however,  they  have  been  reviewed 
and  recommended  by  committees  of  Native 
teachers  through  the  Native  Education  Project. 
They  were  found  to  meet  Alberta  Education's 
tolerance  and  understanding  criteria. 
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